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1 

According to Robert, W. Fylo - The goals of edii*^ | 

cati on al researches are determined by the needs of the society I 

which supports the educational prograjnme# In totalitarian state | 
these needs are more state centred than an individual centred, I 
In the democratic state the emphasis is laid on individual, the f 
needs of the social group of which he is a part and the needs 
of the state to have persons able to carry on the proper func- 
tions of the government as well as to meet its demands for 
trained man-power. In some ways, both systems have similar needs, 
but the way of meeting these needs can he and often is quite 

■ rf* • 

different. It is our purpose to consider educational researches 
as they aPPly to the democratic state, 

. -jf 

On Salient feature of the democratic system is 
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the Value placed upon the individual , He is not an expendible 
pliEce of goods, hut .rather something of greater value. He de- 
serves a dignity and a SELF ESTES.! that uiahes it important to 


provide him a better raeanber of society of which he is a part 


If he is to become a respected member of the 


community, he will have to be able to participate actively as an 


informed and responsible citizen in solving the 'social, economic 
and political problems of his community,stato,nation and world. 


. ( 2 ) V 

The Individual in order to be a competent Hiember of the socie- 
ty mast .Iso develope his ovm special talents to the height of 
poss ible level » It is a necessary goal of education in demoei-a 
-cy to provide the individual with the type of education that 
will mahe him as effective as he can » In this way each person 
or to say child has his ovm peculiar Need Achievement to fulfil 
and it is a rosponsiblli ty cf the eldoi's to assess this factor 
of Need Achievement and provide with proper care to feed and 
develope Its effect. Also it is of the same importance to ob- 
serve the effects of different psychological factors such as 
Self — concept Adjustment etc# upon the Need Aohievem^t# 



Adolescence Is a ciulte favourable period by the edu 
eational point of view and it is quite unfortunate on the part 
of the psychologists } educationists, socialists and statesman 
fchat the problems j needs and nature of adolescents^be under- 
stood very clearly for diversing the ways ajsd means for intro- 
du c in g reforms in the field of education of adolescents. If 
the needs , interests and nature of the adolescents are not 
understood openly, the efforts of changing the patterns, sys- 
tem and introducing the new devices will bear no fruits. 


There it becomes the foremost duty of a researcher 
that it should have a been watch upon the fertility of the out- 
comes of the res e§rohes. Regarding this view as the all round 
development of the individual so to become fruitful members in 


1 
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the coming future, the problems of the adolescents must be stu 


died thoroughly 


The different periods of a roan’s life have 


different needs and probl ©ros * Th e childhood wants the affection 


and attraction of the environment in toto, the adolescence wan ta 


a separate and secret life to some extent. The young tries to 


attract the opposites and demonstrate the powers in himself. The 


more developed or to say adults try to face and fight the prob 


The o|'d one's again want the nourishment and a look often 


like children with a constant touch with the rest of the members 


of the family while he is on and often overlooked by the others 


as a waste piece of society 


Therefore we have selected the most delicate 


and crucial stage of lii<, i.e. adolescence which is just like 


leave a daJigerous cut on the hands of the society 


sap CONCEPT 


Self concept is referred to as the *dar©* or 


centre gravity* of the personality pattern. " It is the key line 
of the personality.** 


Miller has pointed out that each living eys 
tern contains an executive or administrative system. He descrl- 

bes ’self* a decisive system which receives information from 

^'..4 

all Parts of system and from the environment. th© self- 


concept the Individual comes to perceive himself as an active 





agent in aeterrolning bis owti behaviour. The Individual gradu- 
ally builds up an inner cognitive map or frame reference which 
provides him with a meeanng:f«l picture of himself and about 
his v/orld*s key elements* 


According to James, " a Poraon»s self is the sxua 


total of all that he oan call 'hla* ,►>’ In recent decades ^ 
wiiat a person can call 'his* has been spelt out in more deft 


nttive and specific tertns* It has been referred to as his " 
attitude towards self " , as " an organised configuration of 
perception beliefs, feelings, attitudes and values which the 
individual views as part or characteristic of himself, " as 
” those organizations of qualities, the individual attributes 
to himself " and as a system of central meaning he has about 
himself and his relation to the world about him." 


The child learns to think and feel about himself 
as defined by others. He develops on image of self as the 
chief actor in his private world#" 


This image develops primarily from the way, the 
parents , the teacher sound other significant persons des*^ 
eribe , punish , praise or love him. 


Eaimy showed how the self concept serves as an 
oxecutive, in that it represents for the individual a way 
make a variety of doctslons with some consistency. 
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Margaret Mead considers the self a ' social structure 
deriving irom ^social ersrperience ^ for heri the individual 
child experiences himself from the reflected views of the group* 

I'he self concept servos to Iritograte and dlffarentiate 
variety of learning experiences* Much of the individuals behavi- 
our is at! attempt to maintain the consistency of his Self-Concept, 
The self then is developed the child's Interaction with people 
and his total environment* To a great extent it is shaped during 
infancy and early childhood* As the child experiences life situ- 
ations his continual evaluation facilities adjustment* The self 
permits the child to interpret, to act, to adjust, to do more 
than merely respond to a specific stimulus* The self perailts the 
child to mah:e decisions to personalize his reactions* 

Scott (l984) also deduced In his study that parental 
feedback and home environment were significantly related to 
self-concept o^ Jersild has explained that "self concept is a com 
-posite of a person's thought and feelings . strivings and 
hopes , fears and fantacy, his view of what he Is, , what he 
has been, what he might become and his attitude pertaining to 
his worth*" 

Self is experienced as the very care of our exis- 
tence* Its existence and enhancement become matter of veiy 
special concern* Thus we strive to maintain our existing frame 


■ .V 
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refereince and protect oar self concept from devaluation. We tend 
to resist disso^hant Information and relish one that raises our 
feelings of personal worth or adequacy. In the case of failure 
or other souroes of self devaluation we are qulolc to call on 
realisation and other defensive mechanisms to protect ourselves 
from hurt and maintain our feeling of adequacy and worth. 

The information we receive from our internal and 
external environment is evaluated, integrated and stored with 
reference to its perceived significance of self and its useful- 
ness to us in the persuit our goal. When a new demand is made 
on US, the typical adjustive sequence appears to fulfil that 
demand. 


By and large self concept is an aquired charac- 
teristic • 

■ Ram Kumar says that “ there is an agreement that 
the concept of self are learned concepts and that no individual 
is ©quipped with a ” set of birth .« 

Bactanan also holds this opinion that self is 
aquired from the views that other persons have towards and in- 
dividual and from his activity In construction of their views 

Aus ebel indicates that the developmen t of the ego 



coraes from the continual Interaction of social experience and 
the already existent personality strnoture mediated by percep- 
tual responses, 

Saif concept is a motivating force in his beha- 
viour v/hether his self concept Is stable or unstable • 

A stable self concept is one in which the person 
sees himself in the same way most of the time. 

Only if that self concept is favourable the per- 
son will accept himself, if it is unfavourable , it will natu- 
rally lead to self - rejection. 

An unstable self concept , in which the person 
sees himself favoui'ably at some time and unfavourably at the 
other , falls to give a clear picture of what he really is , he 
is ambivalent about himself tomoi'row. If the person is to deve- 
lop habit of self - acceptance , he tB must see himself in a 
favourable light often enough to reinfoi-ce the favourable self - 
concept so tbat> self acceptances will become habitual • 

As the self concept is the dominant element in 
the personality pattern, it governs the In dividual *s oh araci er- 
istics reactions to people and situations and determines the 
quality of his behaviour. 

Self concept is essential for good mental health 
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Strong rolationship between the two has been discovered by many 
educationists (Denton Weightman 19T4, Oheary 19T7 and Frye 1977 . 

Those with high stable self concept have high 
level Of sell « ostooia**' They lire free from tlio fooling of in- 
feriority and nervousness, they see themselves as they believ^ 
others, they are bettor lilcod by the groups, they have more 
friends and ar^more active socially , they show less evidence 
of competency behaviour, such as w^ith drawn or shyness and they 

male better adjustment than those who have unstable self concept 

iwdvnx^ljL. 

Foor self concept of himself may sometimes lead to dele- 

quency* 

S elf - Concept and Adjustment. 

Self - concept is closely related with adjust- 
ment, The Individual who has negative feeling towards others 
and this results in poor adjustment. Those whose concepts of 
self are unstable make poor social adjustment and show such 
qualities as negativism, introversion, hyperactivity, domina- 
nce seeking and other forms of problem behaviour (Facqulr 1940, 
Banister 1945, Evan 1947, Caier 1952) Gqswami 1977 studied the 
relationship between sell concept and adjustment. He found that 
a good self concept depends on good adjustment and vice versa. 

Fersonal and social adjustments are greatly 
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influenced by the degree of stability of self concept, A stable 
self concept even a negative one gives the person a feeling of 
personal security. 

By encouraging the person to act in a predic- 
table manner, stable self concept helps others to know wiiat to 
expect of him. This is well illustrated in the reaction of 
young peoiJle from deprived environments , Those with stable self 
concept largely positive in nature can be counted on to behave 
in a socially approved manner inspite of environmental tempta- 
tions to engage the dellquent behaviour. They are Insulated 
against deliquency. On the other hand those whose relatively 
stable self concepts are characterised by negative attitude 
towards self can be spotted as potential delegates even before 
this behaviour becomes antisocial# 


Unstable self concept leads to poor personal 
and social adjustments# A person who has desperate self con- 
cept is never sure which Is the real *wc' ♦ his constant beha- 
viour vicar* gives him little ego satisfaction , it is so unpre- 
dictable that it antagonizes other e=tfe=er and endangers unfa- 
vourable attitudes towards parents , teachers and peers# Ihese 
attita(3es add to instability of his self concept and the dote- 
rl at ion in his personal and social adjustment. 

The adolescent who foj* a reasonable ideal image 
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ol hlffiself aiid tlion aoliieves it In real life can accept himself 
In the sense that he 'likes' hiuiself and feels that others find 
likable qualities in him. As a result , he makes better personal 
and social adjustments than those adolescents whose Ideal 
self image is so unrealistic that he falls far short of it » This 
catisas him to dislike himsalf and to behave In such a way that 
it is hard for others to tike or to accept him. 



Self acceptaJice leads to behaviour which makes 
others like and accept him# Self-rej ection leads to behaviour that 
makes other dislike and reject him# It is thus apparent that 
self acceptance and self-rejection would become self- perpetua- 

-„.'V 

ting « With this having happened adjustlve and mal-adjus tive 
behaviour like wise become self-perpetuating . Thus his atti- 
tude towards himself will determine to a large extent how happy 
or unhappy the adolescents will be# 

Comb ( 1964) has rightly observed that thousands 
of people in our society are victims of their own self concept 
seeming themselves inadequatej they perform inadequately * 

Those vdio have poor Self concepts show poor achievement* Self 
concept is of so up Ignitious significance in the personalty 
of a man that It has beeii studied in relation to a member of 
variables. Lewis (l97l), Sidwal (l97l), Laryee (i97i), ICnopzek 
(l97 2), MiutJB (lj97 5) found a positive and significant correla- 
tion between self concept and achievement# 

^ ^ V' - ; :' r 

. lirlr 
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Aitimlral Saline and Ila^ib (l975) studied self concept 

of young children with working end non -working mothers. It 
was concluded that absence of mother in home can't be a single 
factor directly affecting the self concept of the child but 
that other factors affecting the mother " child relationship 
are very important* Benninga Jacques Spencer (l979) studied 
the relation of self concept f sex and intelligence to moral 
^judgement in young children* It was concluded that when self 
concept , sex and intelligence were evaluated for effective*^ 
ness in prediction of moral judgement, none of the independent 
variables examined separately or in continuation was a sta- 
tistically significant predictor* Tewari, Kircffi, Mavi (l979) 
studied that social class have mora self esteem* Eesults indi- 
cated that male adolescents belonging to high social or low 
social class have more self - esteem in comparision to female 
adolescents^pf the same social class* 


Eugene studied the relationship of self concept to 
sDciom-l&trlc status, anxiety and academic achievement among 
middle school students* Result indicated positive relationship 
between self concept and peer - acceptance and achievement as 
well as negative relationship between self concept and anxiety 
Patrick ( 198 3 ) studied the self concept of black children from 
the countries* The result demonstrated that the factors of 
sDciomiEtrlc position and the oondttlons in a society are 


( 12 ) 


iinportayit in tfarHis of tbetr influence on an individual's self 
concept, Widlack-talter (l983) studied a longitudinal study 
of elementaiy school children's academic acievenientj self - 
concept and attitude towards school, 'flie first grade result 
showed that the greatest reading achievement for high ahillty 
to black girls, the most positive self concept for high abi- 
lity whito and the most favourable attitude towards school 
for black Children. Kathryn (l984) studied the relationship 
among students self-concept, level of anxiety and attitude 
towards school. The findings indicated statistically signifi- 
cant relationship among the variables used in measuring the 
students self-concept, level of anxiety and attitude towards 
school. 

The related literature shows that the self- 
concept is related to other variables as anxiety,* socio- 
metric status , sex all d achievement. 

Study of self concept is important not only 
for the psychologists but also for the teacher and guidance 
personnel* The- main conceirii of the psychologists and educa- 
tionists is to study the development of self, its differen- 
tiation from- social world outside and its role in the per- 
SDnality dynamics. He is interested in formulating theories 
of the self and sel f-concept , But educationists are more 
seriously concerned with the study of the self - concept as 
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input, through-out and output In the process of education 
of a child and adolescents. He is also interested in study- 
ing its role in interpersonal relations and adjustment. 

The idea of self concept originally was pro- 
posed by Leeky and adopted by Rogers as the Icey stone of 
his system of non directive counselling » Hie concept is ut 
major importance in education particularly in the more per- 
sonal aspects of motivation attitudes, character formation 
and adjustment which , in the final analysis, are the foun- 
dation upon which school and out of school success must ul- 
timately rest. 

; The self-concept is best conceived as a sys- 

tem of attitudes towards one self. Just as a person, as a 
result of experiences forms attitudes which he organiaies into 
a self consistent system and defends against attack even to 
the point of disregarding or falsifying the evidence, so the 
person, also as a result of his experience, forms attitude 
toivards himself. 

" A person’s self-concept is the sum total 
of all that he can call his* The self includes among other 
things , a system of ideas, attitudes, values and commit- 
ments .It is the distinctive centre of experience and sig- 
nificance*. 
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Education draws out and develops individual's poten- 
tials capacitfles to aot purposefully, to thinlc and to deal 
effectively worlc his environment education realizes. The self- 
esteem checlcs its random developments. Self-esteem Is the 
fpivot* around which the personality of foi individual develops, 
Any emotional tension which hurts individuals self-estecau gene- 
rates some type of ahnomial behaviour in him realising the 
importance of self-es teean and self-actualisation at developmental 
stage and afterwards in the harmoniotis development to one*s 
personality* 

” The self constitutes a person's inner world as dis- 
tinguished from the outer world consisting of all other people 
and things, '* 

Self-concept is the way one sees himself. The set 
of eharaceterisbics ho associates with himself irrespective 
of particular environment in which he may be at a given moment. 
An Individual of self-concept is a set of inferences drawn from 
self-observations in many different situations. These influ- 
ences are descriptions of his characteristic behaviop:r patter," 

According to Jerslld, the self-concept Is " a 
composite of thoughts and feelings wliich constitutes a person's 
awareness of his individual existence, his perception of what 
he has , his conception of who Is he and his feelings about 
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Ills characteristics y qualities and properties#” 

Two configurational aspects of self feeling com- 
prised of the positive and negative self regarding attitudes 
are self acceptance and self-rejection# 

Thds it is obvious that self concept has been the 
main target of controversy among philosophers and social 
Scientists ( Rychlook J 1976, Michel, W#, 1976, WHe, lUCi, 
196 l)* In psychoanalytic literature theorists have not only used 
the' self concept', but they have also subdivided self-concept 
in various ways; the 'real self* and the *idealised self* (Roger's 
l95l) , the ‘true self* and the' false self* (Winuicott, 1965) 

IHBEE TYPES' of objectives selves the I, » the me* and self as 
place (Schafer, 1976 ), Self-systems (Sul Ivan, 1953'), the 
linguistic self system (Becker, 197 1) . 


Factors Influencing Self Concept and Adju s tment 

During Adolescence 

-<?• 

There are certain factors that have marked influ- 
ence on the adolescents 'self self concept, because they are 
mainly persistent, they account to a major extent, for the 
Persistence of the personality pattern. 

The different treatment, given to early and late 
matures results in different self-concepts and different pattem 
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of social behaviour In the two groups * Early nualwres who 
are treated as near adultsi develop favourable self con- 
cepts and as a result , make good adjustments* Late matures 
by contract are treated more litee children and this Influ- 
ences unfavourably their self concepts, leading to nial-ad- 
justed behaviour* 

V The older adolescent is better able to judge ±3s:ai;i 

from the way he Is treated how other feel about him# When he 
believes that their concept of his Is favourable, this eff- 
ects his concept of himself and makes it possible for him 
to accept himself as he is, thus laying the foundations for , 
good personal and social adjvistraents and for happin ass » 

The adolescent who believes that others have 
a poor self concept of him will develop an unfavourable 
sel f-ooncept . 

Factors of Good Adjustment and role of Self - Concept* 

There are three essential requirements that 
must bo ful'^fllled for good adjustmant- 

Firstjhe must have a realistic assessment of 
himself and of his strengths and weaknesses* A marked dis- 
crepancy between what he knows, ho Is and his ego ideal 
will lead tp anxiety and uneasiness* These in turn will 
lead to defensive mechanisms In which the adolescent may 
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try to devalue the source that he has led to his poor 
self concepts he may realize , he may reject the unfaifour- 
able evaluation of himself or he may under react in the 
sense that he misperceives another view of him, 

Second he must have a stable self-concepta Usu- 
ally the self concept is unstable during puberty and the 
early years of adolescence, 


An adolescence with a stable self- concept has a 
higher level of self-esteem and fewer feelings of Inadaqu- 
apy and he shows fewer evidences of compensatory behaviour 
of a defensive sort* By contrast the adolescent with an un- 
s table self-concept shows such qualities as negativism , 
introversion , dominance seeking, hyper activity and other 
forms of problem behaviour. 


Third , he must have self-acceptance . In other 
words , he must having considered his personal characteris- 
tics, be able and willing to live with them* The adolescents 
who likes himself has both a realistic and stable self concept. 
When he does not like what he sees, he develops a self-rejec— 
tant attitude and this militates against a strong motivation 
to improve Uisself so that he will be able to be more self- 
acceptance. 


Ach 1 ev era eii t Motlvatl on s 


Psycliologlsts as well as educationists Viave always 
been talcing keen interest in the study of human motivation } 
but the lack of adequate methods for measuring it and its im- 
pact on a need achievement has seriously hampered the develop- 
ment of scientific and systematic knowledge of the subject • 
Mollel (l958) pointed out this difficulty as '’complex”. Theo- 
ries of motivation from Freud to Hull are plentiful since they 
can spring full blown from the creative fencies of their auth- 
ors, unchecked by precise measurement at the human level. For 
the achievement of a valid psychology of social behaviour of 
all forms, motivation is fi.m damental part of psychologist's 
effort” In. 'mginy forms, the concept of motivation has been 
taken . It appears in our folklore , in our traditions aiid 
customs, in our philosophical systems and in our more recent 
science of behaviour (Balles, 1967) Motivation is a hypo— 
thetical cause of behaviour with the publication of McCl lei and 
Atkinson Clark and Lowell's ' Tiie Achievement Motivation* a 
theory of emerged , in which , on the basis of experimental 
and correlational studies , the construct validity of one 
motive , e . g . need for ach i everaen t ( n -ach ) has b een es tah- 
lisbed. Need for achievement is a wish to do well. McClleland 
et al refer n-ach as a latent disposition to strive for a 
Particular goal or aim in life which has a concern for 
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excellence and involves selectivity and persistence towards 
a particulai" goal (ClJristtaJ’ii 197 9), Achieveuiont motivation 
may be defined as a disposition to approach success (Atkinson, 
Garner, Lindsaey and Goldberg) ; as a striving to increase or 
keep as high as possible one’s own capability in all activi- 
ties in which a standard of excellence is thought to apply 
aJitd where the execution of such activities can either succeed 
or fall * . (Heckhansen, 1964, 1967); characterized by auibi- 

tton , enjoyment of competitive situations, a strong desire to 
work at tasks in depen den tally, eagei'ness to attack and solve 
problems and a preference for ventures Involving a moderate 
amount of risk (Lindgren and Byrarane, 1971), A strong achie- 
vement motive may cause elevation arid a weak one depression 
(iCureshi et al, 1978) . 

' , ''V 

Actually Murray ( 1938) originated the tei'm v-i ach 
In motivation coding for standard TAT protocol analysis , 
Edward (l954) has taken Murray ’ s need description to cons- 
truct a self - desci-iptive statements# ’ N-ach construct as 
a Set* described solely by McCelland and his associates » 

’ Achievement motivation refers to the behaviour of an indi- 
vidual who strives to accomplish something , to do his best, 
to excel others in performance # This involves competition 
with a particular staaidard of the excellence of performance* 
(Kundu 1977)* Thus achieveoient motivation is concerned to 


Gompleto ftfici to strive for success and closely related to 
a universal tendency of man, to strive , to excel and suc- 
ceed to will and go ahead of others* 

Edward *J . Murray « Motivation and Emotion (P* 99) 

The achievement motive has been extensively 
studied bj'' David* C* McCelland and his associate* The method 
of -investigating achievement motivation is a extension of 
Murraj'''s TAT approach* 

Achievement was defined by McCelland as perfor- 
ming in terms of a standird of excellent or simply, as a 
desire to be successful* 

Does the achievement motive facilitate learning 



and Performance ? Recall that this is one of the Icey defini- 
tions of a motive* Actually quite a few studies have demons- 
trated that individuals with a high achievement motive will 
learn and perform responses faster and better than those with 
a low achievement motive* It should not be concluded however 
that individuals with high achievement motivation will auto- 
matically do better on any and all tasks* They may not excel 
on boaring and routine tasks where there is no challenge. It 
Is necessary that their sense of aohlevement be engaged. This 
need la shown quite ol early In a study by EXisaabeth G. Freuoh 
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Tile results of French’s experiment show that under the 
relaxed conditions there was no appreolahle dlffereno© het- 
w .en the high and low achievement subjects* The high achio’- 
vers were not challenged* Under Jbhe task oriented pondltions 
however, when the questions of intelligence and career were 
raised , the high achievers did get involved aiid performed 
better • Perhaps the most Interesting finding turned up under 
the intrinsic prizes and so forth. They do best when they get 
some achievement satisfaction from doing a task well in r6la~ 
tion to some standard of excellence. 

What are these feigii •- achieving people like in other 
ways ? They tend to have self-confidence to like individual 
responsibility and to prefer concrete knowledge of the results 
of their work. They get good grades .They are active in coll- 
ege and community activities, choose experts rath er than frie- 
nds as working partners and are resistant to outside social 
pressure* They enjoy taking moderate risks in situations that 
depend on their ability and not when it comes to pure change 
situations such as horse-race betting. 

In general high achieving individual seem to have 
many of the charact eristics of the hard headed ambitious busi- 
ness man* It is not surprising that they prefer occupations 
like stock broker or factory meoaager* The relationship led 
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MeCelland %beXieve that entrt 


f entrepreneurs, the organisers, risk 

takers asid econoraic buiiaove ri4> +». 

■ Iders of the world are primarily moti- 
vated by the desire for achievement. 


The achievement motive is the InollnatiDn of an 


in (i ivi to b0 OOjO CATrijrti'l •myi 4. -* 

nceraedwlth , to plan , and to endeavour 


for the successful anuisitirtM n-p , 

aquiBition of some standard of excell- 
ence • » In eircuma t«n 

a ces where the performance has to b© 

appraised positively oi' « ««• , + •!« t a., ^ 

n negatively, this standard of exce— 

1 - 1 01108 consist' D-f 

01 ono or more of the altoniatlvos, suoh as 

competition with others «.iv.Tt ^ * . 

I era, surpassing one's own Pi~evious level 


01 porfo^aac, upl.ue aooo,„,.iia„„,e„ts aad for lo.,g-te^ i,. 


volvement In a Profession, 


iversince McCelland (l953) tunied from the 

Laboratory to the anaivuio . 

^ aJalysis of economic development and the 

role of achievement motivation in HtiYmii 

i-vaxion in stimulating social growth. 

n.0 achievement motive has aroused wide spread Interest 
among psychologists leading to a plathora of studies all ovar 
the world. A nnmher of psychologists have come to the conclu- 
sion that in Indian society especially In Its haohward sag- 

men t achievement motive is low. Naturaliv <+ i 

w* waiuraily, It is assumed that 

th ! socio cul tural-ethoQ r^^> , 

s of the backward societies must not 

be congenial tor heal thv erowth td 

j growth of achlavejuant motive. 


The concept of motivation has been propounded 
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by psychologists to explain the dynamics of these behavioural 
proportles# The current oonoeption of human motivation deri*- 
ves its origin from the classic work of Murray (l93S), 

'N * 

Achievement motive has been conceptualized as 
indlvidaal*s orientation to eager for conduction of actlvi^ 
ties in those situations where the performance has to he 
evaluated. As a motive force it functions in the form of a 
relative stable characteristic of personality, after the 
period of early socialization during which it develops 
(Atkinson , 1958), 

In any society we find individuals who set 
high standard for themselves , woi'k very hard to achieve 
them and respond with considerable feeling to their succ- 
ess or failure in meeting those standards* At the other hand, 
there are individuals who set very low standards, make little 
effort, have little concein about their accomplishment and 
remain indifferent. Obviously these two types of individuals 
have different degrees Of achievement -motive, which In turn 
has different behavioural consequences. On the basis of a 
considerable amount of empirical evidence, Atkinson formula- 
ted a theory of achievement Motivation in 1957 . According to 
him , the theory of achievement motivation attempts to doc— 
ount for the determinants of the direction , magnitude, and 
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persistence ot behaviour In a lliaited but very important do- 
main of human activities# It applies only to those situations 
where the individual toiows that bis performance will be evalu-' 
ated by himself or others in terms of some standard of exell- 
ence and that the consequence of his action will be either a 
favourable evaluation (success or a unfavourable evaluation 
failure) « It Is , in otlier words a theoiy achievement orien- 
ted performance (Atkinson 1957), 

Theory of Achievement Motivation - The theory has undergone 
extensive modifications in the last two decades • Atkinson (l966) 
has added some corrections , Raynor (l969) , Raynor and Atkinson 
(l974) have proposed major revisions . However the original 
theoretical formulation of n-ach has draw inspiration from 
earlier work of Lewin et al.(l944) Tolman ( 1955) Rotter (l954) 
and Edwards (1954, 1955)», The theory is basically woven around 
three types of variables l*e* (a) motives of achieve success 
(Ms) and to avoid failure (Maf ) ; b-subjective probability of 
success (Ps) and of failure (pf) , and (c) incentive values 
of success(ls) and failure If). All types of achievement 
oriented behaviour are interpreted as multi as multiplicative 
and summative imnotions of these variables. Following Revelle 
and Mich als (l976) the theory of n-Ach can be stated with the 

help of the following postulateB*~ 

Postulate- 1 

The tendency to engage in an achievement oriented 
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activity (Ts) Is a niultlplloatlvo function of the motive to 
approach success (Ms) of the Inoentlve value of auocoas In 
that activity (To) and of the subjective probability of succ- 

"'’W' 

0ssi,uily cDHiplatlog "thQ activity I*a s ^ 

IPostul ate 2 

The Incentive value of an achievement task Is equal 
to the complement of the probability of success. Thus, the 
incentive value of an achievement task ig ^qual to the failure 
on that task. Ts = Pf = i-Ps . 

Postulated - 3 

the tendency to avoid engaging In a task that might 

result in failure (Taf) Is a multlplloatlve function of the 
strength of the motive to avoid fallu)<e (ilaf) , of the (nega- 
tive) Incentive value of failure (If) and of the Probability 
Of failure (pf) 

Taf = Maf X If X Pf 

Postulate —4 ■ 

The resultant tondeney ('fr) to engage in an achie- 
vement task is the Bljebralo sum of the tendehoy to avoid 
engaging an a task that might result In failure and of other 

extensive motivational tendencies (Text) ; 

Tr = Ts -f ' Taf '+ Text ' 
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'I'htM sj itru iw» t l«H'l 1 <Ht i< J wuM M l* iliAa Ijuib! iulu tot 

(a) The ten den cy to engage in an achievement oriented activity 
should be a ''Curvilinear function of the difficulty of the 
task and 

(b) This function should be an inverted U for (approach motiva- 
ted) individuals with Ms , Maf and should be U shaped for 

(avoidonoe motivated) individuals with Ms. Maf in consonance 
with these Implications earlier studies supported pre- 
diction of fflaximum achievement motivation* However contra- 
dictory results have been found by Heckhausan (l968) and 
more recently by Hiunilton (l9T4). They have reported a peak 
between 3 and 4 can be accounted for it postulate 2 in modi- 
fied to the form or if there is nonlinear , concave 

relationship between Ps and I's * As a result Raynor (l969) 
has proposed some revision which Is reported in postulate 6, 

Postulate - 6 

Thw motivation induced by an ultimate goal (Trm) is 
the sum of the motivations induced by each separate subgoal* 
Atkinson ^d Cartwright (l964) and Weiner (l965) tentatively 
proposed a modification of the theory with regard to Inertial 
tendeney postulate. 


Researches In the area of achievement motivation 


have apiply demonstrated that this motive plays a crucial role 


in individual and group behaviours in a wide variety of 
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situatlorie It will not be out of place to doscribe soma of 
the major findinfes in this area • Mad el land {l96 5) has found 
that n-aeh predisposes people to seek enterpreneurial jobs. 

In a subsequen Ji, study ^ Andrews ( 1967) found evicienoe which 
conftnas this finding. Similar rosulta huv<3 boon reported, by 
Walnor and %l>ln (1067) itogora and Nell (lOiiu) found that agri- 
cultural innovation is positively selected to achievement niotive. 
It has been shown that upward social mobility (cookett 
1962J Veroft 1965) Litwin 1966, Stacey 1969) and hi|h degree 
of failure perspective (A{?:rawal 1975) are positively related 
to achievemeint motivation . 


It has been repeatedly found that persona scox’lng low 
in n~Ach, laclc confidence in themselves and are more . anxious 
about failure than they are interested about sucoess, Wener 
and Eukla (l970) have suggested that high n-Ach persons are 
attracted to medium task, because they waJit to know regarding 
their abilities. On the other hand persons scoring high In 
n “A ch prefer tasks which provide information reg g their 
environment, Malion (i960) has found that realism in vocational 
aspiration^ is positively related to strength of n—Ach • In 
Indian setting Sharma ( 196 5) has also reported similar results. 


Infact ' n-Ach relates to accomplishment mastering , 
manipulating and organizing the physical md social environ- 
ment , overcoming obstacles and maintaining high starjdards of 
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work , completing through striving to excel one*s previous 
performance, as well as revalling and surpassing others, and 
th e 1 1 k e (Liu dgxan , 197 3 p » 105 ) a In d 1 v 1 du al s h I gh in n -Ach 
are more likely to approach achievement related activities 
thaJi those Ipw in this motivational disposition, because 
they tend to ascribe success to thaws elves and hence experi- 
ence great^x* reward for goal attainment j It has also been 
observed that persons high in n-Ach persist longei*, given 
failure, than those low in motivational tendencies because 
they are more likely to ascribe the failure to lack In eff- 
orts and less likely to attribute failure to a deficiency in 
ability * Also individuals high in n-Ach choose tasks of 
intemiediate difficulty with greater frequency than indivi- 


duals low in n-Ach becaxise performance at those tasks is 
more likely to yield information about one’s capabilities 
than selection of tasks which are very easy or extremely 
difficult * Thus it can be easily dlsconcemed that n-Ach 
assumes a decisive status in organisation of human behaviour « 


It is obvious that the n-Ach is a charadterlstic 
which has to be considered as an integral Part of an indi- 
vidual’ s, personality make . Like all other personality cha- 
racteristics this motive is also characterized with consi- 
derable degree of individual differences. Now some impor- 
tant questions can be posed* How doesn-Ach originate and 
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liutv (lOijiai 1 1 ilovoXui) ? Wluit «,J’o XUo Aioturfai ttuti aocalornte 
or retard Its origin and growth ? Ihe fair q,uestion have 
to he laiaweftsd whiio earrying the i'eMt,mroh» 

Likaiviso efforts have been tried to bring to the sarfaoe 
of this resoaroh work* 

TITLE t " THE IMPACT OF SELF COMliEfiT AND ADJUSTMg^lT OM 
ACBlEVEt>lEtJT MOTIVATION OF APPLES CBSX TS 

In this study three variables have been considered 
viz# Adjustment, Self concept and Achievement motivation , 

Of the three Variables Adjustment and Self concept are Inde- 
pendent variable while dependent variable is achievement 
motivation # 

AlhiS & CBdECTIVES j- 

The main aims of the present study ai® as below - 

1* To find the impact of Adjustment on the achievement 
motivation of the adolescents# 

2* To find the impact of self concept on the achievement 
motivation of the adolescents# 

3# To find the relationship between adjustment and self 
concept • 


HYPO'ffiESIS J- 


Iii til© light Qt tliG abovQ wumtlDned alma aad ' 

tivos the following liypovUealB has bean poncluded by the res- 

totu'wh ai' •" 

(1) There Is not any significant effect between adjustment and 
need achievement of adjustments* 

(2) Thrsre is not any significant effect between self concept 
and need achievement of adolescents, 

(3) There is not any significant relationship between the self 
concept and adjustment of adolescents , 

To raafee the work easily understandable the researcher 

. ^ 

has made the hypothesis as in obvious that null hypothesis is 
the best hypothesis Isithe research for not being prejudiced on 
either sidei whether th© results are positive or negative. So 
the null hypothesis has been i»repared to test the results, 

BELMTATIONS OF THE STUDY 

• ' , ' '.E 

Tile population for the study was delimited In terms i 

of field, T|i a study was confined to the adolescents of 14 to 16 i 

years of age of different Intermediate Colleges of Bistrlct Jalaun. 
District Jalaun falls within the region of Bundelkhand^ one of 
the backward regions of Uttar Pradesh which is lagging in educa- 
tional developments and natural resources as well. It has got Its i 

i 

own typo of culture which is totally based on old traditions and i 
customs « 


aUFTEB I RE V I E W OP RELATED L I T B R A T U R £ 



A survey of the related literature is a crucial as- 
pect of planning of the study* Tlie studies which have helped 
the researcher in planning , defining aJid delimiting the probleja 
stimulated to devise the hypothesis and provided a coraparative 
data on the basis of which to evaluate and interpret the signi- 
ficance of its findings and special mentions , This chapter pre- 
sents in detail a few researches related with the present prob- 
lem to establish the need of carrying out the present piece of 
research « 


The present chapter has been divided into the 
following sections - 

Section A I Adjustment and Achievement Motivation . 
Section B t Self Concept and Achievement Motivation » 
Section C j Adjustment and Self Concept* 

SECTION - A t ADJUSTMENT AND ACHIEVBIENT MOTIVATION . 


_ De» and Priya ( 1955 - 64 ) administered a Sentence Com- 
pletion Test on 140 P.G« students of Science | Arts and Commerce 
Faculties* Besides their achievement acoresi. ordinal positions, 






ooonoiiiio Htfttus anrl paroiit's Rrtnootion woro alH» (jUiaiiual 
til x'uugh a person ti5 infoxwatloii Blanlc. 

■y 

' tieiHilMaedi Uiat fiiiu(l«i>iw »f Muisia raonttliaw tlll't- 
ered significantly with each other on the measures of schle- 
Vernon t motivation « Presence of a aignlflctint x^aXatlonshlp 
between achievement motivation scores on the one b find, and 
birth oi'der , high and low economic status and high and low 
educational level on the pther. 

Singh and Harbahsh (l957) conclxided in a study 
that analysis of variance had a significant interaction bet- 
ween level of anxiety and experimental conditions both for 
achievement and level of aspiration » The high anxiety group 
had significantly better aoh lev omen t and signifiotin tly higher 
level of aspiration in comparlslon with the low anxiety group 
institutions were anxiety arousing cues were minimum and when 
no evaluative or compai'ative reference was made to achievement 
The measures of anxiety and need foi' aohievement were both 
significantly related to achievement and level of aspiration, 
but no meaningful relationship was found between them* 

Singh ( 196 1) revealed in a study that the highest percen- 

tage of the students were troubled by problems concerning mo- 
rals and religion * The problem areas in the descending order 
of the peroontage were Morals and Religion* Adjustment to 
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wohixij. wwrk | ItiiiirM (HUintiil iniu'J mul VtionH **'*ti'l Atljuw kiitoi* 
Socially and Recreational adjustment , Finance, living condi- 
tions and employment , oourtship, sox and marritVgo, and Ho*”® 
and Family, and it was also revealed tliat the highest percen- 
tage of prbtalems troubled most by a problem. The study rovou- 
led that 99 $ of student desired to discuss their personal 
problems with somaonw who might give them his best advice* 
gap ( 1964) selected a sample of 305 male undergraduate stu- 
dents ( 89 over, 125 under and 96 normal» achievers) In the 
age group of 18-21 yrs , 

Money problem cheek list in the modified form was 

used. Not a single student , the under-achiever ever mau ti-oned 
the lack of ability or intelligence as an academic problem 
confronting him on the MfCL. 

Mjakt& x JCumar 4 S haring nnd KfOiadal (l967) conclu- 
ded in a study that the mean n-Ach score was little highet* 
though not significant than that of Gornuin boys. It was lower 
thaii the n-“A^h shown by the boys In Brazil and considerably 
lower than that shown by Japan is© boys. I’ho mean n-Ach scores 
for schools lugh in both A.S» and SES ranged from 6.45 to 
9.67, for schools with middle SES and low A#S« , it ranged from 
4.13 to 10,31 .The location of th© schools (urban or rufa^^ 
did not produce any Significant difference in the n-Aoh levels 
Of the pupils. 
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Parniestiwarrtfi (:i90T ) seileotatl «, wtud^f of 238 H«S» 
and college boys of Madras state as sainpla« 65 of them were 
14 yrs old, 85 belonged to 15 yrs of age group aJfld 80 of them 
were 16 yrs old« No significant ago difference was seen in 
adjustment to any of the three aspects of college or school 
life* Subjects from low Inoomo groyp, some of uneduoatad 
parents and urban boys showed, significantly greater adjustment 
than subjects from high in come group , some of university gra- 
duates and rural boys ♦ Adolescents who showed a favourable 
attitude aaisTarda religion were better adjusted^ 

Mebta (l967) concluded in a study that the working 
class boys tended to show a higher level of n-Ach than the 
lower middle class boys# The n-Ach sub-categories I and N were 
expressed in large number of stories# A significant low posi- 
tive relationship was found between n-Ach and total school marks. 
The results were discussed in detail on the following aspects 
(i) n-Ach and school subjects (ii) n-Ach and performance in 
different schools (ill) n-Aoh find Academlo Achievement by 
school SES (iv) n-Aoh and school performance by pupils of social 
class * - • 

Lakshi (l967 ) administered a sample of lOO sub- 
jects from two of high schools with ages 13-14 years. Slot Maze 
with blind alley marked by numbers alongv. itb the styles * The 

experiment was conducted in two stages# The first stage consis- 

, , , , „ 
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ted of adiitinistering learning task to identify tiia extreme 
gi'oups of subjects In their rate of learning* On the second 
stage there was no attempt to study the need for achleveiiient 
of these two groups in order to compare aJid discover the na- 
ture of relationship between the rate of loawilng and achle- 
veittent motive* 

Past learners had a hlghox' n-Ach than theslow 
learners* Among the fast and slow learnersj the r8lation~ 
ship between the rate of learning ntmher of traits and n-Aoh 
was insignificant though positive* 

Ta;gh m k ar ( 1 96 8 ) concluded In a study that 
(l) The relaxed condition represents a significant low'er 
level of achievement motivation than the neutral condition, 
hut the arousal condition does not present higher degree of 
n~Aoh ieveitten t than the neutral condition* (2) Boys fx-om mi- 
ddle class fajnilies have higher achievement motivational 
level than those of upi,,er and lower classes (3) l*ar©ntal 
occupation is related to some extent to motivational level 
(4) n -Achievement is positively and significantly related 
to aosthetlo value (5) n-Aohievement not relates to age 
and has low positive correlation with intelligence and aca- 
demic Per foraiance* 
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Natra.1 (l968) selected a study of 300 college girls 
with a woatt age of 18,3 yrs from two women's college of 
Mysore state 186 adjusted and 53 maladjusted students were 
identified thi-ough mandslay Medical Questionnaire* House , 
health social) economical and general adjustments were stu- 
died accoi'ding to age and class . 

All the four age groups (iT & 18, 19 & 20) indica- 
ted moderate house , health and social adjustments# Their 
econojDieal and general adjustments were not satisfactory. The 
III yrs students were moderately adjusted# The II yeajrs stu- 
dents were unsatisfactorily - adjusted in in house. Social 
economic areas, the I yr. group and total group indicated 
unsatisfactory adjustment. 

Joshi , Singh and Saraswat ( 1968) found In a study 

of three clusters of problems among the students concluded 

that adolescents had comparatively more problems relating 

to finance, living arid employment (ptiE) social reoreationnl 

activities , adjustment to social worh (aSI) , health and 

physical development (UFd) and personal psychological rela- 

next 

tions (FPil) ,, The/cluster inoluded, the areas of courtship, 
sex and marriage (SCM) social psychological relations (SPli) 
moral and religious and future vocational and educational 
(pve) they posted moderate degree of severity# Least severe 
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problems were related to curriculum and teaching procedure 
(CTP) o The students have expressed a need for guidance in 
the school and have also expressed the total absence of such 
Person In the school or at homo who can guide them* 

Mittal (l968) selected a study of 1100 students 
of class IX from higher secondary » and intermediate college 
in Meerut city, Mittal's adjustment inventory (High School 
form) and examination marks wore used in this study, 

Pinal analysis of the data was done on 755 students 
scores on the tests correlations were calculated for the study. 
Concluded a close relationship between adjustment and class 
attainments » By improving the quality of their adjustments , 
Particularly horn© adjustments ajid school adjustments, better 
results in examinations are likely to be attained, 

Natraj (l968) selected a study of 300 college girls 
with weaio age of 18,3 years, studying in undergraduate classes 
were taken jsnd 185 adjusted and 53 mal-adjustad students .Data 
analysis was done hy critical ratios. 

Age wise adjustment revealed that they had. unsatis- 
factory emotional and general adjustment. Class wise adjust-* 
ment revealed that the adjustment of all the groups except 
the final years (ill yr.) students was unsatisfactory. The 
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adj ua ted till rt the waladjuated groups cllffered widely on Belts 
Adjustment Inventory# The difference was significtjnt beyond 
0 1 X ev el » 

Mehta, P# (l 969) concluded In a study that (i) 
The n-Ach level of boys In Delhi is higher than in Madras 
(ii) The rural and urban High School boys show no difference 
in their n-Aoh level (iii) The achievement related motive 
shows negative with n»Ach (iv) The rural hoys showed higher 
score on achievement values but lower on MAF thaii the urban 
boy St 

Ahluwalla & Sidhu (l969) selected a study of 
260 adolescent girls of class IX drawn from 5 secondary 
schools of age around 15-48 from secondary school of Tehsil 
Moga of Ferozepur District , Punjab as sample# • All the 
girls checked the item that they wished themselves to be 
healthy tun d ^beautiful. All the 137 problems were checked 
by one or the other# They had maximum number of problems^ 

In th e ar«*a 0 f h eal th . Their opinions indicated that the 
personal problems affect their academic performance effec- 
tively . Emotional problems appeared to affect most of the 
academic achievement. 

De & SChan , (1969) administered a sample 
of two groups each of 100 from Arts and Science students 
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aged li. Mukerjee's achievement motivation test and Sysenck 
Personality Inventory were used • t- values were computed. 

Science students were found to have significantly 
higher achl dement motivation » than arts students. Arts a 
dents bad higher extraversion and neurotlcism scores (stgni‘« 
f leant at 5^ level). 

Murlldharan and Venlta (l97Q) administered Aron- 
son *s Graphic Expression test or ' the Doodle measure of n-Ach 
(l,8) on 42 five year old children, 21 boys and 21 girls 
belonging to the lower middle soeio ©conoralo strata of Delhi 
city 

Concluded that no relationship at all between 
the number of demands made by the mother and then Ach of the 
child (2) a tendency towards a c— — villinear relationship 
between the ages at which the demands are made and the strength ai 
of n-Ach » , 

: ' , I 

■ ’ ’ ' "" ■ ' " ' ■ ■ ! 

^ Rao (l970) administered the C.I.E* Group Intelll** ! 
gence Test , Euppu Swaml SES scale A study habits invcjntory, 

a tool based upon the likert technique of attitude scale cons- ! 

, , " ■ 

truction and Jamta achievement test battery on a sample in clu- 

■ ' 1 

ded about 500 boys studving in the VIII grade concluded when ! 

. . . ..■ ■ ■ " . ■ ;,v:i 

the effects of the other variables are not taken into account, [ 

I 

there are apparently significant relationship between in tell i- 1 
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gence and achievement , and between Intolllgenoe and soclo- 
eeenotaic status • Study habits and school attitude are also 
significantly related with scholiastlo aohlevement* 

Kafehar (l97 0) administered Large Thorndike Intelligence test 
on 125 pairs of fullundur suburban parents and theii' third , 
fourth , fifth , grade children . The total 214 children 
about 2/’3rd of the children of these groups were represen- 
ted in the sample. 

Concluded that the significant differences 
between children in the small average and big groups (rep- 
resenting low, average and high inter parental differences) 
in IQ and in scholiasttc achievement. The differences which 
were found for boys and glrlt revealed due inverse relation- 
ship between inter parental differences and ehildren*s 
ac ad em i c ach i ev em en t‘. 

Be & Singh (l97Q) concluded, in a study 
that persons with high academic motivation had better 
adjustment tib revealed by the significant negative oorror 
latlon (-.31) between the two. Family sisae was not related 
to academic motivation. The academic motivation appeared 
to be higher with Increased number of siblings . The new 
multiple range test has proved that only the difference 
between groups having 3 and 8 siblings was significant 
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whereas the other 20 comparts loha (as there are T groups of 
siblings ) wore not sigiill'loant# Birth order was not related 
to academic motivation a 

Golculnathan ( 1970) administered on 103 (70 hoys 
and 63 girls) post graduate students as sample » Sentence Kmapiat 
completion test (STC) educational achievement score (by assign- 
ing a score for the class obtained in examination high and 
above ) and social class were used as instruments, concluded 
that achievement was negatively (but not significantly) corre- 
lated' with social class and slightly positively with educational 
achievement. Educational achievement and social class wore high- 1 
ly (»00) correlated • In case of boys » soclo economic status 
was significantly correlated with educational achievement and 
father’s oceupation, but not in case of girls, | 

' ' ' ' 

Chaw ala , 1 97 0 administered on 301 Wule coll- | 

ege students were taken as sample* Students were divided into 
5 groups on the basis of marks obtained by each of them* Eott- 
ors incomplete §en ten cos Blank was used • F-value and C-ratlo ' 

were found out • Concluded that (l) Value was significarit except 
for group I III (0-20 and 21-40), In roost groups achie- 
vement was related with adjustment * 

(l970) concluded in a study that the 
converted S units in maladjustment area of the ; 
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havu Mtiown tlitti 1 owwr ocjuuumlg Juvul and huiuI urUtui oUal’ttO- 
ter of population is responsible for children’s laaladjust*-* 
men t • CJovernmori t ancJ womt-Govnrnuuin t scjUooIh do ivot con- 
tribute much to the maladjustment of the children <» In res- 
pect of the three schools situated at the perlphert Maerut 
only. Most of the students have probloias at home like fre'- 
quant maJiifestation of temper by their parents they feel 
their home atmosphere as restrictive and uncon diietlve® to 
healthy adjustment. 

Badamt and Bad i mi ('197 2) concluded in a stu- 
dy that the achievers were significantly better adjusted 
in their families than the low achievers. The niale students 
were significaiitly poor ^tljustod than the female students. 

Du 1 1 an d S abli a rwal ( 1 9T 3 ) showed in a study 
that the mean n-Ach level of Delhi pupils Is quite high. 
The magnitude of the correlation between academic achie- 
vement and n-Ach is a significant positive corrolatioa , 
The male students do not significantly differ from the 
female stu(|0nts. 

Bal (l9T4) administered Jal Ota* s verbal test 
of General Mental Ability for measuring intelligence and 
three sessional tests given by the teacher for the measure 
of academic achievement. On a saJupla of 213 students of 
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IX class age ranging between 14 to 16 yrs . concluded that 
relationship of popularity with acadeinlo achleveniant Is 
spurious and the apparent relationship of the two varia- 
bles is due to the potent relationship of in tell! gen ce- with 
achievement, second there may be curvature In the relation- 
ship between popularity and academic achievement devoid of 
the Influence of intelligence , third there is an excessive 
overlap between intelligence based oh herbal tests and aea“ 
demic achievement# 

Katiyar, P>C «» (l9T4) concluded in a study that 
the sample was well adjusted in all the three areas of ad- 
justment. Students in educational area were higher adjusted 
than in social area and lower adjusted than in emotional 
area# 

Prahash (l9T7) concluded in a stu<l>'' that (l) 
there was significant difference in personality traits at 
different levels of socio-economic status (2) There are no 
significant dlfforance in need achievement in adolescents 
between upper middle strata and lower middle strata (3) per- 
sonality tfalts wera (including self concept were found to 
be not related with need achievement at any level of socio- 
economic status. 

Dixit and Pareeh (l9T7) concluded in a study 
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Uiafc l.hts Jiiiiiw liittd ti igli orU-Aoh soura whllts tUa liohras had 
the lDWQSt» Aiuong various sex groups, Hindu girls were ha- 
ving higher score on n~Aoh and Bohra hoys <iiui trihal hoys 
scored the lowest • The • t‘ ratios revealed, that Jains sco- 
red higher than Bohras tind tribes significantly on their 
n-Aeh scores but rest of the group did not differ signifi- 
cantly , It was also found that achievement motivation was- 
not correlated with any variable of game behaviour* Although 

•V' 

there Was a negative trend in relationship of coiapletlve the 
game behaviour arid n-Ach » 

Mishra and Trlpathl (l978) selected a study 
on the basis of scores on prolonged Deprivation Scale (PDS). 
Subjects were divided into high , middle and low deprivation 
categories and aoh lev omen t affiliation , power approval 
motives alongwith’ state and trait society were measured 
through verbal scales* Concluded that the low deprived 
group has significantly high degree of achievement and low 
degree of anxiety as compared to the high deprived group 
On other motives the mean scores of low deprived group were 
higher thiin ^tho mean scores of high deprived group* Though 
the difterenoes were not significant • The correlation ana- 
lysis of data showed a positive relationship* The results 
seem to support the view that growth needs emerge often 
satisfaction of lower order needs* 
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SECTION ~ Bi SELF CONCEPT AI>iD ACtriEVEMENT MOTIVATION . 

Maslow ( 1954 ) In a study pointed out that the 
positive aspects of achievement value has a sense of at tain - 
mont , self aotualiifiation or self fulfilment# 

Mehta (l968) has explained the results of va- 
rious survey in India « These results have inmienso implioa- 
tions for planning of aooial (did other changes* The faniily 
planning community extension , public health and other such 
activities are likely to be benefitted by motivation develop- 
ment programmes. People with high n-Ach ievement and need auto- 
nomy exliibit a fonvard looking posture and top modern values 
of scientific entiuljy and technology , Any programme 0 f moti- 
vation development therefore must necessarily aim at change 
in certain Value orientations* 

Pep & Sh arma ( 19T O) per fonued a s tu dy 0 f 
700 Indian Adolescents as sample* Solf—oonoept inventory , 
was used. A ourvlllxear relationship was found indicating 
that low achievement was associated with both self content 
and self rejection, 

l yggll (l967) , Lee 197 2* Marr is on & John son 
( 1973 ) , Jones & S trowing 1969 , Jones & Thomson , 1971, J ones 
& Griexeeke , 1970 , Bakean *1971 selected a study to Icnow 
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the relationship between self concept and scholastic achie- 
voinont conoliided that a strong positive rolatlonshlp exists 
between measures of self concept and scholastic achievement, 

Ryam ( 1974 ) conducted a study on the dlfferon- 
tial effects of co-educational and single sox school on sex 
actualization and academic achievement concluded that signi- 
ficant difference between self actualization levels of school 
sex and co-educational schools was found , 

Vasantha (l97 5) concluded in a study that (l) 

Tile correlation coefficients between self concept and achie- 
vemont , self concept and Intelligence and intolligonco and 
achievement were found to the statistically significant, ( 2 ) 
Differences in self concept were accompanied by differences 
in self concept and achievement , Tliese differences on tes- 
ting were found to be statistically significant, (s) High 
and low achievers dravai from the sample , could be differen- 
tiated on tbe basis of their self concept scores# The diff- 
erences on. testing were found to be statistically significant. 

Krishna And Agrawgla (1978) concluded In a study 
that high and low achievers did not differ in-anxiety scores 
but high achljevers scored higher on self concept and academic 
motivation. Academic achievement tended to exhibit significant 
and positive association with self concept and academic moti- 
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VerKig aiv>l 3url (l9T8) eolooted a study of 
200 higher secondary school students (lOO boys and 100 girls) 
as sample concluded that the F-ratio for main effects of sex- 
achievement ,SES X achievement and Sex X achievement X SES 
were significant at .05 level of significance . 

Verma and Stiri (l978) in a study concluded 
that the P-ratio for main effects of sex, achievement, SES X 
achievement and X-achievement X SES were significant at .05 
level of significance. 

• Saraswat and Gaur (l97 9) selected a study 

of a reviiw article based on studies reported in Indian litera- 
ture . Concluded that the relationship between self concept 
and academic achlevenent was positive. It was also noted that 
there was a significant relationship position of the subject 
in family. and his self-concept score. 

Srlvastava. Saxena > Ka P oor auu S axena (l979) 
Concluded that superior adjustment was found among rural boys 
than their urban counterparts . Urban girls scores were signi- 
ficantly Uigher than their war al counterparts • Ptndings sugg- 
est that child rearing factor must bo considered in studying 
the adjustment problems of .rural and urban adolescents. 
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Shave! son e t al., (l976) , Wylie (l97 9) concluded 
in a study that there is positive correlation between self 
-concept and indices of academic achievement# 

Savelson and Stuart (l98l) Calryn and Kenny (1977 ) 
Scheirer and Kraut , 1979 , Avderson and Evers (l980) Spear 
& Deese 197 3 revealed that self concept and achievement are 
related or positive self concept as a cause of achievement 
was traced out# 

SECTION - 0 t ADJUSTMENT AND SEI.F CONCEPT . 

Deo< P# (l 96 5) administered a sample of 352 

males and 133 females # The subjects were divided into 
these sub-groups - Medical, Science , Arts & Law * The 

•)r 

number "of words giving statistically significant differ- 
ence were four# Out of the four three words had larger 
frequencies for females viz# womanly, curious and consi- 
derate and only one mainly for males# The characteristics 
typical of the profession were seen more in the self con- 
cept of males rather than females# The adjectives preferr- 
ed by male students had a more individual bias, like Inte- 
lligent , attractive etc# . The female group showed a more 
social bias in their preference fur adjectives in their 


self description# # 


T PeOt P» ( l966) adinlnisterea a test regarding 
omission and contradictions in the self concept of Punjab 
Engineering students* w score correlated negatively with 
0 score and positively with C and C«S* score* The percen- 
tage of omissions ranged from 3*3 to 93,3 with a mean of 36*2. 
The mean of pair contradiction was found to be 10*3?^ and for 
C#S. . it was 53Sfi> Concluded that simple words within the 
daily experience of persons were elicited with consistency 
by the individuals (e*g* straight forward clever) and the 
difficult words which otuinot ho understood easily and do not 
occur in the day today experiences, were omitted or contra- 
dictions were e^diibited by tha individuals (e»g* scrupulous 
, unscrupulous ) . 

Bhatnggar, K*P* (l966) administered a study 
and explof’od the effect of self concept and ego function on 
academic achievaHent, especially in terms of self acceptance 
and self rejection* Ego function, an important factor in per- 
sonality , brings about adequate academic achievement when 
there is adequate integration of the personality* Tlius a 
definite relatlons\iip is shown to exist between the eg'* *unc- 
tion and scholastic performance* Several Pp*"! .ri.uuies were 
reviewed . Concluded that sense of responsibility, goodneaa, 
conscience self a«auranca * Ihe adequate function Ing of 
the ^eif and ego are considered important factor in contri— 
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-buting overall success » 

Busu , Bunerjeo Debab (;J.0U7) adiulii ta tcred a 
test on male graduates studying at public, Calcutta, health 
institute as saMplo, Edward* s Personal yroforonce Sobedulo 
(ePPS) and Choice Dllemas Procedure Instrument (CDPI) were 
used. Ss were divided in to high n-Ach and luvif n-Ach groups 
by using mean score as cutting point. A chi-square test 
applied for comparing the high and low n-Ach group in rela- 
tion to the risK categoi-ies was found not sigiiti tlcaJit# 

Tiwari & Tewari (l968) concluded in a study 
that highly adjusted students had a stronger super ego , 
ego-strength and autonomy, while the highly and maladjusted 
revealed more extra punitiveness , high Impulsiveness and 
mother fixation , 

ShlvaPPa (1909) selected a study of 200 
pupils of standard X were as sample . Terminal marks of 
Sb were utilized to identify the groups of high achievei^ 
and low achievers, the Sb were asked to rate themselves 
in different components of the self concept inventory. A 
comparison of the components of the self concept (taken 
Separately and added together) to high achievei'S tuid low 
achievers was made. The test was applied to find the sig- 
nificance of the difference between the self concept scores 
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The high achievers tend to rate themselves high in self 
cimoopt vvli lle the low ttchloverSf i ow in wtslf ooncojJt, 

Bhatnafigr « R«P« (1969) selected i»n a study 
of 1941 students of Sith class from 29 schools as sample# 
Jalota test of intelligence 485 was selected# It was divi- 
ded into two groups of achievers and non-achievers on the 
basis of mean achievesnent score* It was a composite score 
derived achievement tests in four subjects# A -13B item 
inventoiy meascxring self concept on feeling of inadeciuacy 
self confidence, emotional stability, with drawing tenden- 
cies, aspiration , and achievement was developed. ‘t‘ test 
and phi-coefficient were calculated for achievers mid non- 
achievers and various items of self concept 47 iteais diff- 
erentiated the achievers from non-achievers significantly 
concluded that self concepts of under the feelings of In- 
feriority and wlthdrawl was unstable as compared to ach- 
ievers who saw themselves as achievement oriented, ambitions 
important , capable and hopeful# 

Sharma (l969) selected a studj^^ of 362 stu- 
dents ( 199 male & 163 female) class II randomly selected 
from 13 schools in Chandigarh . Sharma* s self concept In- 
ventory (SC~I) was administered on the group of 15-20* 
Scores for self wore worked out and discrepancies between 
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perciewed and'-'ldeal self were found out , Concluded tliat 
significant differences were found between self and ideal 
self in botli boys and girls# As for the 4 caste groups(Brah- 
min , kshatriya, Vaishya and Scheduled castes) higher castes 
had higher scoi'es on self and lower scores on Ideal self, 
while vice versa was true for the lower castes* 

Deo ( l969) adniin istered on 595 Punjjah University 
students from the faculties of Arts , Engin eering /Medicine , 
Law, Science and Arts of whom 462 male and 133 female with an 
age range 18 to 22 years « The total sample was divided Into 
five faculty groups. The students were instructed to mark X 
against the words which they thought described their ownselves 
The criterion of 20 differences in the present frequencies was 
taken as giving significant differences for the groups with 
respect to trait. To obtain the general picture of self 

cOiicepts of one group , Avords showing percent frequency of 
704 were .Selected* Words with a frequency of lO- for all the 
group indicated their least preferences* 

Pandey (l969) revealed that the age wise 
analysis had no significant differences in adcjustwent problems 
Better adjustment was found proportional to a” , , F” , 

® , l" , L” , M“ , N"*" , 0-, ^2 i Q3 ’ ^4 personality 

factors , Intelligence + , study habits and attitudes + , 
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social behaviour + and social preference urban lower 
income grouxr Ss had a larger number of problems and urbati 
income group Ss had least problem in all the areas. 

'If 

Bankwarth (197Q) administered a study on 
Indian students residing in three residences environnien ts . 
For the total population , it was found that seven varia- 
bles (including self concept when acting together, cox-ro- 
late significantly (.01 level) with the achievement of In- 
dian public secondary school students. 

Deo & Sharma (l97 0) selected a sample of 
7 00 Indian adolescents ^ Methodology, Instrument self 
concept inventory. A curvilinear relationship was found , 
indicating that low achievement was associate” with both 
self content and self rejection. 


Gupta & Slnghal (l97l) concluded in a study 
that sex and intelligence had no effect on personality 
adjustipint a)rid variability differs on the basis of sex and 
intelligence. 


Sukla and Khicbo (l974) oonoluded that 
group differences take highly significant for all the areas 
of adjustment. It can be said that mentally subnormal 
adolescents have more adjustment problems than the normal 


adolescents In the four areas of adjustment i<.e» Horae, Health, 
Social and emotional. 

'Kroger ( 1977 ) studied residential uioUllity and 
self concept in adolescents « Hesult from the investigation 
revealed little relationship between residential mobility and 
self concept in adolescent correlation between number of moves 
and self concepts with or without a control for family oohe-- 
ssion or sex. In addition there was no significant correlation 
between recency of the last move and self concept and no slg'- 
nificant difference among self concept means for students who 
had experienced their grout c number of moves from one of 
four age spans. A significtuit correlation however was found 
between the distance of move and self-concept, ilesidential 
mobility does not appear to be strongly related to self con- 
cept among middle class high school juniors. 

Path ale, N.S* ( 1978) in a s tudy aeleotod 100 
samples each of the social wort, teaching and medical 

fields. For measuring the congruence between the personality 
areas were selected. Seven sentences , varying In degree of 
Self acceptance they expressed, were selected to describe 
each area* ■ ' 

There were high significant correlations bet- 
ween self ideal congruence scores and the scores on adjust- 
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-ment questionnaire in all three groups, 

i'atel (i978) studied the aim at Investl*-* 
gating the relationship between adjustment and Personality 
characteristics Particularly nourocism and extroversion of 
XI grade students. Concluded that no significant dlffei'- 
ence was found between male and female students with respect 
to extroversion with regard to adjustment of XI grade stu- 
dents , no significant sex difference was found to be slight- 
ly more adjusted In the study# A significant sexdi f f er ence 
was found with respect to ‘G‘ aspect of adjustment in favour 
of the female » Adjustment was found to be negatively corre- 
lated with measures with nGurotlclsm & extroversion traits 
of personality# 

Harigopal, K, (l979) concluded in a study 
that age level being constant, the average intelligence group 
tends to have a higher meaJi SiD than the low group and the 
high intelligence group tends to have higher meeffi SIB than 
either of the two groups. However the mean difference bet— 

■v>' . ' 

ween the high and the average groups alone was statistically 
significant (P, 1,05) Concluded that correlation between 
SIl) and q,djustment was significant for the average (P 1,05) 
and high intelligence groups (P l,Ol) « The correlati on was 
not signlflciuit for the low group . Implioatluns of these 
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findings in the context of the Ilogeriaii position and the 
dovolopuion tal approach nro dlwouasud. 

V%ra (l980) administered a study of self 
esteem al ten at i on an d attitude towards school on the stu- 
dents in related vocational and academic high schools « The 
purposo’^of the dissertation for the disruptive behaviour 
of large groups of Thai vocational students could he found 
through an Investigation of their feelings of self esteem 
alienation from society and attitude towards their school. 
The subject population for the §tudy comprised 360 second 
year students from three vocational technical high schools 
and 200 second year students from two academic high schools. 
In addition 15 vocational high school teachers at the high 
school subject^ were interviewed. Three test using the self 
reporting technique including the cooperamith self esteem 
inventory were administered to the subject population* 

Compulational analysis of data gathered 
from these tests confirmed the following hypothesis about 
• Thai Vocational high school students wl^ere compared with 
students from academic schools « They had lower homo self 
esteem stores they felt more aliented from their society, 
they felt more negatively towards their schools & they 
percieve themselves as more disturbance on the other hatid. 
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The above mentioned analysis showed that Thai vocational 
Htudonlfc! are the iiooessarlly laokiug In general sell’ osteeHi. 

I rvvin (l9Sl) studied on intervention to tuol'- 
litate interpersonal cognitive problesu solving slcills and 
behavioural Adjustment among emotionally handicapped chil- 
dren 6 

■ if- 

The purpose of the study was to determine 
whether a structured social problem solving programme con- 
ducted by class room teachings could effectively (ICPS) 
enhance interpersonal cogntttvo problem solving shills and 
certain indices of class room behavioural adjustment in 
literacy aged emotionally handicapped children , The findings 
that on ICPS skills intervention programme could improve 
the ability of behaviourably disordered children to gener- 
ate different opinions for dealingwith interpersonal prob- 
lems is of particular importance sinoe previous research 
has consistently shown this cognitive skill to be positi- 
vely related to social adjustment. The result of the inves- 
tigation have implications in terms of the potential of 
ICPS skills in intervention progi'amme as a way for teachers 
to modi^/ social cognitive and behavioural process of emo- 
tionally handicapped latency aged children . The behavioural 
findings suggest that ICPS skills Intei'von tlou i>rogra»Mes 


may represent a viabl- — strategy for presenting regressive 
behavioural trends often observed with the passage of time 
in emotionally disturbed children, 

Ku gl e ( 1 OB 1 ) studied self esteem and aca- 
demic behavlSur among second graders. The dimensions of self 
esteem level and stability were exaailned in relation' to seve- 
ral aspects of academic bobavinur among sooomi graders. 

These aspects were student's accuracy in assessing their 
ability, academic achievement and disruptive behaviour. Self 
esteem was assessed by admin istering Piers Harris children 
self concept scale on two occasions of 108 second gradei-s . 
Levels of self esteem was calculated by the average of the 
scores received on the two testing stability of the self 
esteem was calculated using the Kappa coefficient Index of 
agreement on item comparison of response on the two occasions 
Level of stability were not related in the present study 
indicating that these may be orthogonal dimensions of self 
esteem , 

first 

The/hypothethes is was that students with sta- 
ble self esteem should have accurate perceptions of their 
ability , while unstable self es toon students should be less 
accurate and there in accuration should be in the direction 
of over estimation 0 PPrther the results indicated that stu- 
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-dents accurate in their self perceptions of ability had signi- 
ficantly moi'e stable self esteem than did inaccurate students. 

Second hypothesis predicted a positive relation- 
ship between level and stability of self esteem were exainined . 
It was iridloatod that the roluttotishlp under onus tdei’at ion would 
be negative that Is that high levels of disruptive behaviour 
would be associated with low self esteem and with xinstable self 
esteem. A significant negative correlation supported this hypo- 
thesis for lifvel of self esteem but not for stability self 
esteem;' 

Me d on aid & Elizabeth ( 198 1) studied self oon- 
eept social adjustment carrier awareness and academic achieve- 
ment of fourth grad© students. The central purpose of the study 
was to examine the relationship among the variables of (a) Self 
Concept (b) Social adjustment. 

Concluded that there was a cons istant rela - 
tionship among the variables of career knowledge , career atti- 
tude , self concept and social adjustment across the school 
year. 

The data tended to suggest that career atti- 
tude related more strongly to self concept and social aidjust- 
ments measujres than does career knowledge .No any relationship 


between sell' concept and career knowledge was found * The 
total population showed a significant gain in test compa-- 
rlsions on the measures of career knowledge only across 
the school year* Two way analysis of variance revealed sig- 
nificant difference in self concept and social adjustment* 

lacobus (1981) studied the self-concept aa^ 
moderator variable of the personality with special refor- 
onco to primary ijchool pupils* 

-sf . 

From the results obtained , conclusions 

could be drawn that the psychologically diseased stage of 
these People which suggest negative personality traits was 
due to a self concept which had decayed to a very low level 
with the course of line* During the second phase of inves- 
tigation , it was possible to indicate that the personali- 
ties of children changed positively because their self- 
concept improvedo 

Concluded that thei'e not only exists a 
significant connection between self concept and personality 
but that the self concept is indeed a controlling, regula- 
ting and directional component within the personality of 
mankind. It is thus indicated that the self concept Is 
moderator variable of the personality. 
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Saiui)soa (l98l) studiecJ tliat sell’-concept of black , 
•white and Indian students grade three through twelve living 
in m urban tnid rural setting. 

Concluded that (a) there is no difference in the 
self concept of the students among different ethnic groups 
(b) the self concepts of females were more positive than 
those of- males (c) location may have a significant influence 
on the concept of Irdi i students (d) self concept changes 
across the grades wore in a generally decreuslng direction. 

Watkins (l98l) studied the x’elationship of phy- 
sical self concept and identity to anxiety , depression and 
acad<e«uio “ferfonnance . 

The research was a correlational study Involving 
black college freshman in an academic rein foi'ccmen t programme 
at Harword University, 

Concluded jthat (l) physical self concept and 
identity were significant predictors of level of anxiety, 

( 2 ) Physical concept and identity were s ign if Icaiit predic- 
tor of level of doprossion while physical concept and Iden- 
tity accounted for relatively small percentage of variance 
in anxiety and depression ( 3 ) physical concept and identity 
wtsre slgnlfioant prodlotor of level of aoadoiulc noh lev emeu t . 
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Foul ( l98l) studied moasureiiien t and study 
of self concept and psychological adjustment of degree candid 
dates in four technological programmes# The purpose of the 
study was to deteiiiilne the utility of two personality mea- 
sures for the differentiation of degree candidates in four 
engineering curricular programmes# 

Concluded that there were significant diff™ 
erence between the four degree candidates groups of the 
llahllity order, hotrosoxuality change, suocorance and fa- 
vourable scales of the ACL , 

Srivastava and Alam (l983) studied self 
perception-^ as a function of adjustment and anxiety# The 
responses were assigned numerical values from 7 to 1»P 
ratio for adjustment and anxiety are significant at •01 
level of confidence# Concluded that adjustment and anxie- 
ty determine self perception. Also confirmed that self 
pe.rception is a function of eidjustraent and anxiety# Poor 
adjusteent and high anxiety results into a feeling of in- 
adequacy, inferiority, insecurity, unnecessary apprehension 
and self devaluation of individual leading to adverse impact 
on individual** self perception. 
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Evory reaoarcU pjnsbltna Ib viuiqtie in Its ell* 
as to discover the fact and establishing the relationship 
between them and explaining the situation in which they 
occurred in their task of aiiy scientific procedures. Unvei- 
ling the above ingredients is essential aa to finally reach 
to rational general izations a All the procedure in a sequence 
constitutes the process and purpose of the research. This 
chapter deals Vifith the design of the present study which 
iias bee divided into following parts - 

^ 1» Sampling 

2 • Tools 

3* Data collection 
4, Statistical treatment 

SA^IFLING- If sample data are to be used as the basis for 
generalization to a population, it is essential that the 
sample should be a representative of the population and it 
must be adequate (Goods and Halt 197 2). 

Keeping in mind the repres en tativen oss and ade- 
quacy of the Sample, stratified and random technique was 
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used for selecting the sample. 

SELECTION OF ms SAMPLE 

^ Jalaun district was selected for the collection 
of sample for the following reasons “ 

1» Jalaun is the backward district of Bundelkhand 

region of Uttat* Pradesh . 

2 • Th ere are numb er o f b oy ' s s ch u o 1 s in J al aun 

district. 

3« It was physically convenient for the researcher 

to conduct his study on the adolescents of schools in 
Jalaun district as his length of residing in the dis- 
trict is quite long. 

A list of high schools and colleges (boys only) 
was xjreparep and 8 Institutions of Jalaun district were 
incliided in the sample. After selecting the schools and 
coll eges -proper contact with the heads of institution was 
wade. For the purpose of sampling , the students of class 
IX and X of the ages 13 to 15 years were selected . A limit 
of 400 students was prepared on the basis of stratified 
random sampling technique. 

Following is the list of the schools and colleges 

/ 
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selected for the purpose of sampling* 

‘Table No* 1 - Showing the names of schools and colleges 


selected for sampling. 


S.N* 

Name of the institutions 

1 

, Number of Units 

1 . 

Acharya Narendra Deo Inter College, 
OEAI. 

50 

1 

2. 

Govto Intermediate College, Orai. 

, 50 

3. 

Chhatrasala Inter College , Oral 

» 50 

4. 

Janta Inter College, Oral. 

50 

1 

5 . 

M»S#V» Inter College, Kalpi 

, 50 

6 . 

Shri Gandhi Inter College, Oral 

' 50 

7 . 

Sanataii ISiai’m Inter College, Oral 

! 

8. 

Sarvodayii Inter College, Oral. 

1 50 

1 


Total of Units - 400 


if • 

TME TQOI.S i 

Modern psychological researches are now con- 
cluded on the basis of collection of data and experimentation. 
For the efficient research work the selection of reliable and 
valid tools Is essential . 


The researcher has selected the following tools 
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■ 

■ 
I 

for measuring - 

1 . Self Concept 

2. Adjustment 

3. Need AeUievoment 

measurement of self concept 

There are number of Inventories to measure SEELP 
CONCEPT in the field of psychological and educational re^ 
searches* Some of the Self Concept-Inventories are shown 
in the following table - 


Table No, 2 - Details of Self- Co ncept Inveii 





- - 


r 

1 ^ ^ , ■" . 

S.N, 

Name of the Inventory 

} Time I 

Rel ia- 

i Validi- 

i Age 



} 1 imitj 

bllity 

} ty 

\ group 1 

r ■ 

1 # 

Personality world list 

1 ( 

No time 

.89 



1 

, Bis cremi- 

‘e.s *s * & 


by Pratibha Deo 

'limit ' 


nant & con* Coll ege Ss 


,but ta- t 


’ vergeiit 

I& UBiv ,»Male 



kes 40 


, val idity , 

Female Ss. i 



' to 50 ni 



« ' ! 

2, 

Self Concept Inventory 

'No time ' 

*7 2- *81 

Content 

' Class XI & 1 


by Sag'Ar Sbarma 

1 1 im i t 1 


' val idity 

rZlI , 1 

3, 

Pier's Harris Children 

S el f Con copt S cal e 

1 1 

, 30 luts . , 

.77 -.93 


I 

, Ch il dr en 


by Ahfhwalla 

1 1 


f 

,4 p 

Lipsittb Children 

,No time i 

Not 

'Not 

1 Children 


Self-Concept scale 

1 imit 
» 1 

kn own 

1 known 

1 

5 

Self rating Inventory 

» » 


1 

..1 '■ 


by Udai Pratap Singh 


1 . , 

Criminal 

6 , 

Swatwa BodiJ Prashikshan 

No time 

.7 3- ,7 6 

1 Factorial 

Adolescen ts 


by Dr,(Miss)Sherryj 

'limit ' 


val idity 

1 

t 


Dr* M*P*?emja & 

ibut tak-i 




Dr. P,K,Goswaml 

' es 20mts . 



1 


Self Concept Questlonna- 

.'No time ' 

.67-,88 

'content 

* Adol es jii t£ 


ire by Dr* B.K.Saraswat 

'limit ' 


'construct 

1 


* but . ' 


'val idii i/ 


mm 


'aO-SOtttay 




tories 
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'* AJ'iJJi.' Ew i-H rough U»a uUuva iu VuiU-ui-iaa, i t wtia I'tHUia 
suitable to tiie pi-oseut research the sell' concept questionn- 
aire by Saraswutli 

SELF CONCEPT QUESTIONNAIRE - R.K. Saras wat 


The self-concept inventory provides six separate 
diineriHlona of''"s(ili oonoopti vli5«, PUysloal, SociaXj Xntalle- 
ctual, Moral, Educational and Teniperauien tal Self-Con cept . It 
also gives % total self-oonoept score* The opei'ational defi- 
nitions of self concept diwions ions measured by this Inven- 
tory ares- 

1 . physical I Individuals' view of their body, 

health, pViysical appearance, and 
strength* 


2. social I 


3* TaiPEBAMiNTAL I 


4» EDO national » 


■S' 


Individual's sense of worth in 
social in t e r ac t i on s * 

Individuals vievt of their prevailing 
emotional state or predominance of a 
particular Lind of emotional reaction 

Individual's view of theiiarelvas in 
relation to school, teachers and 
extracurricular activities* 
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5« MOIUL { Individual's estimation of their moral 

worth j right uud wrong activities. 

6» INTELLEC'IUAL Individuals’ awareness of their intelli- 

gence and cahaoiiy of probleiU solving 
and judgeuicnta « 

The inventory contains 48 items# Each dimension 
contains eight items# Each term is provided with five alter- 
natives. Eesponses are obtained on the test booklet Itself* 
There is no time limit but generally 20 minutes have been 
found sufficient for responding all the items# Instructions 
for the time of administration of the inventory are also 
given on the test booklets# 

Instructions for Administering the Inventory . 

1* Let the students be seated with proper seating arrangement# 
2# Before the test s tarts | let all books and note-books bo 
kept aside or inside the desks. 

3^ Make sure that the respondent has a pencil or Pen . 

4# Tell students the purpose of the t st. 

5 , Any doubt raised by the students uld be answered 
frankly# 

6 » Assure students that the res|ionses obtained on the tost 
will be kept secret. 
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7« Distribute the test booklets of S*C, inventory'' to the 
students, 

8. Lei all tbe entries of the response booklet be filled 
In one by one. 

9, Be&tl the Instructions clearly frow the tost booklet, 
while the individuals read silently, 

10* Ensure that the instructions have been understood 
correct,ly . 

11. Invite doubts or queries and clear them before they 
starf responding the Items, 

12, Supervise the group, l.o# take rc’inds in the room and 
make sure that all are responding in a desired way . 

13, If someone needs to know the meaning of certain words 
he/she should be told. However the responses have to 
be decided independently by the candidates themselves, 

14. Count the test booklets at the end of the tasting aiul 
be sure that all the test booklets have been returned-* 

INSTIiUCTlONS TO STODENTS l 

Read the following instructions from the 

inventory in Hindi or English as the case may be •“ 

••This Is a self-oonuopt Inventoiy. There are 

48 Items In it. Against each item there are five ;r .'Oi 


V 


( TO ) 


You baYe to read each item carefully and respond to it by 
malting a tick ( ) on any one of the five responses given 

against that item, which you think describe you well o 

There is no right or wrong answei% The right 
answer is only what you feel about yourself* Tiy to give 
your responses according to what you feel about yourself 
with reference to that a statement. Your answers will be 
kept confidential*'. 


After the above ins ti'uctions, ntlmln is trator 
should explain the EXAlfPLE given on the inventory 

SCORING METHOD ; 

The respondent is provided with five alter- 
natives to give his responses ranging from most acceptable 
to least acceptable description of his self-concept. The 
alternatives or responses are arranged in such a way that 
the scoring system for all the items will remain the same 
i.e, 5,4, 3, 2,1 whether the items are positive or negative, 
If the respondent put ( ) mark for first alternative 

the score Is 5, for second alternative the score Is 4, for 
third alternative score is 3, for the fourth it is 2 and 
for the fifth and last alternative the score is one, The 
summated score of all the forty eight items provide the 
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total self-concept score of an individual . A high score 
on this inventory indicates a higher self concept , while 
a low score shows low self concept, Tr'ansfer the score of 
each item on the front page against In that item. Now add 
all th a, scores of eight items given in that column, this 
will give you score for that particular dimension of Self- 
Concept. 

RELlABILigy : 

Reliability of the inventory was found by 
test-retest method,, and it was found to he .91 for the total 
self-concept measure. Reliability coufficients of Its 
various dimensions varies from .67 to ,88 . The following 
table shows the teat-retost reliability fur each dimen- 
s ions , . 

TABLE No, 3 - Test-Retest Reliability of the Self-Concept 
r Inventory. 


Code No, 

Self-Concept 

No. of 

Rel lability 


Bimenston 

Items 

Coefficients 

A 

Physical 

8 

.77 

B 

S 0 c 1 al 

8 

,83 

C ; ’ 

Temperamental 

8 

.79 

D 

Educational 

8 

,88 

/ S , 

Moral 

8 

.67 


Intellectual 

8: 

,7 9 


Total Self-Con oept-48 

•9i 
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VALIDI’I'Y ; 

Experts opinion were obtained to establish the 
validity of the inventory. 100 Items were given to 25 Psy- 
cliulogists to class l iy the Itema to the oatogojy to which 
it belongs . Items og highest agreement and not loss than 
80 fc of agreestnent were selected . Thus the content and 
coriBtrnct Validity were ostabllHhod« 

standardisation of no ms : 

The S.C IJuestionnaire was standardized on 
1000 students of 20 Higher Secondary schools of Delhiper- 
taining to Delhi Administration and Central Schools* The 
students were from IXth and Xth classes ranging from 14 to 
18 years of both the sexes, 

TABLE No, 4 - Interpretation and Classification of Raw Scores 
for all Dimensions, 


S,C Dimension Score 

In terpratation (Category ) 

3ri_to_40 

11 igh Sclf-Gonoept 

25 to 32 

Above Average S.C 

17 to 24 

Average S,C 

9 1 0 16 

, Below Average S.C 

Upto 8 

Low Self-Concept 
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Table No, 5 - Interpi'etatlon and Classification of Eaw Scores 
For Total Salf-Coneept . 


Eaw Score 


In terprotation 


193 to 240 
145 to 192 
97 to 144 
49 to 96 
1 to 48 


High Self-Concept 
Above Average Concept 
Average Concept 
Below Average Concept 
Low Cunoopt 


MEASURSiEMT OF ADJU'STMljNT 


There are number of inventories and tests to 
measure ADJUSTMENT in the field of psychological and edu- 
cational researches. Some of the adjustment tests are shotiai 
in the follo\¥ing table - 


TABLE No.6 - Details_ of_Adjustmen t_Inven tories^ , 

S ,N , Name of the Inventory Time Reliabl- Validity Age 

limit lity 

Adjustsaent Inventory for No limit ,90 to ,95 

school students by Dr,AtK.F. 

Sinha 

H »S, Asthana Adjustment 30 mts , ,80 to ,97 - t4-S3| 

Inventory I 

^ ^ ^ ! 

Di", Mithle Vi Vemia-Scunayoj an No limit .76ta ,86 ,68-,75 *1 

soochi . ^ :: - n 


Mittal AU tment Inventory 
Sansh'^'dh Pramod Kumar 

Adjustmeii veiitory 

Saxena Vyahtitwa Parahh 
PraBhnawall 

*n* ip »»n » f » ii Xn|>n iii Kwwfw 


30-35 mt3.44-,80 - C.IJ 



abo-vf 

Collel 

StUj-'U 
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After examining the above mentioned table and 
inventory, it was suited to the present research on 
Adjustment Inventory for school students by Dr« A«K 
Sinha and Dr. E,P<, Singh » 

A MUSTMENT INVliNTORY FOR SCHOOL S '113 DRNTS 
by Dr. A.K.P* Sinha & Dr. R.P. Singh 

The Adjustment inventojy provides three sep- 
arate dimensions of adjustment viz. Emotionalj Social 
an d Edu cat ion al ad jus tmen t , 

The operation definitions of adjustment dlmen- 
slonf measured by this inventory are s- 

1. ©IOTIONAL }- Individuals adjustment of their emo- 

tions, feelings and thoughts. 

2. SOCIAL S“ Individuals sense of adjustment 

regarding social interactions. 

3. Em CATION ALs- Individual’s view of themselves In 

relation to school teachers and extra 
curricular activities. 

The inventojy contains 00 ileius. Each ^ 

has got five alternatives . Responses are obtained on 
tbe test boolflet of test Itself. There is no 1 i te limit 




but ordlnaij^^liy an Individual takes 10 uriiiutes in completing 
the test , In all 20 to 25 minutes have been found suffi- 
cient to deliver necessary Instruct lone uiul obtaining the 
responses . 

Instructions for Administering the Inventory* , 

1* The students be seated with proper seating arrangement, 

2. Before the test starts , all the books and note books 
are kept aside or inside the desks, 

3, Make sure that the respondiwt has a pencil or pen . 

4a The students are told the purpose of the tost* 

5* Any doubts raised by the students are answered frcmkly , 

6p The booklets are of odji-stment inventory are distributed 
to the students • 

7. It is a self-administrating inventory . The instructions 
given 'dn the front page are read clearly and the examinees 
are told to read them, silently alongwith the examiner. 

8* There is no time limit for answering it. Ordinarily an 
individual takes 10 minutes to complete the test. 

9, vue meaning of the difficult words , if any are given by the 
examiner » 

10. Cooperation of the examinees In answering the inventory 
is very essential • The students are assured that their 
answers and scores will be treated with striotowi tMUifi- 
•den ce « 
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II 9 There is no need of telling why letters and nuuibers 

are placed before the questions. If a question is aslced 
about these the examiner tells the meaning of the letters, 

s 

INSTBUCTIONS TO STUDENTS ; 

The students are instructed to read care- 
fully the instructions from the inventory in Hindi or Eiiglish 
as the Case may be. The students aj’o told that it is an ad- 
justment inventory. There are 60 items in it. Against each 
item there are five responses. The students are told to give 
responses according to what they feel abotit themselves with 
reference to a statement. They are also told that their ans- 
wers would be kept confidential. 

After the above instructions ,the admi- 
nistrator should explain the EXAMPLE given on the inventoxy, 

SCOPING I 

y Inventory can be scored by hand only. 

For any answer indicative of adjustment Zero is given , 
otherwise a score of one awarded. 

Tile inventory is designed to be an aid 
in counselling school students of age group 14 - 18 years 
whose personal problems pertain to any of the three areas 
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included In the test * llie use of Deonagari letters A, B 
and C corresponding to Eiflotional adjustment , a social 
adjustment and Educational adjustment enahloa th&A test 
user to dlBcov«jr rapidly questions relating to each me- 
asure . The total score indicates the general adjustment 
status, 

ESLIABILIIY ; 

t 

Goeffieient of reliability was determined 
by (t) Split-half method, (ii) Test retest method, and 
(iii) K-R fornmla-BO. Table 1 gives the reliability co- 
efficients of the total test and of sub-tests by tVie 
different methods « 

TABLE No, 7 j Reliability Coefficients of the Inventory. 


Method tised Emotional 

Social 

Educational 

Total 

1, Split-half 0.94 

0.93 

0,96 

0,95 

2* Test-retest 0,96 

0.90 

0,93 

0,93 

3. K'.R, formula-20 0.92 

0o92 

0.96 

0,94 


VALIDITY i 

In item-analysis validity coefficients 
were deteimiined for each item by biserial correlation 
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method and only such iteias were retained which yielded 
b Is erlal' correlation with both the criteria (i) total score 
-and (ii) area score* significant level being «001. 

In ter~correlation an‘ong the three areas of the 
invnnti)ry w'd’i'n nnl mil atud* The norrnlntlon luutrix la» hulng 
presented in Table No»8. 

'I'AhLE No* B - Corro’l ttti im matrix of tbe ihrou n:r o ^is * 


Aroi 

as: 

I 

II 

III 

I * 

linotional 


.20 

.19 

II* 

Social 

*20 


.24 

III 

. Educate. 

ial .19 

*24 

. 




The inventojy was also validated by correlating 
inveiitoxy scox'es with ratings by the Hostel Superintendent. 
This was done on the data of 60 pupils living in the hostel 
of Patna Collegiate Multipurpose Higher Secondary School , 
The Hostel Superintendent rated the pupils on a five point 
scale , namely, Excellent, Good, Average, Poor and Very 
Poor in respect of their adjustments * The product moment 
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N O PAIS - 

S*eroentile norias were computed foi' both 
males and females of all the three areas (Biiotional » 
Soclal-und Etlucat ton al ) of adjustwout sopurataly us also 
for l.ho whole Invontoiy, Tablts 3 and 4 give tlie l)ei’Qou>- 
tiles for male and females respectively* 

Table Nd» ;9 - Percontlle norms for males » 


Percentiles 

Emotional 

Social 

Education al 

Total 

P 

90 

9,98 

9 ,88 

9,95 

26,89 

^80 

9,10 

9,16 

9.11 

23 ?41 

^TO 

8,11 

8.24 

8,34 

21,34 

P 

^60 

7*21 

7,38 

7 ,40 

19.36 

p 

*^50 

6,18 

6.58 

6 .48 

17 .74 

P 

*40 

5,91 

6 ,00 

5 ,98 

16.06 

P 

30 

4,42 

4,91 

4,82 

14,32 

P 

*^20 

3,11 

3,75 

3,33 

11, T7 

^ ■■ ' 2 oOl 

2,7 0 

2,02 

8,82 


The sub;jects can b 

e classified into five 

categories in accordance 

with the raw scores obtained by 

them on the 

entory • 

Th 0 five di f f «run t outego r i es o f 

adjust^pen t 

* A* which staJids for excellent, ‘ 

B' which 


* D* which 


sttinds for good, ’ G* which stands for average, 
stands for unsatisfactory, and ‘ B* which stands for very 
unsatisl'actoxy adjustments. This categoirization was done 
by dividing the base line of the nomal curve into five 
equal units, each unit being equal to 1,2. Table iO pre- 
sents the classification of adjustment for total scores 
and Table 11 sho^fs the classification in respect of the 
th re e areas ; Srao t i on al , So cl al , fin ci Eclu cat i on al . 


TABLE No . 10 - Classl ficati on o f Adjus hnen t in tonus of 
y categories. 


Category 


Description 


Ran gG__Df_S cores 

Male Female 


A 

B 

G 

D 

E 


Excell en t 

Go 0 d 

Average 

Unsatisfactoiy 

Vejy'' Unsatisfactory 


5 & b al Q w 
6-12 
13-21 
22&30 

31 and above 


5 St. below 
6-14 
15-22 
23-31 

32 and abo\ 


TABLE No, 11 - Gives Means and Standard Deviations of the 
- population upon which norms is based# 


Area 


M al (1 


Female 


MeaJi S,D. Mean S.D# 


Emotional 

5 .6 2 

3,12 

6.55 

2.81 

Social 

5,91 

. 2 # 38 

6 , 21 

2.5 2 

Etiu cat tonal 

6.38 

2 a 

5,35 

3.00 
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Meaning of the sytubols and explanation of the areas. 

(i) Emotional Adjustment t High scores indicate Unstable 
emotion . Students with low scores tend to be emotionally 
stable 0 

(ii) Social Adjustment s Individuals scoring high are sub- 
missive and reterlng* Low scores indicate aggressive beha- 
viour* 

(iil) Educational Adjustment t Individuals scoring hlgb are 
poorly adjusted with their curricular and co-curricular 
programmes » Persons with low scores are interested in 
school programmes* 

MEASURSMMT OF AQIIEVBMENT. MOTIVATION 

Many attempts in the field of psychological and 
Educational researches have been made to measure achievement 
motivation 0 The projective techniqvie are the most suitable 
way to evaluate the achievement motivation. 

Some of the main projective techniques are - 

1- Word Association Test (wAT) 

2- Picture Association TBst (aPT) 

3- Sentence dompletlon Tost (SCT) 

4- Psy cho drama Method 

5- Ink Blot Test 


^ ) 


6. Til ©mat Ic Apperception Test (TAT) 

7 V Chtlclren Apperception Test (caT) ' 

8* Some of the Motivation Achievement are 

(1) Achievement Motivation Scale - Dr» D# Gopal Rao 

(2) Achievement Motivation Scale - Dro Beena Shah 

(3) Achlovoment Motivation Test 

Inventory. -• Bro Prayag Mehta 

(4) Achievanent Motive Test - V.P. Bhargava 

(5) Boo Mohan Ach lev cm exit Motivation (n-Ach) Scale - 

“Fratlbha Beo &. Asha Mohan 

(6) Deo Mohan Projective Test of 

Achievement Motivation - Pratitaha Beo & Asha Mohan 

a*'- ' ■ 

(7) Junior & Senior High School (Personality Questionnaire)- 

ll ,B^ Ca til ell 

(8 ) -Personality Need Inventory -- Dr» C»P. Sharma 

(9) Personality Preference Schedule- Dr» R»R« Tripathi 

(10) P^F^ Questionnaire Form - - R»B , Gattel. 

(11) Tripathi Personal Preferenoo Schedule - RtR* Tripathi 

(12) Tripathi Achievement Motive Scale -P.S .N ♦ Tewari 



( ) 


developed for Indian schools, based on the n«Ach theory . 

An Achievement Motivation Inventory was also devaloped 
to measure the Motive to Avoid Failure. The pictures were 
Validated in various parts of the country with teacher 
assessment and student behaviour. 

The students were asked to write do^fn a 
8 1 D ry based to th e tb e m e depicted in ih o pic tu re. TU e 
test was not limited to any particular length of time biit 
30 to 35 minutes are suitable to complete the tost* Each 
story would be taking approximately 5 minutes for its 
narration., 

The reliability of the test was found by 

-3;'- 

test retest method and It ranges from ,56 to ,73 , 

Tile validity of the test was found to be 
construct validity ( ,44 ) 

This test is also administered under 
standardised conditions like any other test - 
io The subjects are seated comfortably with enough space 
for keeping a picture booklet and a story writing book- 
let for theai » 
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2» No discussions are allowed during tho imst ndminlstru- 
tlon.'l , 

3. Tbe purpose of the test is made clear to the students » 

The test is an opportunity to use their liuaginatton i«( 3 » 
to show how they ceai create ideas and situations by them- 
selves 0 

4 » The students are told to write out some brief stories 
that they make up th.eir oxm on separate sheets. For this 
purpose , there is a series of pictures that they will 
See foi" 2 seconds so that they could build their stories 
aroun d th em , 

5. To weave out their stories , answers to the following 
tfuestions are searched by them - 
1. T»hat is happening ? Wliat are the people ? 

2e Wia^ has led us to this situation *? 

3> What is being thought ? iVhat is Wanted ? By whom ? 

4, Tdiat will happen ? What will be done 9 

6» One thing is made very clear to the students that the 
questions are only guides for their thinking# The story 
should be continuous and not a sot of answers to the 
questions « 

9 e It is also made clear to the students that there are 
no right or wrong stories# They have a chance to show 
how quickly they can imagine a situation and wj tr; out 
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a story about It, what stojy they write j it does not 


Wat ter . 

So The students are also suggested to make the stories 

interesting and dramatic about people and humun rel atlonay ip » 

SCORING 

The obtained stories here scored in a standard way* Pi- 
Psli each story is scoj-ed for the presence of Achievement Ima- 
geiy following the criteria shown in the Bo3c No«l , 


Box No , 1 -- , 

; CRITERIA OP AailEVEMENT IMAGEi^ 



Some character in a stoj7 has an achievement-goal 
seeking success under circumstances which require 
exellence of perfori'Uineev . 


CLEAR SIGNS 


' 0 A desire ifclir success in competition with others* 

i • 

, » A desire to meet a self imposed stai'idard of 
‘ , excellence - 

r" : : 

, . A desire to improve educational standards. 

' * Involvement in a long-term career goal. 



Thereafter i stories scored for achievement ima- 
gery are taken up for further* scoring for each of the sub- 
categories » Bieso sub-categories or elements of achieveuiont 
motivation are shown briefly in the Box Noe 2 • 
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BOX No 6 2 


, ELEMENTS OF 

TEE AQIIEVEMEtlT MOTIVE 

ru 

Need 

1 Ga+ 

Gogil Anticipation , Positive 

' Ga- 

Goal Anticipation , Negative 

» Faf" 

Feelings , Positive 

‘ Fa* 

Feelings , Negative 

* A 

0 

Activity 

1 Bp 

Porsonal Block 

1 Bw 

Environmental Block 

‘ H 

I 

Help 

f Th 

Thcsae 

Y — ^ 

:»«. 


A standard scoring sheet is used for scoring the 
obtained stories, the same sheet is used in summarising 
the obtained results for tabulation * 

Development of local norms for Achievtaiient Motivation Test 

by Prayag Mehta . 

To measure the need aohievomcnt for the present 
project, the Achievement Motivation Tost by Prayag Mehta 
was used' * As there is no any indication regarding the 

norms , it was found to be essential to develop the 

if- 

norms for the test on the student population of dis- 
trict Jalaun , For the inirpose of norms development , 
the raw scores , obtained by the saBiple population were 
taken Into consideration . The raw scores are given in 
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the foMi of frequency distribution separately « However, 
the statistical analysis from the distributions like meajn, 
standard deviations , quartile deviations are given below 
in table no <,12 


TABLE No, 12 - Frequency distribution and Mean ,S,D,» and 
quartile values on Ach ieveuicnt Motivation- 

by Prayag-Mehta 


C . I 


1 



f 

5-9 


i 

60 

10-14 


1 

44 

15-19 


1 

1 

40 

20-24 


1 

44 

25-29 


1 

i 

73 

30-34 



74 

35-39 


t 

45 

40-44 



20 


N 

ss 

400 


Mean 


23.6 


S.D. 

8S 

10 ,6 


Q i 

s 

14,04 


Q 3 


32,13 

w* 


— 



On tho basis of the abovo statistical ouloulations 
the student populatiom was classified into three cate~ 
gories viz. low need achievement level (Qlj , average need 
*- achievemeny level (in between Q1 and Q3) aiidh gh need 
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~ ach ieveiBeu t level (Q3) , Table No. 13 shows tbo three 
levels of need achteveanent « 

TABLE No, 13 - Showl;f 2 g_th e_n orms_od_Ach ieveiuent_Motivatio^n 
Test { Prayag Mehta . 


, ’Categories of 
* N eed-Ach levemen t 

I 

, Low 

I 

I Average 

' Jligh 

I 




Distribution of Eaw 
Scores 

14 and below 

15 to 31 

32 and above 


DATA COLLECTION - This is the most important phase of 
research work . Any slackness in cai'e may effect a lot on the 
outcomings of the research. Also the control of the situa- 
tion counts to a great extent on the results. 

The Sample for the study was selected 
from the students of higher secondary school of district 
Jalaun . The names of the schools from which the samples 
wore drawn have already been mentioned . The heads of the 
institutions of these higher secondary schools were oontac-> 
ted personally* The importance and the utility of the study 
was explain 6«l to them* All the principals as well as the teach 
ers took a keen interest in the research work and they pro- 

f- 

vided necessary facilities In the institution. 


In the beginning , the investigator gave an 
orientation lecture to the students in the group. They 
were made aquatnted ifith the purpose of the stucly through 
the lecture# Eveiy student from the attondance register* 
was selected from each class i.e. IX aJid X . Self Concept 
Inventory Achievement Motivation Test and Adjustment 
Inventory were administered upon the udoiosoonts students 
of the sample. 

The students were assured that their responses 
would be kept strictly confidential. They were asked to 
answervfraxikly as to give the correct in foi-matlon » 

Thus testing time averaged about 2 hrs a group. 
Testing and scoring were done by the investigator person- 
ally for the purpose of maintaining the unlfonaity. The 
protocols of all the subjects were scored according to the 
instructions provided in the manual. 

At first adjustment inveiito 3 ;y was distributed. 
The respondents \Mere asked to go through the instructions. 
After this the Instx’sj.otlons were again repeated toy the 
investigator to clear doubts if any. There were 60 Items 
in the test . The respondents were asked to answer every 
ltaa» After the completion of this test , it was colleeted® 
Til is test is required on average time of 40 minutes. 


On completion of the adjustment inventory an 
interval of about 10 minutes was given and then the second 
questionnaire i.e* self concept was distributed • Again 
this test was administered accoj-ding to the instructions 
mentioned in the manual » This test in administering took 
about 40 minutes# None after a rest pf 10 minutes a set of 
si 2 £ pictures of Achievement Motivation Test by Prayag Mehta 
Was distributed ajnong the students. All the picture sets 
were arranged serially# 'ihe proper* instructions wei-e pro- 
vided to the students and they were asked how to write down 
a story according to the picture as the instructions were 
provided# This test is required an average time of 30 
minutes# 

After collecting all the data y the investigator 
was ready to analyse to draw the conclusions which are 
discussed in the next chapter. 

STATISTICAL^^-- TREATMENT t 

The statistical operation to be followed for 
the present investigation involved both the descriptive 
and inferential statistical techniques# The descriptive 
statistical techniques used include computation of meah, 
quartile deviation and standard deviation# The infei’ential 
statistical techniques used for the present study tucl\ide 


cuiuputation of tbe analysis o I variance and * t' 
test, Quartiles wei-e computed for getting lii.gUest 
and lowest US ‘si cases oji acliloveuiun t motivation 
test for the purpose of the local nortns and inter- 
pretations a Anova technique was adopted to find 
out the over all differences imioug the three groups, 
Anova was followed by " t* test , The purpose of 
calculating ‘ F ratio’ Is obvious since the com- 
parison of three groups is possible by F value but 
‘ t* test which is a powerful test is applied to 
observe the inter-group differences* To find out the 
relationship between adjustment taid self concept 
the coefficient of correlation by the product momout 
of (r) method was employed, 

****** 
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T 


chapteii 
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THE DATA I ANAL'/SIS AND FINDINGS 


-J 




This chaptBi* presents the data i Its analysis , 

■it 

interpretation and results , The whole is an attempt to 
answer the following questions - 

1. There is no aiJy significant impact of adjustment on 
need— achievement of adolescents. 


2a Tliere is no any significant impact of self concept on 
need achievement of fl-wriolescents . 

3. Ill ere is no any significant relationship between self- 
concept and adjustment of adolescents. 

The results have been presented according to 
the following scheme# A mention of this may facilitate to 
understand the whole view of the work done. 

Part- A- imp ac t of adjus t ment on need achievem on t 

j, This Part is categorised into four sub-groups. 

1, Impact of Emotional Adjustment on need - 
achievement, 

2 0 Impact of Social Adjustment on need 
achievement# 
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3a Impact of Etiuoatiouftl Ail.jus tiuosi t on naud 
acb iave-meii t . 

4« Impact of Total AdJiiHiinont on noad aodlavc- 
mento 

Part -B- impact of__s8l f-concept on need t_.__ 

rtJ'h Is Part is divided Into seven sub -gr pups » 

1» Impact of Physical Self-Concept on need 
achievement. 

2. Impact of Social Self-Concept on need 
achievement • 

3-a Impact of temperamental self-concept on 
need achievement, 

4» Impact of educational self-concept on need 
achievement, 

5o Impact of moral Self-Concept on need 
achievement » 

6, Impact of Intellectual Self-Concept on need 
achievement. 

Impact of total Self-Coneept on need 
achievement. 


Part -c- 
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This portion is divided iiito throe sub-groups * 

la Eelatioriship between Self-Concept and Adjustment with 
regards to low need achieveraen t « 

2. Relationship between self-concept and adjustment with 
regards to arrange need acbiovomen t <, 

3» Relationship between self-concept and adjustment with 
rofiards to hlfeh need achieveniont , 

4 a Relation-ship between Self concept and Adjustment , 

Part -A- IMPACT_0F_AmUS;ii^SiT__0NJiE3R_AailEViMMT__. 

In this section aci attempt has been made to study 
the impact of adjustment on need uchiovomenta For this the 
three levels of need-achievements were tahen into considera- 
tion* These levels are low n-Ach level , average n-Ach level 
and high n-Ach level a Tlie aJialysis of variance (F- ratio) 
techniciuo was applied* The statistics of P -i-atio reflects 
whether these three gjroups (l-owg average, find high need 
achievement ) of adolescent pupils differ signifieatitly from 
on© another or not with regard to the adjustment » Th© 
lysis of Variance reveals only that there is a significant 
difference asnong the groupsa It does not confirm that \yhicb 
one gr^up is differing significantly from wiiich on 6a Thus 
to find out the significant difference in between the two 
Particular groups * t* tost is being applied. 
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Tii^s section for analysis a)Ul Interpretation Is 
being divided into the following four sub-groups as men- 
-tion tul before - 

1, Impact of Btto tlonal Adjustment on Need Achleveiiieu t . 

2» Impact of Social Adjustment on Need Achieveaient . 

3* Impact of Educational Adjustment on Need Achievement. 

4 e Impact of the total Adjustment on Need AchieVtanent , 

Sunaaary Analysis of^Variance 

Eeflectlon of Emotional AdjusLmout on the throe levels of 
Need Achievement Variaiice (Lovv= 104, Average =182, nigh=114) 


Table No'* 14- Summary Analysis of Variance 


■ 





t 

"T ' 

. P 

1 

t 

Sources of ‘ 

Sum of 

t 

df 

, Mean 

P 

t * ■ 

^ 

VarlatJ-on 

_ Squares 

X 


_j^__Squar’cs_ 



77,27 

t 


t 

1 ' ' , .. 

1 

Among groupvS • 

1 

2 

, 38 .6 4 

1 5‘^GO 

1 4»01 

f 

1 


1 


f' 

1 

t 

Y/ittiin groups , 

2713.48 

t 

1 

397 

} 6,83 

i 

1 

■ 1 


Table No, 14 shows F- ratio computed for the throe groups i 
of adolescents pupils i»e» low, average, and high need I 

achievement. It can bo observed that F- ratio falls sign!— - 
fi cant at ,ol level (p-5 ,55, df =2, 397 ) , Thus it is con fir- i 
med that all the three groups differ significantly from each| 
other on the basis of emotional ndjustoent. 
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Table No, 15 Indicates that the mean scores of low and average 
need achioveunjpt groupa are d,28 and 2,08 having standard 
deviations 2,58 and 2*G3 rospoctively » The ’ t‘ value being 
4,8 indicates that thiEfi?e exists a significant difference 
beyond ,01 level of difference between low and average n“Ach 
groups with regards to emotional addustraent , Thus the average 
n-Ach groups of adolescents pupils are significantly better 
emotionally adjusted in comparison to tVie low n--Ach groups of 
adolescents pupils. 


TABLE No. 15 -Showing Mean, S»D» and ' t* values of Emotional 

Adjustment of Adolescents pupils of low»average. 
and High n-Ach Icivols , 


Comparing groups 

Mean 

S.Di 

‘ t’ 

P 

Low n-Ach 

4,28 

2,58 

4.8 

4 .01 

vs 





Average n~Ach 

2,98 

2.6 3 



Low n-Ach 

4 .28 

2,58 

1 ,66 

N,S, 

vs 





High n-Acli 

3,75 

2,7 2 



Average n-Aeh 

2.98 

2 ,6 3 



vs 



2.41 

C.05 

High n~Ach 

3,75 

2,7 2 




Table -15 further reveals that the two groups l,e, low and 
high n-Ach groups of adolescents have mean scores of 1,28 


aild 3 o7 5 respectively • The * t‘ value 1»66 does not indi- 


cate any significant difference between the two group^3 on 
the basis- of emotional adjustment^ In spite of this fact 
it Is clear that tboro/u difreronce of 0,53 botvvcea the 
mean scores of these two groups. The peris ital of the moan 
scores further indicates that tl^e high need abhievement 
group of pupils are adjusted emotionally batter alongwith 
low need achievement group of pupils though they do not 

Tf 

aquire any significant level » 

On comparing means of average n-Ach group 
(M=2 o 9S and S.D» = 2,7 2) with regai'cls to the emotional 
adjustiitent, the ‘ t‘ value was found to be 2.41 which is 
significant at ,05 level of confidence. Thus it is clear 
that tile average n-Ach group of pupils are significantly 
emotionally adjusted with that of high n-Ach group of 
pupils. 

It is evident from the table no, 15 that the 
average n-Ach group of pupils has a minimum mean score of 
2,98 while the high n-Ach groir^ low n-Ach g*‘Oup have 
mean scores of 3,7 5 and 4,28 respectively. These calcula- 
tions reveal that the average n-Ach group of pupils has a 
better 63^0 1 ion al adjustment in comparison to the low and 
high n-Ach group of pupils. It can also be further said 
tliat the low and high n-Ach group of pupils arc em.itionally 
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mal atljusted* Those two groups of n-Acli behave al’^oost iu 
the ss’Je Patteia as far as their attitude towards the 
emotional adjustment is concerned* 

In the light of the above results it can 
bo cDncludod that eniotionals adjustiaent is a factor wh.lch 
has an influenceful impact on the need achievement of the 
adolcBcdnt pupils. 

It has been observed from table iio* id 
that the P-ratio being 3,51 shows that the three gi'ouijs 
differ frow -aac^r other significantly at 0,05 level of con- 
fi device as |<xy as the social adjustment is concerned. Thus 
it is obvlou-^ fP-at the social adjustment has got a sig:iJi— 
ficiint impact on the need achieveuient of adolescents pupils, 

TiJ3L3 No, 16 - SuBBiaiy Analysis of Varlaiice 

Reflection of Social Adjustment on the three 

levels of Need Achievement 

(Lo\v - 104, Average "18 2, High - 114 ) 

Sources of Variance {Sum of , df , Mean J P * P 

, Squares , , Square , , 

Among groups 1 39*3 * 2 * 19,6 5 ’ * 

I I r I I 

, J , , 3,51 ,4^*05 

V • 1 I I 

Within groups ‘ 2226 ,5 ' 397 » 5,6 ‘ t 

I t I t I 
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Table No o 17 reveals tbe fact that there is a significaht 
difference in betwocjn the low and average n-Aoh group of 
students » Ihe ttiean scores of the two groups are 5 »98 and 

... 4 ' 

6 »66 , the S*Do*s being 2»35 and 2 #44 respect ively » The 
* t* value being 2»35 shows a significant difference at »05 
level of confidence, Tberefore it can be inferred that the 
low n-Ach group of pupils are significant and are more 
socially adjusted, alongwith the avei'age n~Ach group of 
pupils* 

Again there is a significant difference at 
,05 level in between the low and high n-Ach groups of ado- 
lescents pupils I the low n-Ach group has a mean score 
of 5,98 with S,]}* 2.35 while the high n-Ach group has a 

mean score of 6,74 and S»D, 2,35 , The ' t* value being 
2,38 reflects* that there is a significant difference at 
,05 level of confidence between the two groups . The meaJi 
scores are'l indications of the fact that low n-Aoh group 
of adolescent pupils are socially well adj justed in com- 
parison to the highn— Aeh pupils , 

Further the Table No, 17 shows that there Is no 
any significant difference in between the average and high 
n-Ach groups of adolescents pupils. The average n-Ach 
group htiB a moan scor« o f d ,^6 and a *»# 2 #44 while ilia 
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high n-Ach c.: has a wejai score of 6,74 an<3 S*'0» 2«35 • 


Table no ,17 - showing Mean , S#l), and ' t* values of Social 
Adjustment of adolescents pupils of Low , 
Average and High n-Ach levels, 

( Low = 104, Average = 18 2, High = 114) 


Comparing groups 

Mean 

S*D» 

» t* 

P 

Low n-Ach 

5 ,98 

2.35 



vs 



2,34 

C.«05 

Average n-Ach 

6 .66 

2.44 



Low n-Ach 

5 .98 

2.35 



vs 



2.38 

4.,05 

High n~Ach 

6.74 

2.35 



Average n-Ach 

6 ,66 




vs 



0,29 

N ,S , 

High n-Ach 

6,74 





The *t* value being 0,29 shows that there is no any slgnl'** 
ficant difference between the two groups of adolescents 
pupils i*e, average and high n-Ach groups us far as the 
social adjustment is concerned » 

"v*'“ ■ ' ■ , , , , , . 

It is evident from the table novl7 that the low 
n-Ach group of pupils has a minimum mean score of 5,98 while 
the mean scores of average n-Ach aiid high n-Ach groups are 
6 .66 aiid 6 ,74 respectively • The calculations reveal that 
the low n-Ach group of adolescent pupils significantly has a 
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better social adjustment In comparison to the rest of the 
two n-Ach groups* It can also be inferred that average twAch 
and high n-Aoh groups of pupils are socially mal-adjusted* 

These two groups behave almost in the same pattern as far 
as the social adjustment is eoncemed» 

Therefore in the light of the above results it 
can be coHCluded that the Social Adjustment is a factor 
which has got an influeneeful impact on the Need Achievement 
of the adolescent pupils. 

-I It has been observed from table no* 18 that 
there is a significai^t difference among low, average and 
high n~Ach groups of adolescent pupils with regards to the 
Educational Adjustment . The P-ratio being 3*5 (df=2, 397 ) 
ia significant at *05 level of confidence* 

table No* 18- Summary t Analysis of variance 

Reflection of Educational Adjustment on the 
three levels of Need Adjustment . 

(low= 104, Average = 182, High c 114) 

Sources of Variance, Sum of , df , Mean ‘ P ' P |{ 
-i- Sdnare^^. * 

Among groups ‘ 92,26 * 2 ' 26.13 , , ' 

I ! '3*5 * ^ .05 i ’ 

Within groups , 2959*64 , 39 7 , 7 ,46 { ‘ J 
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Table noa 19 indicates that the mean scores of low 
aJ'id average need achievement groups are 4 <>51 and 3»88 with 
standard deviations 2.41 and 2.9 respectively * "rhe * t’ 
value being 1.97 reveals that there exists a significant 
difference at .05 level between the low and average n-Ach 
groups with regards to the educational adjustment * Low 
n-Ach group of pupils has a higher raean score than that of 
the average n-Aoh group of pupils. This indloutes that the 
av crag e n -A cli group o f pu i) lls are e du o u t i on all y b o 1 1 ei* 
adjusted than that of the low n-Ach group of pupils. 


TABLE No. 19 - Showing MoaJi and * t' Values of Edu- 

cational Adjustment of Adolescent pupils of 
low , Average and High n-Ach . groups . 


Comparing groups J 

Mean \ 

S.D, ‘ 

JL , , „ 

‘ t* { P 

- 

lovv n-*Aeh^ 

4 .51 

2.41 


'vs 



1.97 Co. 05 

Average n-Ach 

3*88 

2.9 


Low n-Ach 

4.51 

2.41 


vs 



2.62 Co. 01 

High n-Ach 

3,54 

2,99 


Average n-Ac^i. 

3.88 

2.9 


vs 



0,97 N,S, 

High n-Ach 

3.54 

2.99 




Table No. 19 further reveals that the t'.r, groups 
i.e» low and high n-Aoh groups of adolescents '« a mean 






> 

score of 4»5l and 3,54 respectively , The ’ t' value 
being 2tj.b2 is significant at ,01 level >: confidancG » 

It seems that both the comparing groups have a significant 
difference on the bases of the Educational Adjustment , 1- 
Loiver mean score is indication of good adjustment while 
the higher mean score indicates mal adjustment • Tlierofore 
it can he concluded that high n~Ach group of pupils has 
a better educational adjustment tliai that of the low n-Ach 
group of adolescent pupilSo 

On comparing the means of average n-Ach group 
C Ms 3»88, SsB, = 2»9) and high n-Ach group ( M= 3.54 , 
S*D. 5= 2,99 ) with regards to the Educational Adjustment , 
the * t* value was found to be 0,97, lii is value of * t‘ does 
not Indicate' any significant dlffei'once between the two 
groups, Insplte of the fact , that the ’ t' value is not 
significant, it is clear that there Is moai difference of 
0,34 between these two groups , TIjq ports i tal of the mean 
score further indicates that the high n-Aoh pupils are 
better educationally adjusted than that of the average 
n-Ach group of adolescent ijupils though statistically 
Insignificant, 


It is also evident from the table no, 19 
that high n-Acb group of pupils has a minimum of 3,54 
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iHeaii score whiib the mean scores of average n-Ach pupils 
and low n-Acli pupils are 8988 and 4,51 respectively. Hie 
data reypal that the high n-Ach group of pupils has a 
better educatiomal adjustment in comparison to the rest 
of the two n-Ach groups of pupils . It can also further 
said that average n-Ach pupils have a good deal of edu- 
cational adjustment than that of the low n-Aoh group of 
pupils which are mal adjusted# 

Therefore in the light of the above results 
it can be easily inferred that Educational Adjustment is 
a factor wliich has got an impact 'em the need achievement 
of the adolescent pupils, 

impact of total ADJUSBIE^T on need ACailEVgviENT. 

“"It has been observed from t£ibl 0 No. 2 O that 
F-ratio being 1,12 (df= 2 , 397 and P= N,S* ) is not signi- 
ficant at^any level of confidence. The F- ratio indicates 
that all the three n-Ach groups of adolescent pupils are 
almost saHie in nature with regards to their total adjust- 
ment, Thus there is no any significant difference among 
themselves as far as the adjustment in toto is concerned. 
As we Tin ow that with the help of P-ratio , we can only 
search the presence of difference among the different 
groups , To find out the difference among the particiiliir 
set of groups the ' t' test is further applied. 
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Table No-^ 20 - Sumnary i Analysis of Vai'iance - 

Reflection of A(3justinent on the thi’ee levels 
of Need Achievement. 

(low = 104, Average = 182 , High = 114 ) 


Sources of variance Sum of ' df * 

' Squares ' ' 

j j X 

109.35 ' 2 


Among gx'oups 


Within groups 


t 


19474,45 , 397 

I 


Mean ‘ P 
Square’ 

54 .68 » 


4 9.05 


I 

I 

“f 

I 


1.12' N,S 


1 

1 

I 

-L- 


Table no, 21 reflects that the mean squares of low 
and average n -A ch groups are 1540 and 145 2 respectively which 
shows a slight difference between tliese two groups . The ‘ t* 
value being 1,6 9 reveals that the difference in the meiin 
scores is not significant at confidence , In other words the 
two groups viz, low and average groups are almost similar in 
nature as far as their total adjustment is concemied • 

■%r . 

Again the meali scores of low and high n-Ach groups 
of adolescent pupils \vith respect to their total adjustment 
are 15.40 and 14,00 respectively , The ’ t' value being 1.97 
is significant at »05 level of confidence* It reveals that 
the two comparing groups are significantly different (P 4..0S) 
from each other on the bases of their adjustniout mod i t . 

On comparing the obtained mean scores of average 
nnd high n~Ach groups , it Is revealed that there is ni> any 


slgnlricixnt dlii'erence betweou thoiiu The mean dT av.erage 
n-Ach group Is 14*52 viitU sttuularii doviatlim of 2*89 while 
the mean scores of high n-Ach group 14*00 with a staiidard 
deviation of 5*67* The * t‘ value of 0,97 does not feveal 
any significant difference between the tv/o groups. There- 
fore it caJi be concluded that average and high n-Achgroups 
of adolescent pupils are of the same nature as far as their 
total adjustiiKsnt is concemed. 

Table - 21 *- Showing Mean , S*D, and * t‘ values on total 
adjustment of adolescent pupils belonging to 


low, 

average and high 

n-Ach 

levels . 



(low 

= 104, 

Average= 

182 , High 

= 114 ) . 



Comparing groups 

f 

1 

Mean ‘ 

^ rrrrm< -«- rJ- ^ 

S » 

I 

t 

t 

I 

1 t« 

1 ***" 
i 

I 

t 

p 

lown.Ach 

I 

15,40 *, 

4,78 

t 

t 


1 

t 


vs 




1 

1 

1*69 

% 

f 

N .3, 

If''-' 


t 

2*69 

1 


1 


Average n-Ach 


14.52 , 

t 


1 



t 



■- * . 


t 


low n-Aeh 


15.40 « 

4.78 

1 


1 


if- 




.1 


i 


vs 


1 


1 

1.97 

1 

4 .05 





\ 


t 


High n -Aoh 

t 

14.00 ' 

5 ,67 

' ^ 


. ^ 



1 



1 


■ t 



I 

t 


1 


■ r 


Average n-Ach 

. 1 

14.52 V 

2,8 9 

1 


, t 



■ 1 . 

1 


1 


f 


■ vs 




f 

0,97 

I 

N *S * 


* 



. t 


't; 


High n-Ach 

. ■ r 

14 ,00 » 

5.67 

1 


,1 



■ t . . 



1 


, t 
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llius it is evident from the table No» 21 that 
high n-AcU griurp of pupils hav.o a miulniuiu mean scox'e 
of 14*00 while the mean scores of average and low n-Aoh 
group of pupils are 14 ..52 and 15*40 ruspootiv oly . The 
data repeals that the high n-Ach group of pupils has 
better adjustuiont in comparison to the rosi of the two 
n~Ach groups of pupils * It can also he further said 
that low n-Acli is mal adjusted while the average n-Ach 
group stands in between them by the total adjustment 
point of view « 

■ Ahluwalia and Sxddhu (l96l) confijrmed the fin- 

dings statiBg that emotional problems are tippearod to 
effect most of the academic achievement, De and Khaii 
(i969) also found in the pattern present findings that 
high need achievement is found in those who are better 
educationally adjusted , De and Singh (l97 0) , Badt-tmi 
andBada;mi (l97 2) concluded that better adjusted pupils 
have high need achievement. This confiims the researcher's 


findings, Mittal (l968) found a close relationship bot- 
ween adjustment and class attainment has a low positive 
correlation with eriucatlonal performance. 



( 108 ) 


adolescent pupils i,e. low, average and high n-Aob groups 
or puiillfj setiu to be similar * Howovur tbu uouiparlson on 
the basis of total adjustment does not give up inner pic- 
ture of total adjus tmen tpattejcu » Since area-wise differen- 
ces among the three groups are significant, It therefore 
indicates that the various adjustment area i«,e» emotional, 
social* ^nd educational have significant impact on the need 
achievement of adolescent pupils* 

Therefore, the hypothesis no«l stating that 
‘there is no any significant impact of adjustmenv need, 
achievement of adolescentpuplls,' has been thus refected* 
Hence it can be conclvided in brief that adj ustmeis t as a 
whole as well as its other areas i*©* emptional, social 
and educational also has got impnct on n eed-achievomen t of 
adolescent pupils. 


TABLE No, 


23 - Showing Mean Scores on Adjustment areas 

"Xsign Ifican t on if test) of adolescent pupils 
belonging to low, average and high n-Ach groups 


Adjustment 

areas 


Comparing n-Ach groups 


‘f low-Average ' t* low-high ' f Average-high 
Emotional 4 .B 4.28 2 .BB 2.4 i 2.5)8 3,7 5 

Social 2,34 5.98 6.66 2,38 5.98 6 ,74 ; 

Educational 1.97 4.51 3.88 2.62 4,51 3.54 

Total 1,9715.4 14,00 








( lou ) 


Conclusions -- 

Mean seoi“es regarding adjustment and its 
other areas (significant on ’ t* test) of adolescent pupils 
belonging to the throe n-Ach levels £xro shown in the above 
t ah 1 e N 0 • 2 2 • 

Vifhen all the three n-Ach groups of adolescent 
pupils are compared in the light of the total adjustment 
and its other areas the following results have been obtained«» 

!« Average n~Ach pupils have sign ificaJitly lower mean score 
on emotional adjustment than that of the low n~Ach pupils 
(P 4_«0i) and high n-Ach pupils (P4^.05) 

2<i Low n-Ach pupils and high n-Ach pupils have no any sig- 
nificant difference between themselves regarding emotional 
adjustment. 

3* Low n-Ach group of pupils have significantly lower mean 
score on social adjustment than that of average n-Ach ' 
group of pupils (PC«05) and high n-Ach group of pupils 
(P 4..05) 

4 » Average ■'"an d h igh n-Ach adol es cen t pup il s h ave n o any 

significant dlfferenoo among thmusalvos rogarding suoiul 
adjusTmen t » 

5, Adolescent pupils belonging to high n-Ach gr up have 



significantly lower mean score than that of low n-Ach group 
of pupils (P/-l.aOl) on the basis of educational adjustment. 

6 , Average n-Ach pupils have s igii iflcan tly lower mean score 
on educational adjustiaent than that of low ii-AGh ^sroup of 
pupils (P-CoOS) . 

7, -Thore is no any significant difference between the adole- 
scent pupils belonging to average and high n-Ach groups 
with regards to tiio educational adjustment, 

8, With rcgux'ds to the total adjustment , tiiu high n-Aoh group 
of adolescent pupils have a significantly lower mean score 
(Pc^.OS) than that of low n-Ach group of pupils, 

9, There is no at»y significant difference between the adolescen 
pupils belonging to low and average n-Ach groups on one 
side and average and high n-Aoh groups on the other side. 

A clear cut picture thus, precipitates up to 
the surface that the adjustments of high n-Ach group of ado- 
leficent pupils are better with that of low n-Ach gi'oup of 
pupils. But wl^en the di f fereniic areas of adjustaiient are taken 
into consideration , the following oonolusions come into axis- 
tan ce vividly - 

The average iiood achievement group of pupils 
1 b owotlonally stable while the low and high n-AcU gri)U)>s are 
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emotionally unstable. The low and high n-Ach groups of 
adolescents are facing all the same similar situations 
and problems . The low need achievement groutr is on and 
often encircled with the hurries and worries of achie- 
ving proper place and performance. Having a failure in 
attaining so they reflect their unstable emotional beha- 
viour. The high n-Ach group of adolescent pupils has to 
fulfil the educational achievements according to the 
target though up and made up by their elders generally. 
This condition imposed by the elders may perhaps be ros- 
ponsibl| for their unstable educational behaviour. 


The low need achievement group of pupils is 
aggressive in behaviour and thus shows a mal adjustment 
in its behavioural Pattern. On the other hand the average 
and high need achievement groups are submissive and ret- 
ering « It is because the low n-Ach group of pupils is 
involved in the activities other than the educational 
and academic perforiiiances . It is also because they are 
always in the grip of instructions extended by their el- 
ders to be busy with their books and oouraoa. Tliese 
groups virtually show their social adjustment in their 
behavioural patter • 


The low need achievement group of ad. ' ci-zt 
pupils i^ poorly adjusted towards their co-eu, i. 
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programmes while the average and high n-Ach group of 
pupils being educationally adjusted are leaned and thus 
Interested on their school programmes. It is booauso 
the school teachers generally picic up first high and then 
average n~Ach groups of pupils for oo-ourrloular activi- 
ties and sdhool progreattines while the low need achievement 
group of pupils almost romuin untouchua by Uio school 
(each re"fardlng these programmes and activities «, 

Ultlraatoly in brief , it can be concludod 
that low need achievement group of pupils is emotionally 
unstable, aggressive in behaviour and has poor curricular 
txnd oo-oLU'ricular habits. As a whole they are mal-adjusted. 
On the other hand high n-Adi group of pupils are emotion- 
ally unstable but are submissive and retering. They are 
interested in school programmes and thus they are well 
adjusted# 

PAHT^JI^- : 

In this Part of the study an attempt has been 
made to show the impact of Self-concept on Need Achieve- 
ment pi' adolescent pupils. For this purpose the statistics 
of analysis of variance (F-ratio) has been employed 
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followed by the * t* test* For ajialysls and interpretation 
of the data f this section has beexi divided into the foll- 
owing Seven sub-groups 


Impact of Physical Self Concept on Need Aohi avow oat , 

2* Impact of Social Self Conoepsb on Need Achievement . 

3, Impact of TemperaiUental Self-Concept on Need Achievomen t f 

4, Impact of Educational Self-Concept on Need Achievement., 

5, Impact ofvMoral Solf-Concept on Need Achiovamont. 

69 Impact of Intellectual Self-Conccpt on Need Achievement » 

7 , Impact^of total Self-Concept on Need Achievement « 

Table No, 23 given below shows F-ratio computed for three 
groups of adolescent pupils viz, low, average, and high need 
achievement » It can be observed that P-ratlo falls signi- 
cant at » 0 l level of confidence {P=14 »98, df= 2 , 397 ) . 


TAB L B N 0 , 28- Summ ary I An aly sis of v u r i an 0 o . Ro 11 o c t i on o f 
Physical Concept on the three levels of Need 
Achievement . 

(low =104, Average =182, High =114) 


SourccM of YurlatlDiiM 
Among Iroups 

Within groups 




Sum of ' 

s(]uar(iB_j^_ 

126 ,79 J 

I 

I 

1680,12 • 

I 


df 

2 

397 


I Menu I 


I 63,39 J 
• ‘14,98 

I t 

« 4^23 « 

I i 

, ■ I ■ 



.— «« imm i, wi <» 'HI 1 ,1 ,iin» 


C.oi 
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Tllis stiows tUat all tlie three groups of need achievement 
differ significantly from each other with regards to their 
physical sol I'-con oept » 

Table Nd# 24 indicates that mean score of low and average 
need aclilovewout groups are 30,79 and 30,4tj having standard 
deviations 3,82 and 4,75 respectively , Ihe ‘ t‘ value being 
0*65 ddos not indioate any significant difference between 
the two groups with regards to their piiysical self-concept, 
Inspite of this fact , it is obvious that there is a differ- 
ence of 0,33 in the two groups. The peristyle of the mean scores 
further^reveals that low n«^Ach pupils have higher physical 
self-concept thati that of the average n-Ach adolescent 
pupils - though not significant at any level of confidence, 

table No, 24 - Showing Mean ,S,D. and * t‘ values on physical 
self-concept of Adolescent pupils belonging to 
lowj average aJid high n-Aoh levels, 

(N^=104 , N2= 182 , Ng = 114) 


Comp a r i n groups 

Mean 

S ^ 

_;_t^_ 

1 

f 

I 

1 

1 

1 

I 

! 

I 

1 

i 

Low n-Ach groups 

30 ,7 9 

3,82 



vs 



0,65 

N oS t$ 

Average _n-Ach group 

30 .46 

4.7 5 



Low n-Ach group 

30 ,7 9 

3,8 2 



vs 



2,63 


High n-Ach group 

29.37 

4 , 14 



Avex'age n-Ach group 

30 ,40 

4 .7 5 



vs 



2.1 


High n-Ach group 

29,37 

4 » 14 
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Table tiOb 24 further reflects ttlat the two groups i«e» low 
and high n-Ach groups of adolescent pupils have a mean sco- 
res of 30«79 and 29.37 respectively. The ‘ t‘ value being 
2.93 sliows that thoro exists u significant differouco bet— 
\veea these two groups at .01 level of oonfldence«of adole- 
scent pupils as far as their physical self-concept is con- 
cerned . The low n-Ach group of adolescent pupils has sig- 
nificantly higher pliysioal 6<3lf-ci)noopt in cojaparison to 
the high n-Ach group of adolescent pupils. 

^ On comparing the means of average n-Ach group 
(M= 30 .46 , S .D»= 4 ,7 5 ) an d h igh n-Ach group (^1= 29 , 37 , S . D « 

* >i«14 ) with respect to physical self-concept | the 


* t* Value was found to be 2.1 which Is definitely signi- 
ficant' at .05 level of confidence. Average n-Ach group of 
adolescent pupils has higher mean score in coBiparison to 
that of high n-Ach group of adolescent pupils. 


Therefore it is evident that the average n-Ach 
adoleacont group pupils have a holttjr physical self-concept 
than that of high n«Aeh group of adol osceiit pupils , 

It is also obvious from table no, 24 that low 
n-Ach group of pupils has highest moan score of 30,79 
while the Biean scores of the average ^Jd high n-Ach groups 
are 30»4j6 and 29.37 respectively » The data reveals that 
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the Ihw n-Ach group ot adolescent pupils has significantly 
higher self-concept with that of high n-Ach group of adole- 
scent pupils 

Again the high n-Ach group of pupils has a 
lowest mean score among all the three n-Ach groups of 
adolescent pupils as far as their physical self concept 
is concemeda 


In the light of the above inferences it can 
be concluded that physical self-con cep:^; plays {jn effective 
role by the point of view of having an impact on need 
achievement of adolescent pupils , 

2. IMPACT OP social SELP-CONCEPT ON NEED AGPlEVEMliNT . 

0— — 1»«» 1— «— »»■« BMW ^ »m>> mmm ,0m mm wmm mm mmim 

It has boon observed from Table No, 25 that 
P-ratlo being 3,91 shows that the three groups differ 
s ign if icaJi tly from each other at ,05 level of confidence 
as far as social self-concept is concerned. 


TABLE No, 25 -Summary Analysis of Variance . Reflection of 
social self-ooncept on the three levels of Heed 
Achievement, (low =104, Average =18 2, Hig;h=114) 


, j.— y. 

Sources of V Sum of | dt , 

Variations * squares | , 

Among groups J 241,66 2 , 

t * , ! 

Within groups', 12266 ,9 | 39T * 


M 

squares 


120,83 , 

t 

30,80 ‘ 
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Thus It Is obvious that the social self-concept has got 
a significant effect upon the need achievement of adole- 
scent pupils# 

Table No# 26 I'evoals the fact that there Is 
a sign if leant difference in between low n-Ach and average 
n-Acii group of pupils . The mean score of the two groups 
are 28 *5an d 29«81 with S«D* being 5»15 and 5,2 respective- 
ly » As the * t* value 2*08 is significant at *05 level it 
can be said that the average n-Ach pupils have signifi- 
cantly higher social self-concept than that of low n-Ach 
group of puptlsa 

Again there is a significant difference at 
• Of level in between low and high n-Ach group of adole- 
scent pupils 0 Itie low n-Ach group has a mean score of 
28*5 and standard deviation 5*15 while the high n-Ach group 
has a meian score of 30*59 and standard deviation 5*00 . 

The ’ t' value being 3*03 indloatos that there is a signi- 
ficant difference at »0i level between the two groups * 

The Biean scores are the indications of the Caot that high 
n-Ach adolescent pupils have significantly higher social 
sell-concept than that of low n-Ach adolescent pupils. 
Further the table no*26 shows that there is not any signi- 
ficant difference in between the avert ge and high n-Ach 
groups of adolescent pupils « The . .g© n-Ach group has 


a mean score of 29a8l and standard deviation 6*2 while the 
high n-Ach group has a mean score of 30«59 and standard 
deviation 5 <,00 . Hie ' t' value being 1«28 shows that there 
is no I any significant difference between the two groups 
of adolescent pupils i<.e» average n-Ach and high n-Ach , 
as far as the social self concept is concerned# 

TABLE NOo 26 - Showing Mean , S»I)# and ‘ t» values on Social 
Sfti r-Concopt of Adolosount pupils belonging 
to low, average and liigh n-Aoh . 

(N1 = 104, N2= 182, N3 - 114) 


Comparing groups 

Meajn 

S,D# 

t 

; 

Low 

28 ,5 

5.15 



YB 



2.08 

c. 

Average 

29,81 

K 



Low 

28,5 

5.15 



vs 



3.03 

4oOi 

High 

30,59 

5,00 



Average 

29,81 

5.2 



vs 



1.28 

N #S » 

High f,,.. 

30.59 

5,0 




It is evident from the table No »26 that 
high n-Aoh .group of pupils have a wa-xiumm tuoati score of 
30o59 while meaJi score of average n-Aoh and low n-Ach. 
group are 29,81 tuid 28,5 respectively# The data reveal 
that the high n-Ach group of adolescent pupils signi- 
ficantly has higher social self-concept (Pc^^Ol) than 
that of low n-Ach , group of adolescent pupils. The low 
n-Ach group has the lowest social self-concept among 
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all the th re e^„ groups * 

I'herol’ore , In iho light of ahovo resjul ts it 
can bo Said that social sol i'~ooncept is a factor which eff- 
ects the need achievement of adolescent pupils# 

^ 'I _2 E-. I 

It Is observed from Table No, 27 that there la 
a significant difference among low n-Ach . ,averag:G n-Ach . 
and high n-Ach, groups of adolescent pupils^ on the basis 
of temperamental solf-concept. The F-ratio 3 ,li(df-2, 397 ) 
is significant at ,05 level of confidence » 

TABLE No, 27 - Summary Analysis of Variance , Reflection 
of Tomperamon tul Self-Concept on the three 
1 CSV el s 0 f N e o d Ach 1 o v oiu csn t . 

(low = 104, Averages 182, High =114) 


Sources of 
Variations 

Sum of 
squares 

df 

Mean 

squares 

F 

P 

Aiuong groups 

■%y 

150 .9(j 

2 

7 5,48 

3,11 

4.05 

Within groups 

96 34,98 

397 

24,27 




Table No *28 indicates that mean scores of low 
and average need achievement groups are 30,79 and 31,75 with 
standard deviations of 3,13 aiid 4,53 respectively , The ‘ t* 
value being 2,13 reveals that there exists a significant 
diffcsronce at ,05 level between low n-Aoh . and average n-*Ach . 
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groups witli regards to temperanujn tal selt-concept .Average 
a~Ach. pupils have a higher mean score thaJi tliat of lower 
u-Ach pupils e It indicates that average n-Ach group pu- 
pils are better in temperamental solf-concept than that 
of low n-Aoh « group of pupils , 


Table no* 28- showing Mean, S*i)» and ‘ t’ values on Tem- 
^peramental Self-Concept of Adolescent pupils 
'''belonging to low . average and high n-Ach • levels. 


(Hi- 104, 

N2« 182, 

N3«114) 



Coniparin^,. groups 

Me^ 

S .13* 

‘ t* 

P 

Low' 

30,79 

3,13 



vs 



2.13 

4. .05 

Average 

31.75 

4,53 

* 


Low 

30,79 

3,13 



vs 



2,87 

»0l 

High 

32.14 

3,81 


Average 

31.75 

4.53 



vs 



0,8 

N ,S . 

High 

32,14 

3,81 




Table No, 28 further reveals that the two groups 
i<.e» low n-Ach , and high n-Ach , group of adolescents 
have mean scores of 30,T9 and 32,14 respectively* Ihe 't* 
value being 2<t8'7 is significant at ,01 level of confi- 
denoe. It means that both the comparing groups have a 
significant difference on the basis of temperamen tal 

self-concept , Higher mean score is the indication of 

. _s;' . ' - . 

good self-concept while lower mean scoi'o moans a lower 
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degree sell-concept , There lor ei It cm bo said clearly 
that high n-Ach , group of pupils has a better temperamen- 
tal self-concept than that of low n-Ach . group of pupils * 

On comparing the means of average n-Ach* g 
group (M= 31*75 , S*D,=: 4,53) and high n-Ach* group (M=32,i4 
S »D»= 3,8l) with respect to temperamental self-concept , 
the »t* Value was found to bo 0.80 which does not indioate 
any significant difference between the two groups. Inspite ® 
of this it is clear that there is a moan difference of 

0,39 between the two groups , The Peristyle of the mean 

if 

scores further indicates that high n-Aoh pupils have 
higher temperamental self— concept than that of average 
n-Ach pupils, though not significant. 

It is also evident from vUe Table No»28 that 
high n-Ach, group of pupils has a min Imum meaJi score of 
32,14 while the mean scores of average and low n-Ach . 
pupils are 31,75 and 30,79 respectively, Tiio data reveals 
that high n-Ach and average n-Ach pupils have signifi- 
cantly higher mean score than that of low n-Ach. pupils 
at ,01 level and ,05 level of confidence respectively on 
temperamental self-concept. It is also clear tluit • rage 
and high n-Ach. groups are almost similar with respect to 
temperaniental self-concept because there is not any signi- 
ficant difference between these two comparing groups* 


Thus in the light of the above discussion and 
lirterpretations it can be concluded that temperamental 
self-concept is a factor which effects the level of 
need achiavement of adolescent pupils » 


IMPACT OF SIUCATIONAL SELF-CONCEPT ON NBSB-AGilEYiaiENT- 



It is observed from the Table iiu, 29 that there 


is a significant diiiurence among the low, average and 
high n-Aoh level groups 1 3, 2 , 3V)7 , P<a4,»95) 

beyond the #05 level of confidencea Thus it is confiitaed 
that all the three comparfng groups l,o, low, average 
and hifh n-Ach groups of adolescent pupil differ from 
each other significantly at *05 level of confidence with 
regards to educational self-concept, 

TABLE No, 29- Summary { Analysis of Variance. 

Heflectlon of Educational Self-Concept on 
the three levels of Need Achievement, 
(l.o’iv=104, Average=l8 2, High =114) 

Sources of , Sum of , df \ Mean , F , P 

yari_atipns_ squares ^ 

Among groups ' 17 5,80 ’ 2 ’ 87,90 » ‘ 

' * ‘ ‘ 4.13 ' 4*05 

Within groups ' 4463.14 » 397 ‘ 21*32 » ‘ 

I f t , , I I 

— 


Table No, 30 reveals the * t» value of 0.57 in 
between the low and average n-Aoh , groups, which is not 


significant at any level of confidence . The mean score of 
the low n-Ach group is 33»00 while for average n-Ach group 
value is 32.68 6 It meitns that low n-Ach group is eompara*- 
tively better in educational self concept than that of 
average n-Ach . group» 

Again by employing ' t* test in between the 
low and higli groups of n-Ach, of adi>lcMuui»t pupUSj the ‘ i* 
value comes to be 2,56, showing a signiflcaiit difforeace 
at »05 level of confldonoo with regards to the educational 
self-concept. The low is-Ach. group has a luotUi sooro of 33 *00 
while^n-^ch .pupils have a weua score of 31.36. Iherefore , 
it can be said clearly that low n-Ach. adolescent pupils 
have sign tificantly higher educational self-concept than 
that of high n-Ach. adolescent pupils. 

TABLE No, 30- Showing Mean , S,D« and ' 1' Values on Educational 
Self-Concept of Adolescent pupils belonging to 
low , average and high n-Ach. levels, 

(N1 =104* N2==182, N3= 114) 


Comparing groups 

Mean 

S.B. 

' t‘ F 

Low 

33,00 

4,55 



vs 



0,57 

N.S, 

Avei'age 

32.68 

4,52 



Low 

33»oa 

4 ,55 



vs : ' 



2 .56 

C.05 

High 

31,36 

4.83 



Average 

32 .68 

4,52 


^,05 

vs 



2.36 

H igh 

31 .36 

4.83 
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Furlbor 5iH>ro tbcj Table No, 30 iiulicates that 
tbe two groivps iaeo average n-Acb . jjrcl high n-Acb hav- 
ing fhe mean score 32,68 and 31,36 with standard devi- 
ations 4,52 and 4.83 respectively, has got the * t' va- 
lue to be 2.36, It means that two groups dil'l'er signi- 
ficantly beyond ,05 level of confidence with each oth- 
er . Average ri-Ach . group has a highGi' moan score than 
that of high n-Ach . group. Hence it is clear that ave- 
rage n-Ach , adolescent pupils are better in educational 
self-concept than that of tlieir counterparts. 

It is evident from the Table No, 30 that low 
n-Ach, group of pupils has the highest mean score of 
33,00 while mean scores o f average n-Ach , and high 
n-Ach gropp of pupils are 32,68 and 31.36 respectively. 
The data reveal that the low and average n-Ach . pupils 
have higher significant mean score (P<_,05) than that 
of high n-Aeh pupils. The low and average n-Ach , ado- 
lescent pupils are almost similar in behaviour as far 
as educational self concept is concerned. 

Thus in tlve light of above facts it can be 


said tbat educational self-concept is a factor which 
shows impact on need achievement of tlie adolescent 
pupils. 
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CONCEPT ON NEE.D_AailEVEMMT_. 

.,„ 

It lias been observed from the Table No»3i that 
P-ratio being 3«02 shows that tlie tliroe groups differ 
significantly at »05 level from each other as far as the 
moi-al scjlf-eoncopt is conconiecla 'Huis, it is obvious that 
the moral self-concept has got a signiflcaiit effect upon 
the need achievement of adolescent pupils* 


Table No* si - Summaiys Analysis of Variance 

He fleet! on 0 f Moral Self-Concept on the three 
levels 0 f N eed Achievemen t » 

(low =104, Average =182 , High = 114) 

— 

Sources of ‘ Sum of * df * Mean i P ^ P 

variations ‘squares ‘ ' squares , ‘ . 

Among groups , 149*57 , 2 , 74 ^78 ' , 

I t I * 3<*C2 , ^*05 

VMthin groups, 9829,41 , 397 , 24,76 ’ i " 

X 


'fable No* 32 reveals the fact that there ia 
a significant difference in between the lown-Ach, and 
average n-Ach* group of adoleseont pupils. Tlia mefoi 
score of the two groups are 29,82 and 31*26 with stan- 
dard deviations being 4 .26 and 5,12 respectively. The * t* 
value being 2,57 is significant at ,05 level of confi- 
dence , therefore, It can bo said that average n-Aoh , 
pupils are significantly better in moral solf-concopt 
than that of low n-Ach . pupils. 


Table No« 32 - showing Mean, S»I)» and * t‘ values on Moral 

Sell-Concept of Adolescent pupils belonging to 
low, average and high n-Aoh . levels, 

(Nl= 104, N2= 182, N3= 114) 


Comparing groups 

Mean 

S.DL 

1 

P 

Low ■j'h 

29. B 2 

4,26 

2.57 

4,05 

VS 




Average 

31.26 

5,12 



Low 

29.8 2 

4 .26 



vs 



0,85 

N .S, 

H igh 

30,37 

5.34 



Average 

31,26 

5.12 



vs 



1.41 

N ,S , 

High 

30.37 

5.34 




further the Table No, 32 shows that there is 
not any significant difference in between the low and high 
n-Ach, groups of adolescent pupils. The low n-Ach , group 
has a mean score of 29,8 2 and standard deviation 4.26 while 
the high n-Ach # group has a mean score of 30 , 37 and stan- 
dard deviation 5,34, The ‘ t' value being 0.85 shows tbrt 
there is -»ot any significant difference betuo«n the two 
groups of adolescent pupils with respect of moral self-concept. 

On comparing the means of average n-Ach . group 
(M=31,26, S«I)(.= 5.12) and high n-Ach. group (M=30 ,37 ,S .D ,= 

5,34) with respect to moral self-concept , the * value 
was found to be 01,41 which docs not tudioute imy signliiciuii 
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difference between the tv/e groups, insplte of this. It is 
clear that, there is a meaJi difference of 0,89 between the 
two groups,> fhe peristyle of the mean score further indi- 
cate that average n-Ach , pupils have a better moral self- 
concept than that of high n-Ach . pupils though not signi- 
ficant at any level of confidences 

It is evident from the table no #32 that 
average n-Ach » group of pupils have a maximum meaJi score 
of 31,26 while the me^ta score of low and high n-Ach, pu- 
pils are 29,8 2 and 30,37 respectively, Ihe data reveal 
that average n-Ach, pupils have significantly higher 
moral self-concept than that of low n-Ach, pupils. But on 
the other hand, average and high n-Ach , pupils as well as 
low an d high n-Ach , pupils arc almost similar with each 
other with respect to moral self-concept, Ihus^it can be 

' 5 ' 

said in the last that average n-Ach» group of adolescent 
pupils has better moral self-concept. 

Therefore, in the light of above facts it 
can be concluded that moral self-con oept is a factor 
which effects the level of need-achievement of adolescent 
pupils, 

6 , |y3PA,PT;^QF XNTELECOTAL__SELF-CONGEPT__ON_NEiiB__ACillEVai®T^ 

It has been observed from Table No, 33 
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that F-ratlo botng 0,40 (d:t= 2, 397, NtS*) is not slg~ 
nificant at any level of confidence* liie P-rat to Indicates 
that all the three need-achievoinent groups of adolescent 
pupils are of similar nature with respect to tholr inte- 
llectual Self-concept, lliere is no any difference among 
themselves as far as Intellectual self-concept is concerned* 

TABLE No, 33 - Sumniai'yi Analysis of Varlunou. 

Eeflectlon of Intellectual Self-Concept on the 
three levels of Need AchieVKjient , 

(Low= 104, Average® 18 2 » H Igh = 114) 

Sources of * Sum of , df , Moan * p * P 

Variations {squares , t squares | I 

Among groups * 15,37 ’ 2 ‘ 7,68 * 0,40 , N»S* 

* \ 

Within groups*7536 *63 ‘ 397 ‘ 18,98 { , 

t i I 1 i 

Table No<,34 rellects that the mean scores of 
lots and average need achievement groups are 29,29 and 29,38 
I'ospectively « Hiere is only a difference of *9 between 
these two groups# The * t* value being 0«l7 indicates that 
the difference in meaJi scores is not significant even at 
,06 level of confidence. In other words tbe two groups low 


and average need— aoh lavement groups are of similar nature 
as far as their Intollectual self-conoupi la cunoorned. 
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achievement groups of adolescent pupils with respect of 
their in tnllectuaX self-concept are 29<»29 and 29*43 res- 
pectively, The ‘ t‘ value of 0«23 is not significant at 
any J aval of aimildenoe* It rovauls that the two ouiupariug 
groups are of the same nature with respect to intellectual 
self-concept. 


table No o v34 - Showing Mean » S.D* and ’ t‘ values on Into- 
_ llectual self-concept of Adolescent pupils 

belonging to low. average Eind high n-Ach level 


Comparing groups 

Low 

vs 

Average 

Low 

vs 

High 


Average 

vs 

High 


Mean 

S,D. 

29,29 

5,12 

29,38 

3,96 

29,29 

5,12 

29.43 

5,05 

20,38 

3 ,96 

29,43 

5.05 


' t* P 


0,17 N*S» 


0 « 23 N *£> • 


0,82 N.S. 



On oortiparlng the obtained mean scores of 
average and high need achievement gi'oups of adolescent 
pupils it is reflected that there is also no any signi- 
ficant difference between them. The mean score of aver— 

age n-Ach, pupils is 29,38 wltt standard deviation of 3 -Oo 
while thf^mean score of high n-Ach, pupils is 29,43 with 
standard deviation of 5,05 « The * t* value 0,82 does not 




viQX’lc, Pralvash (l977 ) found that self-concept was not 
related with need .ach lev omen t while Watkins (l9Si) con*^ 
eluded that physical self-concept and identity were sig- 
nificant predictor of acadouiio achioveiuon t» lligh vieod 
aehievomont is associated with high academic achievement 
(Krishna' and Agrawal, 197 8) , Deo and Sharma (l970) also 
found that low achievement was associated with self re- 
jection. 

All the above findings confirm the finding 
of the present piece of work. 

A perusal of all the three groups of the 
adolescent pupils l.e» low, average and high need aclile- 
vement seems to be similar . However, the comparison on 
the basis of total self-oonoept does not give us Inner 
picture of their mode of self-concept. Since , average 
differences a^iiong the three gi'oups are slgnlfiouut. It 
therefore, indicates that the various self-concept areas 
i.o. physical , social , tempertuuon tal , uduoutioiial iUid 
moral hav^ a significant impact on the need aehievemont 
of adolescent pupils . There is only one area of self- 
concept i.e. intellectual has not tiny effect on the need 
acbiovcment of a .oloscen t pupils « 
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Ui() iiy|)«l,l,,jyL« N»*a ututhig t.Uui, " ihoru 


is BiOt awy slgnilioani eilect of sell—ooncopt on weed acUio— 


vement of adolescent pupils*' Is re,1 ected. Hence, it can be 


concluded in slioft that self— conceptas a whole and as well 
as i is other areas i»o<« physical, social, mui'ul, tempera- 
mental and educational also effect the need achievement of 


- 


adolescent pupils# 


Conclusion *■ 


self-concept aJid its other areas 
(s ignificant on * t* test ) of adolescent pupils belonging 
to low t average and high nisied achievement levels are given 






in Table No« 37 


pi 


TABLE No« 37- Mean Scores on Self-Concept (Significant on 
* t* test ) of adolescent pupils belonging to 
low 5 average a)id h igh n-Acb . groups . 




Self Concept __ . „ _t» 2 ,“*Paring n-Ach* groups 

' t' low Ave- ’ t* low High * t‘ Ave- High 


rage 


rage 


Physical 


2,6 3 3 0,7 9 29 * 37 2.1 30 * 46 29 . 37 


Sod al 


28,5 20,81 3.03 28 ^5 30*50 


Temperiimen tal 2.13 30.7 0 31,7 5 2.87 30,70 32^14 


Education al 


2.56 33,0 31,36 2,36 32.68 31,36 


Moral 


3^57 29,8 2 31,2fi 


Intellectual 


To tal 


2.43 l8f,T4 185,55 














■ 


H 


( 136 ) 



When all the three n-Ach # groups of adolescent 
pupils are compared In the light of sell-con cept, the 
following results are obtained l- 


1 - High n-Ach, pupils have significantly higher mejin score 
on physical self-pon oopt with that of low n-Aoh .(F ) 

and average n-Ach , (F 4 .Of) pupils a 


2- Low & Average n-Ach .pupils have not anj'' significant 


di f forence on physical sol f-oonoopt • 


3- Averasge and high n-Ach » pupils have significiintly h igher 
mean score on social self-concept with that of low n-Ach 
pupils (P 4..05) and high n-Ach pupils (F <; »0i) . 


4- Average aJid high n-Ach » pupils have not any significant 
difference on Social Self-Concept with each othei'» 


5- Average and high n-Ach« pupils have signlflci.ijvtly higher 
on temperamental self— concept with that of low n-Ach « 
pupils at .05 and .01 level respectively. 


pupils have not any significaiit 


Average and high n-Ach 
difference on temperamental self— concept with ouch other* 
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8- Low and average n-Acli. pupils have almost similar 
mean scores on educational self-concept and have no 
any significant difference with each other# 

9— Average n-Ach * pupils have significantly higher mean 
scores (P<^a05) on moral self concept with that of low 
n-Arsh , inipils , 

fO » High n-Ach 0 pupils had no my significant difference 
than that of low n-Ach * and average n-Ach, pupils on 
moral self-concept, 

11 , On intellectual self-ooncept there is not aiiy signl- 
f leant difference among low* average and high n-Ach# 
groups of adolescent pupils* All the n-Ach, groups are 
almost similar as far as intellectual self-concept is 
concerned# 

12# Average n~Ach * pupils have significantly higher self- 
concept (P4^»05) wljth that of low n-AoU* pupils# 

13, There is not any significant difference on eelf-oouoept 
in between high n-A oh * pupils and low Ti-Ach » pupils as 
well ttS high n-Aoh » pupils and avorugo u-Aoh ♦ pupils * 

The high need achievement group of pupils 
owing to be busy with their studlealn the waLc of academic 
achievement do not find much time to pay attention, towards 


1 

I 


their bodies, physical appearance and strength# Ihey devote 
nioMt of tiiotr time Mto tholr hooks and aro gun orally weak. 
That is why they are not physically sound* The average and 
low group adolescent pupils on the other hand are physically 
sound and well looking, regarding their physical appearance 
and are rather good in strength Jn ooBiparlson to high n-Ach . 
group as they are generally in touch with gaines, exercises 
and other extra curricular activities* 

The high n-Ach » group has got a sense of wor r 
regarding their social interaction. Same is the case with 
the average n~Aeh* group* The low n-Ach* group shows a 
reverse behaviour* They have not got such type of sense of 

’■li' 

worth « 

Tile high n-Ach » group as well as the average n-Ach 
group sliows almost the same attitude tovvards their emotional 
state and predominance of a Particular kind of cinotionitl 
reaction* 

The average need achievement group of pupils 
show their positive view and performance towards their 
teachers and are generally interested in taking part in the 
extra curricular activities* Ihe high need aciiicvcmen I group 
of pupils is opposite to that of averugu n— Aoh* group* 


average n-Ach. group of pupils Is 
sound* Win high ii-Aoh, 


wo rally 

• group Df [mplls DU iho other liuiul 

is not so much morally unstable; 


hhon we eons tder the impact of total self«coneePt 
on need achievement of the aflolea cent pupils , it la peing 
Observed that the average n^A oh . group has a Bound know- 
ledge about themselves i.e, their tbinlcing, their feelings 
and their behaviour while the high and low n-Ach. pupils 
have lessor and ^ewer knowledge about thews olvos* 


In brief We can say that the high n-Ach, group 
of pupils are almost unaware about their physique forma- 
tion and physical appearance. They have got a sense of 
worth regarding their social interaction. They have got a 
clear and smooth view of prevailing emotional state or 
predominance of a Particular kind of emotional reaction 
i.e* sensitivity in their emotional feelings. 


The average n-Aoh . group is physically sound, 
good in strength , they also have a sense of worth regar- 
ding the social behaviour ar>d ore sonsitlve • They show a 
considerable amount of interesjb in relation to school 
teachers and extra curricular activities* They are almost 
morally sound* 



I tie low B-Ach group of pupils aro heal thy, pay 
attention towards tiieir bodies, also nloa physical al'P- 
eariiJice a^id strength. They possess very fewer sense pf 
worth regarding their social in toruotlons, TSiey try* to 
have good I'elationship with the teachers and are good at 


curricular activities but 


are morally woah» 


PAilT C - RELATION Sill P DSTnVEf3<l SELF-CONCEPT AND' AWlJS'i.KB'IT, 


In this section an attempt has beexi made to study 
the relationship between self- concept and adijustment* To 
find out the rolatlonship between self concept and adjust- 
ment, coefficient of correlation by product moment techni- 
que W£is aPPliedo This section for analysing and interpreting 
the data is divided into the following three sub-groups, 

1, Relationship between self-concept aixd adjustment on low 
n-Ach, 

2, Relationship between self-concept and adjustment on 
average n-Ach, 

3, Ilolationship between self-concept and acljustraan t on 
high n-Acti, 

4, Relationship between self concept and adjustment. 


Table No, 38 shows the cojrrel ation values 
computed in between two variables i,e* adjustment and self 
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Concept# Tile aclolescent pupils 'were classilied in to, three 
groii pt acoi)>t!tn g to tlielr n cod , ach 1 oreuion t 1 ov'als i <* at 
lowf averagei and high* 


iAl^Lh hOi$ J3*- Showing CD*-*eificient of' correlation betweei'i 
Self Can cep t and adjustEient of clifterent 
groups’#. 


Groii pg 


I 

I 

t 

I 

.1 


“T’" 

f 

f 

I 

I 

t 


df 


, ^ ^ ^ ^ ^ ^ „ 

Significant value of! r 


I 

‘ at ',05 
* level 

« 

- 1 . 


•T’ 

t 

a 

» 


at .01 

level 


f Dbt4 * 
I ain- ‘ 


I ed . 


I 


Low n-Ach 

1 

1 

104 

102 


,19 

1 

1 

.25 

j 1 

( — » 10 , 

N .S , 

Average n-Ach 

t 

1 




1 


t t 


t 

182 , 

180 

1 

.13 

1 

>18 

,—,31 , 


High n»Ach 

t 

1 

114 ; 

112 

t 

t 

.17 

t 

1 

.23 

i ^ t 

,-.09 , 

N.S. ; 



1. 


--X— — . 






Total Group 

1 

400 * 

398 

1 



.09 

1 

X*. 

,12 

•-.,067 ‘ 

N.3. 

1* RELATION SHIP 

between 

SELF- 

•CONC 

EPT . 

AND 

ATHIISTlil- 

NT ON ruw 



NSSD AailSVE^IS^T 


^There are 104 pupils in the low n-Ach group, Corro- 
1 at ion value in between the adjustment scores and self-concapt 
scores was found to bo - *01 which is not significant at gnjf 
level*. It Indicates that there is not any relationship betwecin 
adjustment and self-concopt* The obtained r value -*1 Is only 
due to the chance*^ factor* 

AVEPAGK N SED AailEVmiEKfT. 


The correlation value between adjuslanent 


^elf^concept variables Of average « r • 

groupy ,yp eed achievement 

ndofeBccnt pupils la «.3i , j. 

^^Snificance at n-i -, -^nvuula a negative 

^ level of confidence i + 

thejc-e ^ ^^0 It means that 

n verse relationship in , 

and Self «« -^^woou adjustiiioat 

^‘lf-oo„eept variables. 11.13 Inverse , . 

is aui(e> • ' i»Q relationship 

^“V‘'e significant at (PC.Ol), 

^iigh need-aohievomont group at 4 

pupils iv, T 'i. ^ adolescent 

loate a correlation value of _.09 j , 
aojustment „nn = between 

aid self-oonoept scores. This r Value is not 

s i An 1 vUXU^ 15 IIP I; 

any r iV «■“« is not 

elationshlp m between ad,,„st.ent and self-concept 

. adolescent pupils belonging to hirh n«r i t ■ 

^ “^ea need-achievo-- 

aent group. 

BS TffEr.-N SEirF CONf:rP<n ,hr.. 

AMOSGjo^L GROuTTr 


Th e Ob tain ed valu e o f Corrol « t i n« i « i 

Orth + '"‘^^^atationir » «.067jl 

e total group of 400 pupils in . 

elf-nnn ween adjustment and 

aept Is neither significant at *0i ieval 4 


t *0 


tovoi of confi 




dence • Therefore . tt «nn i 

I It can be said 


adjustment and self-concept have not 


t ally relation 



with each other ajtul both have . 

‘ soParate iaontity 

lie ebtaiiiecl r Value may be cliio in iu ^ 

^ 0 to the iaetor. 

Table No*, 38 reveals that in fh hj 

'.cixo uiat in the mentioned 

groups , tho obtstaoa oorrslatlou values are quite ai„ 
One strlutng lacier 1„ the cerrelatleu is that „e„e ““ 
group , the value of correlation between self-oonoept 
adjustment Is positive. The highest correlation m r„„“' 
in the group of average n-Aoh (r = - 310 ), the group ox 
low n-Ach (r = -.10), the group of high u_Aoh . (r =-.o<j) 

and in total group (r = -, 06 T) . Only m the average n. a, 
group the two variables l.e adjustment and self-conoept 
scores are significantly related (P ,oi ) but negatlvei. 
It reveals an inverse roXatlonshlp hetwaon the two afore- ' 
said Variables'* 


Oil 


Thus we can say , ^^^at self-concept and aOjust 

raent both are playing their roles in a quite different 
manner* Honcojour Hypothesis No^a, " There is not miy 
significant relationship between selfi^concept and Q-diust 
went , ris approved for low and h Jgh n^Aoh . grpiips 
adolescent pupils* But , however , as average need*»aGhie 
vement is concerned, our framed Hypothesis is rejected an ■ 
we can say that self-concept and adjustment both aro > 
ficantly co-related but it is from negative side aiid th v 


can be placed In a bipolar continuism, 

Tlwari and Tiwari (l968) pointed out that 
lilghly adjusted students had a stronger super-ego , ego 
strength and autonomy , Path ale (l978) found a high slgni— 
I'lfjiiJJt cor felat loti between wuli'-ooueupt and adjustuiunt • 
Medonald and Elizabeth (l98l) e»»-e4u4-e4 indicated a con— 
sistant reldtionship among sell'-concopt and social adjust- 
ment. Srivastava jmd Alam (l983) concluded that adjust*** 
went and anxiety determine solf-perceptlon. Tiioy also con- 
firmed that self-perception ia a lunction of adjustment 
and anxiety. Poor adjustment and high anxiety results into 
a feeling of inadequacy., in ferioi’ity , insecurity and 
self-devaluation of individual leading to advoi'Se impact 
on individuals self-perception , Con traiy , to these findings, 
according to the findings of the present piece of research, 
there is negative relationship between self-conoept and 
adjustiiiont. This negative relationship Is significant for 
in case of average need achievement group, while for low 
and high need achievement group this negative relationship 
was not found significant . These findings way be under- 
standable in the sense that all the comparing groups bel- 
ong to different socio-economic status and their habita- 
tion is. ^ also entirely different. There iiuiy be so nuniy 




Ibe linear coxrelation value obtained clearly 
Indicate fiii inverse relationship between the two varia- 
bles i»e» adjiistiuent and self concept • Lo%v n-Ach giroup 
aJid high n-Ach groups have coefficient of correlation 
= «1 shows a slight negative relationship , which is 
nearer to zero# It indicates no correlation between seif- 
concopt arid udjustiuent of these two gx*oups » It moans 
there is a free relationship between self concept and 
adjustment# But in the case of average n~Ach gj'oup , the 
coi'rel£i.j;ion between the two Variables being - #31 (P-:i.»Oi) 
indicates a clear out inverse relationship , 

In brief it can be said that self concept 
and adjustment effect the Ss independently and the func- 
tion of one does not effect the other one . In other 
xvords the need achievement is not the function of adjust- 
ment and self concept. 


*■><• •)«•***** 


aiAPTER 

5 


■RTIOCATIONAL implications AMD SUGGESTIONS 
. KiR iillRTOEE STUDY . 


Tlio present chapter deals with the siigges— 
t. ienw aw tu hevv the nd'tooiiuj o j: the prowent s tudy may prove 
tu be rruiti’ul and holI»T»»l dl I’ferun t Hpheres at oiiuctt“ 
tiejn* It has "'also been a positive eitort of the resoareUer 
to put forth ior further research es , There is a pr;ietical 
purpose of every research scuuy whether it is a sociologi- 
cal survey or a psychological or educational study# The 
purposa is tu produce worth citizens who may fulfil the 
demand of the society 8-® well as oi uPe uwau t^y , fka}" 
wliy we have to iiiahe the exPeiinients atid reBcaiches in vuii” 
our fields of education ahd extend our suggestions which 
re fruitful for the progress of our society aiid country, 


a 


we have to reach the natures of dilltiront categories of 
our society. By this point of view the stuciy of adolescent 

pupils regarding their adjustment, s elf-con ceptan d achievement 

moTfctvation is of immense Importance. 

The Pfesnnt study is an attempt in com- 

■ T . j., - ^ +inTi through various sources about the 

prling the informatron wij-uufou 

. „ and self-concept on the need aohievo- 

impact of adjustment a*«u 

* , T „+ nuoils, may help the Parents aaid teachers, 

ment of adolescent pupi-i=»» w t 
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guidiiTico worlfers aii<3 tbo gDvoniniont in supplying tluj auL- 
table suggestions and directions to them. In this way the 
system of education which of course la being affected by 
the adolosconts may have some improvement in itself, 

implications for TR.iaiEIlS flip PAma'I'fS ; 

Adolescence is the spring of life. It is 
the Period when m iiuilvldunl is u cither a child nornidn udult. 
The period^ comes compulsorily in the life of every indivi- 
dual but its complex hature has its origin in the life of 
every individual of the modem civilisation as well as the 
culture of nation to which the adolescents belong, Adole- 
scenes is a Period in the life cycle of a human-being where- 
in one confronts with totalizing and restrictive situations 
so curiously patterned into a form which allows a scope for 
and analytical stutV# The parents have to deal adolescents 
in home and teachers in school , 

The toachor is fully rosponslhle for the 
fulfilment of the purpose of schoolV The purpose of school 
in a democratic society Is the promotion of maximum of Indi- 
vidual growth in a social context , That Is besides indivi- 
dual growth we also want to faster in the child. The real 
dfmiocrat|.o habits » skills and attitudes because it is on 
this that the future of our democracy will depend, Itie teacher 



tiah a iaa:ior responsibility in developing the^e traits in 
the pupils. 

It is of iiniiiense importance the finding of 
the siuciy rogurdlng the udmoBount puiMls that the average 
need ach iuV(3iuen t group of the adolescent pupils is einotiun- 
ally Ksstable wliere as the high and low need achleveuient 
groups are ciMuparativoly woro'^stahlo. It moans the ad ole-. 
scents perceiving good perfonnance and those showing very 
poor Performance are always in the grip of unstability as 
far as their emotional behaviour is concemetU The adole- 
scents of these two groups begin to show their feeble emo- 
tional behaviour whenever there arises any situation* It 
is because the adolescent pupils having good performance 
as always with course books and worry for their perfor- 
luances « It cuts of their contacts with the society and 
with the elders. On the other hand the adol scent pupils 
having poor performances face a negligent b jliaviour frtm 
the society and elders. They do not gather ‘proper place 
in the faiully and in the society as well . Here starts 
the role of the teachers along with the parents of ttie 
adolescent pupils. The parents at homos should extend a 
sympethetlc behaviour to the adolescents who are lag, -lag 
in good scholastic and academic performances . The parents 
at homes should be in the regular touch with such type of 
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adolescents so that they may pertain a stability regal- 
ding theii OHIO tl Dual behaviour ♦ Adolescence is the time 
when the individual is expected to prepare for adulthood 
by ie()laolng chiJdlHh actlvitios behaviour Pattein with 
those ol Oh adult type, Adolescence is a stage of huniaii 
development, not tai empire or oven a colony , The mission 
of adult world is to help teen agors to become adult , 
adult raising their standards and values to maturity rather 
than by lowering adulthood to their insecure insecure 
Biaturity. The task for the aduljfc world is to make aciole- 
scenco a step towards growing up not a privilege to be 
oxploit«j,cl» The teen agers represent a fundavitontal dilenniia 
of life to grow and mature or to stay and be secure# 
Adolescent# takes two steps ai^ead and one back# This is 
a decade of dilemmas for parents » TTiey are tom ed between 
their desire to let their adolescents grow up and they 
urge to keep their bolovod ohilUi'on close and safe* 
Therefore it Is the foremost duty of the parents of the 
adolescents pupils to have a keen sight on this dilibiaiiia 
aJid unstab ility of the adolescents of low need achieve- 
ment group so that they may Improve their performances 
and come to the level of standard performances. Tl*« high 
need achievement group adoles cents pupils ana needed wore 


relaxations and may be allowed by/tbe parents to join 

i luj <jui.!|»ai»y u j‘ ill I’l«rou I, Lypos i» r liuyn aua gwiSiuM «il btimoM, 
Tliey ai'e needed to be directed to pltiy with the radioa 
iitKl iiitjy he allowed to hoo the cVli'i’orent tKvrlulatol ootiwted 
by Doordarshan meant i'or their ages. They may also be 
BUggested to go through the dliferoiit education programmes 
on T»V, which may be fruititil and give proper noui-ishoient 
to their nitiids and bodies* Thus emotional uu stability ol' 
the high and low need achievement group adolescents may 
be minimised to a great extent. 

Teachers may be suggested to ari^aiige weekly, 
fortnightly and monthly movements to have contacts with 
the groups of low need achievement group of adolescents 
pupils with their Parents and gather the different in for- 
mations and routines of this age groups. Thus they can 
have a deep peep into the basic causes and they remove the 
hindi*ances regarding their emotional unstahillty * 

Thus the parents having adolescents of 
good aJid excellence performan cos and the teachers dealing 
such a group as well as that of adolescent pupils having 
low performances at schools , share an important responsi- 
bility together and separately to raise the emotional sta- 


bility of these groups. 
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^ v,„t! hpeii fo'-ind. t'hat 

In the present study iV has oub 

high need achievement adolosoont pupils at® Ihetr 

bodies and unfair in physical appearaJice® and 

ength « The paronts at thoir hiniujs iW dij’ubt ihe«i tp 

care of their bodies and physical appearances and enlarge 

their strengths* 

The teachers cn the other hand may cat ago 
rise the adolescents of low and high need achievement put ‘Is 
In separate groups aud may train them to go through the 
games and exercises of their level a® eiicoiuaoC tt ® 
towards fheir nice physique and proper siicngth^. lor 
puri^ose a separate period may he arranged i'oi the im[ 
nee of body, strength and physical appentanco* Some A.saj 
of yoga way also be selected so as the adolc-jccut pi’ ' 
of this group) way g^in proper idea about their bodies sys 

, . - 4 T -(Viiv! f'onnoctlovi 

tem, food, diet and exercises « In tlut> cwi ‘ 

. , 1 .. ,^m. n lo t in this 
may be talcen as a helping body which has oo u a 

sphere and Is still engaged in different resaaiches. 

Parents at home should also ha vigilant regarding their 

timely and proper diets and rest* 

r 4, 4 it was found tUut the 

in the present study n 

adolescent pupils attaining low performtoicos and achieve 

"" . , « ,-.riiMir and they are 

went moi,ivtition show aggressive hohaviowr 


socially mal adjusted ♦ It meaJis that due to having poor 
performances in school and being treated as sopafated from 
the rest of the class group , begin to show feeble behavi- 
our • They are also unable to adjvisttb eras elves with the 
society as they are not treated well upto marb: by their 
company. This type of behaviour presents a problem in the 
school and also in the homes. 

Thus teachers and parents are suggested to 
observe their actions and art of teachers should bo used 
in moulding and \viping out their behaviour. The teachers 
as well as the i»aron is are auggestod for such typo ol' ado- 
lescent pupils to search out their needs that may be ful- 
filled whereas their aggressiveness be cooled down with 
sympathGtic behaviour. Separate sections should be allotted 
to these groups of adolescent pupils and an individual 
coaching be arranged for these groups of pupils and thus 
their performances regarding academic and scholastic sphere 
can be raised and their behaviour con be normalised. Simi- 
larly a keen interest talcen by the Parents ciui on courage 
the adolescent pupils and they may uiake up the gaps bet- i 
ween thomand the rest of the groups . Extra time at homes J 
and constant watch may also wash out their minds. | 

In the present study It was found that 
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the low n-Aoh . group of pupils slr.uw low category ui sense 
H i' worUi reeu»'U lug Uioir HouluJ in iiii'uui I »u » H'lsoy ui'u 
being neglected by the teachers and pai'onts at one hand 
and they also avoid to iuou tho touehurM and the groups 
of the society B 

Tteach era and parents both way rewovo their 
troubles and adolescent pupils of low n-Ach . group may 
develop a well to do sense of worth regarding tlioir social 
interactions « 

In the present study it was found that tlie 
lown-Aclu group of adolescent pupils as well as the high 
group of adolescents groups are least interested in extra- 
curricular activities* Ihe toachox's as well as the parents 
may share this responsibility in inspiring these groups 
of adolescent pupils to tahe PaX't in the extra curx'lcu- 
lar activities and parents at homes luety give a freedom to 
such g:roups of adoloscant pupils* The high uood uoUleve- 
ment group of pupils, owing to be busy with their books to 
achieve acudowte perfurmanoc do nut find to piiy attention 
towards their bodies* The bodies are found to b<5 physically 
^veak generally * Their most of the time is devoted by them 
in achieving their targets* They think it to bo the wasjtage 
of time an d '’''strength to pay time towards their strength,, 
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as why they are not phystcally very somd. The low and 
average grunpH or tidolcssaent pufiils on the other hujid are 
physically sound and well looking regarding their physical 
appearance# Opposite Is the case with the average and low 
need anhiv omenta. They are In oonstant touch wi tu gtuiios, 
exercises and other extra curricular activities . Tlie high 
achievement group has got a Bonse of worth regarding their 
social interaction# Same is the case with average need ach- 
ievers . The low need achievewont group shows a reverse 
behaviour i»e# they have not got a sense of worth# the high 
nvAch, group as well as the average n -A ch # group shows al- 
most the same attitude towards their emotional state and 
Performance of a particular* kind of emotional reaction# 

The average need achievement group of pupils 
show their positive view and porformanco towards tholi* 
teachers and are genei'ally tfiking part in extra curricular 
activities . The high need aoh tev omen t group of pupils Is 
opposite to that of average group #■ 

In the study it was found that the average 
n-Ach# group of pupils Is sound morally . The high n-Ach# 
group of pupils on the other hand are morally unstahle# 

In the [iresont siutly wo ct*usldur that Ure 
average n-Ach group has a sound knowledge about themselves, 
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1.0. tlioir til inking , tlioir foelings and thoir behuviour 
while the high ai'id low n-Ach. pupils have a fewer knowledge 
ah out themselves. 

In brief vve can conclude that flio high 
n-Ach. group of pupils are almost unaware and not very 
careful about their physique and physical appearance. They 
have got a souse of worth regarding Llielr sue lal Interact iua> 
'rney have go^t a clear and smooth view of prevailing omottoual 
state or predominance of a particular kind of emotional 
reaction ..jyln u Uier words this group sliuws tt sensitivity in 
their emotional feelings. 

'Ilie average n-Acli. group is physically 
sound , good in strength , They also hpvo a sense of worth 
regarding their social behaviour. They are also sensitive 
but show a cinisidei'ahlo tun ount of interest in relation to 
school teachers and extra curricular activities. They are 
also morally sound. 

The low n-Ach . pupils show all the same 
behaviour but they are morally unsound. The average n-Ach . 
group of ailolescuni pupils on one luuui have a sound know- 
ledge about themselves , about their thinkings, their fee- 
lings and their behaviour , while on tlie other lumd high 

■ : -V 
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as well us low n-Ach , groups of aiioloscont pupils have 
lessor and fovvor knowlodgo rogurding thomsolvos . IIiq 
high group always being attentive towards its goal of 
performance is always around its books and syllabus cUid 
low group is away from all these* These two groups are 
always needed helps and iipl iftmen t from the teachers at 
schools and parents at homos* Thus these cases of adolescent 
pupils require much place for discussions and also laueh 
attention as the teacher is solely responsible at the 
school and parents at home* The teachers and parents are 
the main factors tfiat cun bring tuul cstubl Isdi a harmony 
between the problematic low and high need achievement and 
groups of adolescent pui)lls and their behaviour, stability, 
sound her,lth, worth of sense, emotional state, extra curri- 
cular activities tvi d s o c i al in t e ra c t i on s »' Th eii an d on ly 
then the teachers and parents can do something for the 
adolescent pupils of those two groups . The teacher at 
schools may organize different cultural programmes, debates , 
shows , dramas, seminars , group discussionsj sports, 
atheletio meets and may Inspire these adolescent groups 
of pupils to be active In such educational and extra curri- 
cular pro grammas * The parents at home may be careful 
about those adolescent pupils and extend thoir fullest 
cooperation in tackling thoir problems toul create a 
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harmony among their behaviour* This ueetiod to devote much 
of their |iime with these adolescent groups of pupils arid 
thus may understand their problems and beiuiviour ivuich the 
adolescents often try avoid to express before the elders:. 

Thus teachers ajnd Par en ts play important 
roles in this situation , They should watch and see the 
adolescents pupils of the ai’oresaid groups and should try 
to remove complexes and strains from the minds of such 
adolescent pupils due to which they are not showing emo- 
tional stability, normal behaviour , sense of worth , social 
interaction , emotional predominance of a particular kliitl 
of emotional reaction and moral soundness* 

implications for guidance workers - 

In the present study it was found that 
the high need achievement group of adolescent pupils do 
not Pay attention towards their bodies, health, physical 
appearance and strength* The guidance workers in this sphere 
may prove to be useful helping factors by applying suitable 
techniques^ regarding adolescent pupils. Guidance workers 
may organisse different programraea for the section of group 
so that by arranging different competitive programmes for 
this group of adolescent pupils* They way dovoiop their 
physique and strength with the participation in such good 
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prDgranimes . Various sports and atUeletic meets may be arraJi- 
gecl by the guidance workers and higb ri~Aob « group of adole- 
scent pupils » The purpose may be fulfilled with ease if gui- 
dance workers have contacts with the parents and oncourago 
^■v ’ ■ ' 

them to mstigate the adolescent pupils of the problem group 

to join the various meetsj^ exercise prograimiies and other 
teehniques # 

The present study reveals the fact that the ado- 
lescent pupils of low need achievement groups i«e» the adole- 
scents which are weak at the schools and do not gather much 
attractive stand I'egardlng their academic and scholastic pex“~ 
formances /are facing the problem of lagging of sense of 
worth regarding theix* social interactions. It nunxns the adole- 
scents of the lower performance level do not take intei'cst 
in the social programmes and activities* In other words It 
can be said thpt a big section of adolescents remains out 
from the society or in other wox'ds this group of adolescents 
is not running with the stream of the society or leather to 
say not acquainted with the scratches of our eoun tjy , Guidan- 
ce workers should try to come gradually closer and closer 
with this section of adolescent pupils so as to gain their 
confidence and intimacy and then their job would become 
easier to wipe out from the minds of the adolescent pupils 
and mould them towards social Interaction and develop a sense 
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of worth regarding this value guidance workers may pleO'" aJi 
impor tan t part in th is f i el d » Gu i dan c e w o rke rs sli oul d 
also be the specialists and well trained for adolescents 
only so that such guidance workers may catch the psycho- 
logy of adolescents of having low need achievement and 

... -t" ■ 

poor performancGSa 

In the present study it was reflected that ado- 
loscen t pupils having high need achievement and average 
need achievement are big problems, as far as the (luestlon 
of their individual view of prevailing their emotional 
state or predominance is concerned* But the adolescent 
groups of low need uohievement group i.e* of poor perfor- 
mfuices do not create a problem of emotional state regar- 
ding a Particular I'ind of omotional reaction. It means 
whenever there is fniy situation stirring their emotional 
feelings (that of high and low need achievement groups) 
they are very much shaked at it and usually behave as 
ffial adjusted « The guidance workers should tiy to help- 
these stijdents irs resolving these conflicts by applying 
suitable techniques • Debates and get together may also 
help as incentives for the adolescents of ilie problem 
faction , For this purpose the guidance woi"kers should be 
in the regular touch with the paJ'outa and unvirumiumt of 
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the adolescents of this group so that they fulfil 

themselves with the routines, behaviour and psychology 
of such adolescents. Then they should proceed to extend 
oncouragctnen t and help such adolescents. 

It was found in the present study that , 
the average need achievoBiont adolosconts group of students 
i.o. the adolescents who have a fewer doslro for success 

.V 

in having eompetitlon with others, wVio have a lesser amount 
of desire to nieot a self imposed slandard of excelleiict^ 
and to improve educational standards, do not have much 
desire to accomplish something unique and are rathei* having 
lesser involvement in a long term career goal, show their 
stable view in relation to school, teachers and extra nui*rl- 
cular activities. Guidance workers uiisy utilise such adole- 
scents with the consultation of the school teachei's arid 
concerning parents to have a get togetb th students 

having kigu and low need ach ievement aci a cen ts , The stu- 
dents having high n-Ach , are involved in long temi ctiracr 
goal. They are busy in accomplishing something unique at 
one end and improving the educational standards at the other 
end, Thejfc arc always having a keen desire for sucouss in 

'k ' 

competition with others. While the students having tui oppo- 
site psychology are completely away from school toucUors , 
relations and extra curricular activities. This is a 
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marvellous outcome of the study and suggests the guidanee 
worlters to organiaie such activities either through schools 
or through the parents in separate. Itie adolescents may he 
called to tahe Part in such activities and may be encouraged 
in that way and mould to have the desires for the relations 
with different Parts of their society. Thus the high need 
achievement group of adolescents having keen desires for 
success in their career goal may also develop their interests 
in the school teacher relationship ojui extra curricular acti- 
vities » Guidance workers should tty to bring at X)ar the 
three groups of adolescents i.e, high, avex'age and low need 
achievement adolescents to develop healthy miudediiess , 
better values « Ihe guidance workers may also have a full 
record of such type adolescents to control the problem . 

They slsould also chalk out different cultural and educa- 
tional programmes to deal with the pruhlew. 

It was revealed in the present study that 
the adolescents having high need achievement and that having 
low need achievement are morally weak and unstuule. The high 
need achievement adolescents in having been desires foi- 
succoBS in competition with others, in u kry to meet a self 

imposed standards of excellence*, in Improving educational 

'»■ 

sLioidards and acoompl Ishing auinotlilng uniiiue, if oihorwiao 
and odd situation Is found , it becomes voxy much morally 
unstable and weak and thus fell down in a state of uncertainty 
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and bopelossness . In tViis way they loose thoir oareor arid 
become frustrated. Guidance workers should tjy to help 
these adolescents in resolving their conflicts and provide 
a moral stability and sounaress by arranging different 
plays, documentary shows and arranging finictiims in which 
story of a oomplexod and frustrated adolescent way be taken 
into consideration and solution be provided to clear up the 
Path of success with full zoal» These ideas should bo t^keu 
from th^ general problems of the adolescents and must h-.- 
made Interesting# 

Thus in brief we see that there is a big job 
of guidance w’orkei's In solving and controlling the different 
problems which come into light at diffoi'ent intervals of 
time at the age of adolescence . 

IMPLICATIONS pgR GOVElMMSWT - 

The role of any government , x-unning the 
different agencies formal aJtd in formal is not less Impor- 
tant than tliat of the schools and guidance workci's » The 
Bchouls , Ifjtuujnut provided wl (ii iJroiUjr facilities and 
sufficient financial help , it is quite impossible to 
settle out tile problom regarding the udolosconta . As wo 
have already stated that the age of fuioloscenoe Is a deli- 
cate and demands our fullest concentration , it Is not 
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very mi eh encouraging from the side of the govenuaent as 
it takes this problem very much lightly* The school condi- 
tions are unhealthy, the educational system of teaching 
anil hanxll ing the adolescents is very much traditional , 
the child centred education is not being carried out 
the school teachers , the school teachers, at the adole- 
scence level do not Pay their proper attention tar d are busy 
in collecting money through tuitions and private coach Ings , 
The Door-Uarshan is also not in a capacity to put fair and 
fruitful programmes fur adolescetiis . it is snatohiug money 
from the hands of the advertisers* Sometimes or ratlusr to 
say on and often the advertisements are vulgar taui soxj’’ 
resulting in diversion of the feelings of adolescents* The 
adolescents are spending much time in ivatching door— darshau 
programmes grow unhealthy thoughts regardless of their 
problems. This prove to he fuel to the fire as far as tlie 
question of adolescents problem is concerned . Cinenia on 
the other hand is also damaging the careers of adolescents . 
The standard of the movies has become so much degraded tk at 
adolescents which is a big Part of the spectators is affec- 
ted to a great extent. Generally stunt movies are being 
encouraged by the society and the censor board giving greeu 
signals under some prossuro of or othor* Tlio taste of the 
sooloty is tuuclring a voiy low line of Htanduni wiiiic the 
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censor board b as proved itself to be cancer for our society. 

Ill tbe pros out study it was found that tbe 
adolescent pupils of high need acbiovenieut euid loiv need 
acbievement are the main problems to be discussed. The ado- 
lescent pupils with high need achievement are those whiich 
are always in search for success in competition with others, 
la a deep dun Ire in es tab 1 lull lag u aoif luiposed ataudard to 
fflalce themselves excellent, always busy la raising their 
educatluual standards,, These adoloseoats are weah with 
their bodies and unsound in strength. Tbe government should 
tahe special measures to resolve these problems. This cah 
be done by tlgbtoning the educational authorities so as to 
run comprehensive programmes regarding games and sports. 
Physical" training instructors in schools are almost hope- 
less taid slGoping year long , The schools do not conduct 
and arrange proper games and sports. On the other hand , 
the funds for games and sports go into the pockets of the 
authorities. There is a sports of uccr in each district 
but they are also inactive towards sports and games. The 
stadiums are becoming meadows and grasslands and cattles 
usually wiUHler aiul gracing there. Uoveinnumt may de|Hite 
some official in checUing the schools programmes regarding 
games aiid sports and proper action may be taheii agauist 
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tile tools engaged in these activities . The low aohieve- 
niont group u 1’ pupils on the other hand are well aware of 
their ho d^esbut are veiy po or regarding, their career 
goalsand are unaware of their educational standards, 
Govenuiieu I nui,y iaho some urgent steps ti> develop the spirit 
in these adolescents so as to raise their educational stan~ 
dards .Not a long before there huppeiuul to he a psycho- 
logist in each school whose job was to search out the prob- 
1 oiiiH Of Htudeiil.H , to ututly t.hoir linhuvlouj- unU i» suggest 
the ways aiid means through which a proper assistance could 
be provided to these students. Now-a-davs no whore in the 
schools does it seem tiny more any psychologist which may 
deal with the problems of the students and may suggest the 
proper nietho ds as to how the adolescents of low need ach- 
ievement niai'' come up to the standard upto mark* Government 
should provide more facilities to the institutions and 
also should have a Iceen watch upon the utilization of funds 
and proper implementation of the facilities and lands. 

This job may be do me by indulging some compulsory courses 
that may increase moral and emotional values. Such courses 
should be taught separately to the adolescents with low 
need achievement i.e, the adolescents who are lagging a 
scjnse of worth regarding their social interaction , Govt, 
may also prepare some documcntaiy films and utilize the 
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lUtiHB W(3(!la J'ur Ui 0 UtiV(3l upweu i oi: luDj’tii ytability tuui should 
control the crowd of unhealthy films. Government should also 
arrange the formal agencies to clear up the sex informations 
so tSiat they may not wtinder in strange tho(igl!ts. Government 
should take it very seriously and should l.ty to develop heal- 
thy practices among adol os cent pupils* Alsu the government KteMo;] 
should call the teachers , dealing with the students , for 
«pcclftl iruliiliigH , 

In tlie present study it was fomul tliat tlio 
adolescents holding high need achievements are of the view 
of prevailing emotional state or |iroilomluiujoo of a pai'tiou- 
lar kind of emotional reaction!. e» the adolescent pupils 
of this group which are having strong desire for success • 

in competition with others as well as that having a desire { 

to meet self Imposed standard of excellence fall in an emo- | 

tional state and thus develop a Particular kind of emotional 
reaction in them. I'his nuiy develop a state of confusion and 

i 

may effect their minds and bodies* They are also busy to 
improve their educational standards, this state of emotional 
predominance maV luimpor their caPah il itios * G uvinni men t should 
be serious regarding this problem and should tiy out to re- 
move thoBe iliotors. Tills ma.v hu ilmio hy ul'l'O In ting u aupar- 
ate trained psychologist which may go deep with these ado- 
lescents , Eveiy school should be provided such exports 
and government should bo vigilant to extend financial help 
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frequently through various school authorit ies » 

It Was found in the present study’ that the ado- 
lescents having high and lovy need achievements are morally 
unstable , yn sound and weak# Such a tendency creates a 
sense of frustration luuoug theuu Government should extend 
the hand-h^id help for such adoles cent pupils. State do Partm-^f 
m on t psychology at various levels wa^’' do a lot in this di- 
rection . Government through S C E R T and N C E R T uitiy 
Oi-ganlze a variety of programmes which may prove to be fr- 
uitful in developing moral stability among the adolescent 
pupils in both sections having their involvement in a long 
tejtn career goal and those which are not serious towards 
their goal attainment. 

Thus in brief we C£U» conclude that teachers, 
parents , guidaJice workers aJid government share equally 
important responsibilities in the upliftment of adolesc- 
ents which are just like a raw material in the hands of 
these agencies. 

. , , , 

In the provious section of this study the re- 
searcher discussed a lot of practical implications of the ■ 
study on the parts of Teach ors, parents, guidance workers 
and Government agencies . Theoretical implications of this 
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study is equally importgait to enable the scholars, the 
educationists and psychologists to place and plan for 
furthor research students in this field of odu cation, tire 
invostigator during the conduction of the study has ooiue 
across sowa voiy important facts al>out furtlJcr studies 
are neodofl'i A few of thorn are being stated below- 

1» T»,e study is sjUiiflnod to Julauu dlstrlot only* Such type 
of study may also be conducted over other big cities 
like Kanfmr, Lucknow , Delhi etc. This could give a better 
representation of adolescents, 

2, The impact of Addustment and Self-Concept upon the 
achievement motivation of adolescents of Jalaun district 
has befjn talcen into this study. Some other backward cities 
of BundelWiand aiid other regions mav be selected foi' such 
type of study and their results may be compared with those 
of some big cities. This would provide a direction to 
help the various agoncloa for the upliftment of adole- 
scentsof backward cities, 

3, Study could be vexy well conducted on the population 
which is school going i*e, the youth who never attend 
school’. It can be made as a subject for the study, 

4, The study is confined to adolescent boys only. It would 
be worthwhile to study the adolescents girls also. 
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5, Th(3 comparif^on of urljuu adulosoonts pupils 

with that of rural adolescent pupils would have 
been also worthwhile . 

6» It would also bo useful that aPurt from sxich 

study , some other psychological phcuomcnon like 

lay el of as it 1 rati on , aPi'ritvul , ufiHiutlou , 

frustration , leadership , crcntivity if studied* 

T 

7» A study on thorough jinalysis of behavioural 

and other probleuis of adolescent pupils would also 
be useful for further research* 

8. A studi' on socio-econ oruic status and attitudes 
of adolescent pupils (both boys and girls) would 
also be worthwhile « 

9 4 A study on the moral £aid psycuological values 
of adolesoonts would also l»o fruitful for the 
field of education* 


aiAPTER 


} summary 

I 


t 



Fyy oiloiogla t.s tia woli ua oUaualloji Ls fcs havQ 


alwaj's taicon keen InterGst in the study of huinun motiva- 
tion , but tho" lack of adequate methods fur measu.f'lng it, 
tiaw serioiiHly hampered tho (loveiupmuul of .suiuuttfio tuui 
systematic knowledge of the subject. For the achievement 
of a Valid psychology of social behaviour of all forms , 
motivation is a fundamental part of psychologist's effort. 
In many forms , the concept of motivation has been taken « 
It appears In our folklore, in our traditions and customs , 
in our philosophical systems and In our more recent science 
of behaviour,. Motivation is a iiy pu U> e t leal cause of beha- 
viour aJid idea oi' concept wo introduce when we undei'take 
to explain tho bohuvlour. Aohlovomout motivation or noud 
for achievement (n-Ach.) is a wish to do well, as a latent 
disposition to strive for a particular goal or aim in life 
which has concern for excellence and involves selectivity 
and Persistence towards a particular goal. 

Achievement motivation refers to the beha- 
viour of #1 individual who strives to accoiiiplish some - 
thing , to do his best, to excel others in performance. 
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This Involves competition with a particular standard of 
excellence of performance. Thus achievement motivation 
is concerned to complete and to strive for success aiid 
closely related to a universal tendency of man, to str- 
ive, to oxool and snootxjd unci to win taid go ahead of the 
others. Thus , it can be said that evaluations about one- 
self waj'' gi'’V'(j both satis J'uoti »u us wol'i as d iBsuti s tao- 
tion , positive motivation or depressive outlook both of 
those as^'Jasic modes of perception assessment and endu- 
ring. 

Adjustment is also an impox’tant psychologi- 
cal variable which can be defined as * an Index of 'integ- 
ration* between needs ajcd satisfaction^ promote dciwote 
self system. Achievement motivation remains related to 
scholastic achievement , social acceptance , sex, age , 
economic as well as social secux'lty and mox-al system. 

Adolescence is a quite favourable period by 
the eciucational point of view and it is quite unfortunate 
on the Part of the psychologists, educationists, sociolo- 
gists md statesmen that the problems, needs, Interests 
and nature of adolescents be understood voiy clearly for 
diverting the ways and means for introducing reforms into 
the fields of education of adolescents* 


- ( aT3 ) 

T ES ADOLESCENTS ; 

At the age of adolescence, the gi'owth is all 
round i*e» physically, mentally, soctally and emotionally 
and tliat also very raptdo He comes in the new world. Ado- 
lescence is a stormy period . Adolescence is a period in 
the life cycle of human being wherein one confronts with 
totaliairig and restrictive situations so curiously patt- 
cniod into a form which allows a suopo fnr an analytical 
stuciy. The parents have to deal adt>los<:;oii is at home tuid 
teacliei's at^gchools. But it is not the parents and teachers 
wli ‘ happen to meet the udolosccuts. Others also have to 
face the ^trsuige behaviours of adulesconts in restaurants, 
theatres, fields, fail's, cross roads and other public pla- 
ces. Most of us, specially the psychologists and educatio- 
nists, Parents and social worhers and most important for 
teachers to be acquainted with the general nature of ado- 
lescents. 

Adolescence is the spring of life. It is the 
period \d:ien tui individual is neither a child nor an adult. 
The period comes compulsorily in the life of every indivi- 
dual, Init its cnmplox nature has its origin in Miu Inorua— 
sing complexity of the modern olvllii^aiion us well us the 
culture of nation to which the adolescents belong. As the 
present season is preparing for the coming one, similarly 
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the child is preparing for adolescence a Traits presen t in 
the childhood grow with the passage of time# Ahnoriualities 
are present in ovoiy adolescent, these sliould ho consldorod* 

As merely natural phonowenon, adolescence 
Is simply a part of whole growth process. Tho seeds of 

f 

growth are sown during infancy. During adolescence, changes 
occur most rapidly aiui unevenly and this period is capahle 
of making oi' marring the future life of individual. New 
interests are developed during the adolescent years as a 
result of the physical and social changes that take place 
at this time. However what interest the adolescent has , 
will depend upon his sox, his intelligence, his environ- 
ment in which he lives, the opportunities he had for deve- 
loping interests what his .elders are interested in , what 
his status in social group is , his innate abilities, in 
interests of his family and many other factors . Because 
the interests of young adolescents are so numerous and so 
varied .j they CiUi bo divided Into difforont Cu,vagoi-ios . 

The most important catagories of their interests include 
sociajv , personal , vocational interests in school and 
I’eUgious interests. Adolescence but specially the early 
part of the period is inevitably a time of stress and 
mal-adjustiuent. This contrasts with relative stability 
tranquility of the later Part of cUildhood. At this time 
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the intUvidual is txying to adjust himself to the new 
and strange role of the adult and to an enviromueiit sui- 
ted mere to the adults than to chilclruu. Whether he will 
1 <sura th (t adult rules and thus [>uhh Uirough tills period 
successfully or fall a victim to mental disease and mal- 
adjiistmeiy. in the form of regressive bohavioux' , well 
depend primarily upon the foundatious laid in childhood 
and upon the degree of patience, antlerstanding and kind 
guidance , he receives from his PatentSa 

Many young adolescents are considered 'normal* 
as they play their roles according to social expectations* 
However 'normal' pei’sonalitles are not synonymous with 
'healthy' personalities to have a'healthy' Personality, 

The adolescent must not only pl,iy his role accoi'dlng to 
social expectations hut he must also derive pei'sonal satis- 
faction fi'om doing so, 

ADJUSTMENT i - 

From birth to death ah individual is m 
active organ! mi , He is active with a purpose and his 

, :p' 

activity is continuous , He strives to satlsiy not only 
his bodily needs but also all those other urgesand desl- 
rcb that will enable him to function as an active mombar 
of his respective social groups* Those derives follow 
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rather definite Pattems of behaviour aOjus tisent . The 
tenii adjustment meaJis that how a child or a person acl~ 
-Justs iiimHolf with hJa on vl I’Oiiiu an t » Foj' oxamplo a child 
who gets all carei love and attention of his parents ad- 
justs himself in his school where he does not and ev«^ can- 
not get all that lovGi care and attention like his parents 
but he feels no problem to adjust himself with his tea- 
chers , colleagues and schools environment » The activi- 
ties by which the person to meet the demands made upon 
him biologicalf social and academic needs with resources 
in his environment is termed as adjustment. The term ad- 
justment is simply a process involving both mental and 
behavioural responses by which a)i individual strives to 
cope with inner needs, tensions, rnistrat ions, conflicts 
and to bj'ing harmony between these inner demands aJui those 
imposed upon him by the external world, 

AOniSTtia'iT OF Aiyd.BSGI^JTS 

Adjustment refers to satisfactory niodifi- 
cation of b ehavioursuitahle to the environment of the 
orgtotisw. To build one's behaviour according the oxjJec- 
tations of tlu) society is a good adjuatment. Adolescents 
are rather in dwindling situation as they have to adjust 
with the society at one end and they are passing through 
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u oritioftX porlotl uX rttpidiXy oluiugoa vdiioU alvort tUtsu 
to a new world of dreams » Thus sonie-timos adolescents 
hohavlDur is vo^-y much undoairuhlo tuul uwhward* 

SELF CON CEP T 

Self concept Is roferrod to ua the ‘ dare* or 
•centre of gravity* of the personality Pattern. It is the 
Ley lino of the personality, ’Self* is a decisive system 
which receives information from all parts of systeffii and 
from the environment. With the self concept the indivi- 
dual comes to perceive himself, as an active agent in 
detejTnln%ig his own behaviour « The individual gradually 
builds up an inner cognitive map or frame references which 
provides him with a meaningful picture of himself and about 
his world’s key elements. Self is experienced as a vety i 

care of our existence* Its existence and enhancement become | 
a matter of very special concern. Tin ! sti'ive to main- 
tain our existing frarue of reference 4-1. u protect our self- ; 
concept from devaluation. We tend to resist dissonaiit in- 
formation and relish one that raises our faeli-ga of per- i 
sonal worth or adequacy » In the case of failure or other 
sources of self devaluation we are quick to call on rea- 
lisation and other defensive luocluinisius to protect our- 

i 

selves from hurt and maintain our feeling of adequacy 

a^»d worth , A stable self-concept is one in which the person 

' ' ' ' ■ ' [ 

' '■ i' 
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sees himself in the same way most of the time » Only if 
that self concept is favoui-ahle the person will accept 
himself , as It is un favourabloi it will naturally lead 
to self-rejection , An unstable Self-eafttfept in which the 
person sees himself favourably at some time and unfavourably 
at the other fails to give a clear picture of what he rea- 
lly is, he is ambivalent about himself tomorrow. 

If the self conoept is the doiulnnnt olomcnt in 
the personality pattem, it goveins the individual’s 
characteristic, reactions to people and situations and 
determines the quality of his behaviour. Self concept is 
also an essential factor for good mental health. 

i'" 

FACTORS OF GOOD ADJUSTMENT ; 

1» Realistic assessment of himself 
2, Stable self-concept 
3» Saif aoceptarice 

STATSvIEMT of the problem { 

The present educational systoai being child 
centred system, it becomes an essential duty of every 
thinker (itul educationists that the behaviour pattern of 
the child be studied seriously and thoroughly. Also the 
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adolescence being most delicate and impor tan j? part of 
human life, its study is essential and educationally 
important, 

Bundellriiand region being a backward region 
by the point of view of literacy toid moans of life i it 
needs a severe attention of the researches in educatio- 
nal fields, District Jalaun beliig Part of Bundolldiand 
region, deserves a thorough oheak u!> In this rogard. 

By studying the need achievement of high 
school pupils (adolescents) in relation to Adjustment and 
self concept , it would be clear Wtiether Adjus tment and 
self cojfcept of adolescents have got any impact on »— Ach 
of the pupils and if it is so then to which extent* 

Also with the help of the present study the 
adolescent pupils of this region may be provided proper 
educational assistaiice and guidance for their betterments 
in various spheres of their lives. 

The problem taken lor the present study would 
also suggest the new way and means of loam in g andi memo- 
rization techniques. In this way the teachers dealing 
such a group of pupils may cany on their duties best# 

The topic for the present study is as follows j- 
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» THE impact of adjustment AI'JD SELF COyCfiPT ON 
AailEViavIENT motivation of. apples CH^ fTS, » 

AIMS and objectives » 

The present study carries on the following 

two objects 

1« To study the impact of Adjustment on need achieveinon t(u-Act 
of adolescents (pupils) . 

2o To study the impact of self concept on need achievement 
of adolescent (pupils). 

3. To study the relationship between Adjustment aJid Self- 
con cept'o 

DEIIMITATIONS of ‘JliE STUpy ; 

The population for the stody was delimited 
in terms of field® The study was ooufined to the adole*- 

I 

scents of 14 to 16 years of the age of different Inter- 
mediate colleges of Jalaun district® District Jalawn falls 
within the region of B untlelldiand* one of the backward * 

regions of Ottar Pradesh which is lagging in educational i 

■ |S 

ai^d progressive fields as well as In developmental uiiU 
natural resources . It has got its own type of peculiar 

i 

culture which is totally based on old traditions and ous- I 


tows 
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METtlODOLOGY } 

The methodological designs of the studj' have 
been set out in this chapter under the following sections- 

1. Population 

2. Sampling 
3# Tools 

4* Data collection 
5o Statistical tj^eatwent 

The population of the present study constitutes 
of the adolescents of the ago of 14 to 16 years of tVie 
various high schools and intewuediato colleges of district 
d al au n « 

SAMPLING >• 

ICooptng in mind the ropresea tatlvenai?s and ude-* 

•f- 

quaey of the sajnple , stratified and random sampling tech- 
nique ^vas used tor selecting the sample* For this various 
high schools and intennediate colleges of district Jalaun 
were selected. An unit of 50 adolescent pupils was taken 
from eight of the schools. Thus a total of 400 adolescent 
pupils was seloctod an a sample for the present studj'* 
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TOOLS OF^TIiE STUDY { . 

Tho researcher has selected the tools lor 

measuring the following factoids - 

1 » Adjustuion t 

2. Sell coiiuijpt 

3» Need ach ievemen t or Ach levemen t mo tivatlon 
(n-Ach . ) 

1» To measure adjustment of the adolescent i)uplis the 

Adjustment Inventory for school students by A.l Sinha 

a«i{l E.P* Singh was used# 

2« Self concept was weasurod by using Self coucopt Quos- 
tionaire ,.by RoK* Saraswat was used » 

3. To measure Achievement Motivation (n-Achd), a test pre— 
pared by l}r» Prfjyag Mehta was used. 


ITluhS OF AHFAS IH VO'LVED IN Al'OUST&mMT IN VliJlTOllY 


A. miOTIOHAL xmiUSl^aiiMT - 

This indicates the stability or unstability 
of the adolescent pupils# High scores indicate unstable 
emotion - students with low scores tend to be emotionally 



stable 
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B, SOGIi^lL AM'nsailsyT - 

This area ol acljustuienl iiuii cates sub- 
missiveness and retering of adolescents , Low scoi'es 
Indicaj,'© aggressive behaviour* 

C* fiI>J CATION AL AhJSJS'lMH^T - 

This area indicates their adinstment with 
their curricular and co-curricular programmes, 

BBFINITIONS OF ARBAS IhVULVED IM SELF CONCEPT QU BSTIONNAIRE 

A. FiiySlCAL SELF CONCSPT - 

This area represents iudividuttl' s view 
of their bodys health, physical appearance find their 
strengyth. 

• SOCIAL SELF COPCBrT - 

It represents individual's sense of 
worth in social in terao lions , 

8. TEtaPEfiAi’.-iiSMTAL SELF CONCEP T - 

This area of self concept represents 
individual's view of their prevailing emotional state 
or predomintuice of a particular kind of omotional 
reaction * . 


: { 

O* EIXIGATIONAL SELF CONCSPT - V 

TUlsj araa roprotiuu (.h in tUvi dual ' s view of 
themselves in relation to sclioolj teachers aiid extra - 
curricular activities* 

a. moral self concept - 

It shDivs in dividual' s estimation of their 


moral worth « It also reflects right and wrong activi- 
ties • : 

F* IMTBUoECliJAL SSLF CONCEPT . - 

' ' ' ^ 

It represents individual's awareness of 
their intelligence aJid. capacity of problem solving and 
judgiiien ts » 


DEFINITIONS OF AREAS INVOLVED IN ACI’iEVEMEWT MOTIVATION TEST 


The criteria of acltievement image ly had 
jeen chosen as follows t-r 


A« A desire fur success in couipetition with others^» 

B* A desire to meet a self-imposed standard of excellence . 
C» A desire to improve educational stars dards. 

D* A desire to accomplish something unique* 

S* JtndultMuent in a long texm career goal » 

' ' ■ ■ 

'■ ^ ■' ■ 
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SLlAlIiMT OF Tira AQil EViavIEN T MOTOVB 

A • 

B . 

C» 

B* 

is:. 

F, 

G, 

H, 

I ij 
J . 

DGVSLOPlvran- OF LOCAL NO IMS 

AC-lEyiaiE^T MOTIVATION TEST i PraVag Melita 

As tliej-e v.'as no aaj'' iiuUcation regai'ding ttie 
local norms , it was i'ouiul to be essential to develop 
tbe norms i'or tbe tost on the adolescent population of 
district Jalaun. For this purposof the raw scores were 
obtained by the sajaple population in the fona of fre- 
quency distribution and the statistical aiialysis froBi 
the distributions like moan» standard doviati s* and 
quartile deviation were calculated. 

DATA COLLECTION - 

The following procedure was adopted for the 


Need (n) 


Goal Anticipation 

(Ga+ ) j 

y positive 

G 0 al An 1 1 o 1 put 1 on 

(Gu— ) 1 

N ogut ivu 

Feelings 

(f+ ), 

positive 

Fool in gs 

(F- ), 

N ogut ivu 

Activity 

( A ) 


P er s on al Bio clc 

C Bp) 


Environmen tal Blocli:( Bw) 


Help 

( H ) 


Th erne 

( Th.) 



( ) 

pui-pose of data collection 

In the beginning , the investigator deliTered 

1 ^' 

on orientation lecture to the students in the groups. They 
were made acquainted, with the purpose of tlie study through 
a lecture# Bveiy 5th adolescent student from the attendance 
register Was selected, from the classes IX X of the 
different schools, Ad:iustmont inventoiy , Soli' concept 
questionnaire and Ach lovemont Motivation test were then 
administered one by one upon the selected satiple of the 
adolescent pupils to collect the data, 

statistical TllBAlM.aM-r- 

The statistical operations to he followed 
for the present investigation involved both the descrip*“ 
tive and inferential statistical techniques. The descrip- 
tive statistical teCihniques used in the study include 
computation of mean, standard deviation and quartile 
deviation. Inferential statistical techniques used Include 
computation of the analysis of varia^ice and Vt* test « 
^uartiles were computed for getting highest and lowest 
25^ cases on achievement motivation test, for the purpose 
of the local nojuis ajid interpretations , Anova technique 
was adopted to find out the overall differences among 
groups , Anova was followed by ‘ t* test. The pui'peso of 
CEjlculating 'p‘ x'atio is obvious since comparison of 
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these groux)s#"ls possible by »F* value but * test which 
is a poworlul tost Is aPPllotl to obsorvo In tar-group 
dilM'oron cof . 

To find out the rolationshlp between Ad;i us t- 
tiient and Self-concopt correlation technique was applied* 

THE data ilNALYSIS AND FINDINGS. 

The whole study is an atterapt to aJiswer 
the following questions « 

1» Is there any significant iiapact of adiustiiiont on the 
need achievement of adolescents, 

2. Is there ttsiy significant impact of Self concept on 
hood acli levemont of ucloloscouts , 

3a Is there aJiy significant relationship between self- 
concept and atyustment of adolescents. 

The results have been presented according 
to tile following scheme* A mention of this may facilitate 
to understand the whole view of the work done, 

PAHT -A- 

IMP ACT OF AlXIlISTMgTT ON NEED AQllEVaUS^T . 
This Part has been catogori ;; ..d into 

four sub-groups - 

la Impact of Emotional Adiustment on Need Achievement. 
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2» Impact Df Social Atljvis tiiiont on Need Aoliiovoiuont. 

3 « Impact of Kdti cation al Actiastment on N eed Acli levemen t . 
4, Impact^f Total Adjustment on Need Achieveuicnt . 

Taut’ -b~; 

impact of self-concept on need AgilEVBia^T . 

This Part has been divided into seven sub« 

groups - 

1» Impact of physical Self concet on Need Achievement* 

2* Impact of Social Self concept on Need Achievement. 

3 » Impact of Tomper'amGn tal Self Concept on Need Achieve- 
m on 1 9 

4« Impact of Educational Self Concopt on Need Aohtove- 
ment. 

5* Impact of Moral Self Concept on Need Achievement . 

6* Impact of Intellectual Self Concept on Need Achieve- 
ment. 

7* Impact of Total Self Concept on Need Achievcimen t . 

Part -c- 

RELATIOMSHIP RSTOEBN SELF CONCEPT MB AjDJUSTMgJT . 

This portion has been divided into three sub- 
groups - 


1. Itelationshlp between Self Coauept and Adjustr.icn t with 
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regardU to lov/ Need Achievement * 

2* ilelatlonshlp between Sell’ Concept anci A(.lji‘stiueut 
with' regards to average Need Achievement, 

3« llolatl unship botwoen Sell Concopt and Aeijustmont 
with regards to high Need Achievement. 

4* Relationship between Sell' Concept and Adjustment 
in between the total groups* 

RISSULTS OF PAut -A~ 

When all the three n-Ach, groups of adole- 
scent pupils were compared in the light of total adjust- 
ment and its other areas, the following results wore 
obtained — 

1, Average n-Ach , adolescent pupils have significantly 
lower wean score on emotional adjustment with that 
of low n-Ach, adolescent pupils ( p£^,Oi) and high 
n-Ach. adolescent pupils (P 4»05) » 

2, Low aJid high n-Ach. adolescent pupils have no aiiy 
significant difJ'eronce among thorns elves with .roga.rds 
to emotional adjustment, 

3, Low n-Ach , adolescent pupils have sigiii fiomi tly lower 
mean seoroa uii social adjustuieut than that of average 
n-Ach, adolescent pupils (PiC..05) an d h igh n-Ach . 


adolescent pupils (P4,»05)* 
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4. Average /^ati (1 Irlgh n-Aeli « adolc!Sc.oii t pupils liavo no taiy 
significant difference among tlieiaselves vvlth regards 
to StJ^ial Atyustniont# 

5 , Adolescent pupils belonging to Irigh n-Acli . group have 
significantly lower mean score than that o f low n-Aoh * 
pupils (p < *0l) on Educational developient * ^ 

6, Average n-AeU . pupils have significantly lower mean 
score on Educational Adjustment thtDi that of low ii-Ach . 
adolescent pupils ( F<..05) 

7. Tliere Is no any significaii t difference among the ado- 
lescent pupils belonging to average and high n-Ach, 
groups with respect to Educational Adiustment. 

8-w With regards to the total Adjustoent , the high n-Ach , 
group of AdoloHoen t. pupils huvo significantly lower 
weaJi scores (P ^ .,05) tluui that of low n-Ach . group of 
adolescent pupils# 

0* 'iiiore is no any significant dlfforonoe among the pu- 
pils belonging to low and average n-Ach . groups on 
one side and average n-Ach grou^js mid higVi n-Ach. 
groups on the other side# 

When all the throe n-Ach* groups of adola- 
scent pupils are compared in the light of Sol f-Uoncopt, 
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i.brt follf>wi«F, rnoiiltti wor« ob taiiimil . 

1» High n-Ach 0 pupils have significantly higher mean score 
on phyirtcal noil’ cun o opt tlmu that uf low n-Aoh. (P4. 
and aVeriigo u-Ach . pupils. 

2. Low and average n-Ach pupils have not any significant 
difference on physical self concept. 

3» Average and high n-Ach . adolescent pupils have signifi- 
cantly higher mean score on Social self concept thaii 
that of low n-Ach-. pupils (P -CjOS) and high n-Aoh* pupils 
( P 4-.01) . 

4. Average iUid high n-Ach. adoloscont pupils have no any 
significant impact on social self concept regarding 
each Otis or. 

5, Average aJid high n-Ach. adolescent ])uplls have signifi- 
cantly higlser mean score on temperamental self concept 
than that of low n-Ach. adolescent pupil at .05 a)rul .Of 
level of confidence respectively. 

Average and high n~Aeh . adolescent pupils have no any 
significant difference on temperamental self concept 
with each other. 

7 . Low jtnd average n-Ach . adolescent pupils have signifiie 
cantly higher mean score (P^,05) educational self 

oonoopt Ihiui that of li Igh H"AuU . udolescHju l puis i is , 


i m ) / 

8 * Low aii|J avorago a-Ach . atlolaacou t pupils Uave almost 
the same mean scores on educational self concept and 
have no any slgnlfXcunt dlfforouoo with each other. 

9 » Average n-Ach » adolescent pupils have significantly 
higher mean scores (F 4»05) on moral self concept 
than that of low n-Ach . pupils . 

. 10 * High n-Ach , adolescent pupils have no any significant 
difference with that of lown-Ach, oiid average n~Anh . 
adolescent pupils on raoi-al self concept* 

11, On intellectual self concept, there is no tuay signi- 
ficant difference among low, average imcl liigl» n-Aoh, 
groups of adolescent pupils. All the three n-Ach . 
groufu-i of udoloficen tn are jilmeet nlmilar ns fur uu 
intellectual self concept is eonce:med, 

12, Average n-Acli * adolescent pupils have significantly 
higher self concept (F<.,05) than that of low n-Ach . 
adolescent pupils, 

13* There is no any significant difference on self con- 
cept in between high n-rob . adolescent pupils and 
low n-Ach, pupils as well as In between high n-Ach, 
tVid avorago n~Ach« adoloacent pupils, 

RESULTS OF PART-G- 

Whon all the three groups of adolescent 
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pupils 1.^, lowj average and high need achievements, are 
correlated in the light of the two variables 1 * 0 * aci,1ust- 
meat and self concept, the following results were obtai- 
nedt- 

1« There is no ajny signilicai^t relationship between self 
concept and adjustment in the groups of low 

need, achievcinent adolescent pupils# 

2# As far as average need achievement group of adolescents 
is concexTied , there is a negative s i gn I f I oajrt relation 
—ship ( P<Cj,0l) between self concept and adjust 

-went ( - 0 O 9 ) in the group of high need achievement 
adolescent pupils. 

3. There is also no my significant relationship bcjtween 
self concept and adjustment ( V = -.09) in the group 
of high n-Aoh. adolescent pupils. 

4, In the total group of adolescent pupils , there Is no 
a)iy significant relationship between self concept and 
adjustment ( '^^ssstwOGT ) . 

BIPLI CATIONS MD SUGGESTIONS RTR FURlHEll STUDIES 
IMPLICATIONS K)R PARENTS AND TEACTISRS . 

The present study is an attempt In compiling the 
lnfoin»ation through various soui'ooa regarding the impact 
of adjustmani ivid self oonaopt on need uch i uYuwout of 
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acJDlescent pupils. It may halp tli a parents and teachers, " 

guidance workers all d govern merit in supplying the suitable 

■' . *' ■■ 

' ' 

suggestions laid directions regarding adolescent pupils , 

In this Way the frame work of* odupation in which adol os oeut 
play important Parts may be improved to a great extant. 

The finding of the present work reveals that 
the average n~Ach. group of pupils i,e, the adolescents 
having a si ov^er desire to raise their educational standards, 
the adolescents having a low doside of success iu coiupoti- 
tion with other and those not interested in accomplishing 
some thing uniip-ie and also not attentivu towards theii' 
career goal, arc emotiimally stable whore as the adole- 
scents opposite to them lac. high and low need achieve- 
ments are comparatively more stable. It is rather a fantas- 
tic finding of the studythat the students busy with their’ 
career goals with a keen desire of success and accouipllsh- 
lug some thing unique and those having nu desire of attai- 
ning so shows the sanie state of emotional stability . The 
adolescent pupils of low and high n-tAch . groups fall in 
the grip of emotional unstability whenever there comes any 
challenge . The parents at homos should extend a sympathe- 
tic behaviour to the adolescents who are lugging in satis- 
factDi-y scholastic f«id academic achievements. The parents 
should be in a constant touch with these adolescent group 
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of pupils so that they raay pertain inability In their 
emo ti ona-T. beUaviDuro Also it is the foremost duty of 
these Parents to have a keen sight on this cl i lemma and 
uns tability on low n^-Ach. adolescent pupils o This only 
can bring an iBiproveiaent in their performancQS . The high 
n —A oil . group of adolescent pupils are needed more rolaxa- 
tions vvhicli ccai he provided to them by the parents at 
homes and the adolescents iiiaY be Inspired by the parents 
to join the various infoniial agencies and to put in gtusies 
at homes. For this indoor gaaaes like carrom , badminton, 
chess etc.. They may be allowed to play radios for good 
educational programmes , plays, stories ajiid light music 
prognuumcs . They maj'' also bo allowed to see the fine 
serials at T.V. and educational programraes sponsored by 
N .C.K.R.T* fuid other agendas * This can relax their winds 
an d bodies ♦ 

Teachers way arrange , weekly, foi’tii ightly 
and monthly movements to have contacts with the groups 
of these adolescents and their parents and may gather 
different Informations and come across the routlnos of 
the adolescents, This can give a deep peep regarding the 
basic causes of their unstable emotional behaviour ipid 
remeelial arrajEigemeuts ecjji be made , Thus parents at homes 
and teachers at schools share eciulvalcnt responsibility 
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tt> cure tb e ein o t i on al un s tab i 1 i ty araon g th e acioles ce« ts 
of low £11^(3 bigh need achievements. 

In the present study It was found that the 
adolcsoontff having h igh nood aoh lovomonts aro wuuk with 
their bodies and unaware regarding their physical appea- 
rances and also poor in strength. The Parents at homes 
should Pay attention to teilie care of their bodies caid thus 
enlarge their strengths. The teacher at schools should he 
careful in watching and catching these conditions , take the 
suitable meastires , At schools the adolescents of low and 
high need achl0V(anents luaj'^ be categorised into separate 
groups by the teachers and school authorities and undergo 
exercises and games of their standards to raise their phy«^ 
sique and thus strengths, A separate period maj'- also be 
arrfiUgod in which lectures by experts and exporienoeil 
Person be delivered regarding the importance of health, 
exercises aiui physical appearance body system, 
regular life etc,. Some Asaiuis may l.*, ue selected for 
this purpose. In this cn iuc tion N ,C«B,E,T* may be taken 
as a helping vAiicli has done a lot and still engaged 

ir; doing so , The Parents at homos should also be vigi- 
lent regarding timely and proper diets and sleep,^ 

An extremely in tores ting and ulamlug 
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finding of this study is that the adolescent pupils att- 

/»* 

-aining low Porformsuices rind need uoliioveuienta show agg- 
ressive behaviour and are socially mal adjusted# They 
are being treated as separated from rest of class groups 
duo to their poor per J'orwuii cos* The teachers aud parents 
concerned are suggested to observe the actions and beha- 
viour of these adolescents and experience and art of tea- 
chers may be utlll utilised in moulding , mounting and 
wiping out their rough behaviour* Barents and teachers 
are suggested to search out the unfulfilled needs of these 
adolescents which may be fulfilled as to cool down their 
aggressiveness* Separate sections may be allotted to this 
group of adolescents and an individual coaching bo arran- 
ged » In tills way their porfoiviancijs regarding their aca- 
demic ajid scholastic nature caii be raised upto a satisfac- 
tory uiarh Df standard and their aggressiveness can he mini- 
mised to a maximum level* Similarly a lioeii interest tahen 
by thp> Parents at homes may encourage these adolescents 
vvhlch mai' result in covering up the gaps ijotv/ocn thorn ai'sd 
the rest of the groups* Kxtra time at homos wid constant 
watch may also wash out their minds* 

It was found in the study thot Iho adolescent 
pufrils having low n Pad achiovom outs aliow u. low dogi’cc pf 
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sense o f worth regarding their school in teractions » 
Teachers ajid parents together in a comhinod effort maj" 

UK- 

refilovts thoJr trouhlos unU adolutionii i (Hii)ils of this group 
way dov(;lop a well to do sense of v^orth rogarcliug school 

-it . 

interactions* 

It was revealed in the study that low aJ^d 
high n-Ach. adolescent pupils are least interested in 
CD- curricular aiid extra curricular activities# The tea«« 
chers at schools may inspire those groups of adolescents 
for talcing part in those activities and parents at home 
way would the talents of these adolescents towards these 
activities* Due to being voiy much careful for their oar*- 
cfsr gniils , having a strong desire to get sueoess in com- 
petition with others, in accomplishing some thing new 
always ca^d desirous to raise their educational standai'dSj 
the high need achievers do not find much for their bodies 
and physical develofMent, 

,> The average need achievement "group of 

pupils show their positive views and porformajuces towards 
their teachers and generally Participate in extra curri- 
cular activities* The high n-Ach » adolescent pupils on 
the other hand show a reverse type of bohavioiu' with 
that of average need achievers t 
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In the present study it was reflected that 
high need achievement group of pupils are generally un- 
sound mDrally * It is also a remarkable finding of the 
present study that the average need achievers have a more 
sound loio^ledge about themselves in comparison to that of 
low and high n-Ach . groups of adoloacentSo It meaJis fee- 
lings, thinking and bohaviour-al attitudes of average n- 
Ach i group Of adolescent pupils are much mores upto mark 
than those of rest of the groups of adolescents. In schools 
classes on moral education may be arranged and lectures 
by the export an cod porsous may help ii! this regard. Parents 
also can prevail a sense of moral strength by spending 
much time with these adolescents and thus encouraging them 
toivards this field of sense. The low and high n-Ach. groups 
i’ adoloseents always in a need of help aiid upllftmont by 
tlic teachers at schools and parents at homes* The teachers 
and parents are the main factors that can bring and estab- 
lish a harmony between the problematic low and high n-Ach. 

groups of adolescent pupils ajid their behaviours. The 

... ' ' 

teachers at schools may oi'ganize different cultural pro- 
graaimes , debates , shows, plays, seminars, group discu- 
ssions , ui'orts ail d games and tVius iiuiy inspire these ado- 
lescent groups of pupils to bo active in such educational 
, 00- curricular and extra curricular prograumies so that 
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a subtiiissivenoss bo developed aiuoiig fchaiu The Parents 

at home may be careful about these adolescent pupils 

/" 

and extend their fullest cooperation in taelcltng their 

problems tyid create a htuniuuy umuug ihuir bchavloui’, 

if"' 

, . ■rf' 

IMFLIGATIONS TOR OTIDANCE WQEhEIlS . 

It was foiitid In the pros eat study tJiat tUo 
h igh n-Ach . adolescent group pupils are not well aware 
with their bodies, health, physical aPPeanaice and atr“ 
engths. The guidance workers may Prove to ha very much 
useful in tills sphere by apply suttable taohulques 
regarding these adolescent pupils , Guidance workers may 
organize different prograjnmes foi' this group to arrange 
different competitive programmes for this group of ado- 
lescent pupils. In this way their bodies ,mind and spirit 
mfO'^ be set into a right direction of development • The 
guidemce workers should make contacts with the parents 
of these adolescents and encourage thoa to instigate 
the adolescent pupils to join the the various meets , 
exercise programmes* 

The present study reveals the fact that the 
adolescent pupils of low n-Ach , group i,e. the students 
that are weak at schools aJid do not gather much attrac- 
tive stand regarding academic and scholastic programmes, 
are facing the probleia of lagging In the sense of woi'th 
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regarding their solcstal interactions and are at distance 
from social programmes and activitieSo It raeotis a big sec- 
tion of adolescent pupils remain out of social aJid nation- 
al sti-eam* i^ul dance workers should tjy to come gradually 
closer and closer with this section of adolescent pupils 
so as to gain and gather their confidence and intimacy and 
mould them towards social interaction and develop a souse 
of worth . S ome of the tr-ained specialist guidance workers 
may also be utilized for this puri)oso» 

It was revealed in the present work that the 
higli n-Ach 0 and average n-Ach » adolescent pupils are big 
problems regarding their individual view of prevailing 
their emotional state or predominance. Tlic guidance workers 
should tiy to help those students in resolving these con- 
flicts by applying suitable techniques . Debates and get 
together may also help as incentives for these group of 
adolescent pupils. Cruidanco workers should be in constant 
touch wl1% the parents and. environment of the adolesc€jaits 
of these groups. Ihey should extend on CDuragement und 
helps to these adolescent groups. 

It was found in the present study that the 
average n-Ach . group of adolescents i»e. the adolescents 
having lesser desire for success In competition with others, 
having fewer desire to meet a self imposed standard of 
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excellence, having & lesser desire to accomplish something 
unique aJid having lesser involvement in a long teixi career 
goal, show their stable view in relation to school, teachers 
on d extra furricular activities . Ouid{Uice workers may uti- 
lize such adolescents with the consultation of school tea- 
chers anti school authorities to have a' got-togethor with 
the students having high and low n-Ach. -group of adole- 
scents which are the main factors undoi-takon for the pi-e- 
sent study* Guidance workers should bring at par the three 
groups of adolescent pupils i»e» low, average ajid high to 
develop a healthy mindedness and better values in them • 
Guidance workers should also have a full record of the 
adolescent pupils to control the problm. They should also 
chalk out different cultural and educational programmes 
to deal with the problem. 

It was unveiled fi^om the present study that 
the adolescents of high n-Ach . and lown-Ach. groups are 
morally y.veak and unstable and thus fall in a state of 
unGei-'tainty aJid hopelessness on and often thus loose their , 
eareex* and become frusti-ateds' Guidajice workers sViould arr- 
ange dlfforent programwoa , dooumenta'iy shows and lUno- 
tions to meet out the problem. 

IMPLICATIONS FOR GOVBiiNtiEMT 

It Was found in the study that the adolescent 
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pupils of high and low'n-Ach. groups are weak with their 
bodies an^unsouiid in sirangth* Tlio GovijrniUQiit shouia taka 
specit^l tneasuj'es to resolve these problews# this caii be 
done by tightening the educational authorities so as to 
run in I'luoncoful prograjuuios in tlie fiolds of oduoation , 
gajfles and sports , Government should recruit some special 
officers for chocking the school educational ajid sports 
programmes and to eradicate the mal- practices in the sch- 
ools which is infection desease prevailing in educa- 
tional system <> Government should take some urgent steps 
to develop the educational standard and healthy conditions 
so that low n-Ach group of adolescent pupils may raise 
their academic performance o Goveinment should provide more 
facilities to the institutions ajsd should have a keen watch 
upon the utilization of educationali games and boys funds 
which are becoming a regular sources of income to the mana- 
gements ‘^and school authorities* 

Government ma:^'' arrange some compulsory 
courses that may. upgrade moral and eiaotlonal standard afuong 
the mana’;:ement bodies of schools and educational authori- 
ties alongwith the teachers having indulgence in these 
activities* Government may also prepare some documentary 
films £0Jd utilize the mass media for the dovolopwon t of 
moral stability aJftong adolescents. Govejnmont should also 
control -the crowd of unhealthy featui'o films, Govoinmant 


arrange auwe i'ursual agencies to root cut llie (Joubts from 
the minds of adolescents pupils . GoveiiiiHEtit should also call 
the teachers to discuss and tb« train them for adolescent's 
problems specially . 

In the present study it was found that the 
adolescents holding high need achloveiuont are of the view 
of prevailing emotional state or predominance of a Partl“ 
cular kind of emotional reactions. This state of emotional 
predominance may hamper their capabilities. Government 
should be serious regarding this problem as^d should try 
out to rcjmove the factors involving the probleiHt This nuy 
be done by appointing a separate psychologist in schools 
which go deep to peep into the psychology of the ado~ 
lescents. Government should be vigilant and generous to 
extend proper financial help frctiuently. 

It was found in the present study that 
the adolescents having high and low need achievements are 
morally unstable, unsound and weak with their bodies. 
Govemniont should extend its hand and help for these adole- 
scents through various psychologloal agencies of public 
and private Sector. Government through S C E 11 T and 
1\- C E It T aJid state psychological department should com- 
pile a variety of educatlunul and pny oiiologlcal programmes 
v/hich may develop a sense of wortli and atul»ility among tlio 
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adolescent pupils ^ ^ 

1» liie stu/Iy is confined to Jalaun clisti'lct only, such 
iypo of H iudy may tiluo ho oomiiuviod ovor otUor big 
clti o^ X Iko Kanpur, Kuclwiuw, JDuibi uiu, litis cotild 
a bettor representation of ado 1 os cents , 

2, The impact of Adjustment and Self-Concept upon the 

■ -i-fi ot 

acb lev omen t motivation -of ndoloaconts of Jalauii dti’ 
has been taken into this study. Soma other baclcwai'd 

'■ t Oil 

cities of Bundellvhand and other regions may be selo^^ 
for siicb type of study and tbeir results nuty bo comP^-f 
with those of some big cities. This would provide » 
direction to help the various agencies for the upli^^”* 
mont of adolescents of backward cities, 

Studj'' could be veiy \v ell conducted on the populati*^^^ 
which is school going i,e, the youth who never attoh'*^ 
school -3 It can be made as a subject foi- the stud)' • 

4, The study is confined to adolescoufc boys only. It 
wouCd bo worj^hwliile to study the adules cents girls 

,0,1 SO «;i ■ 

’ll 

5, T|]e comparison of urbaJi adolescents pupils with th» 
of rural adolescent pupils would have boon also wui 
vdiile ' a 
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6# Xt would also bo usol’ul Ui at apart Xrum such 
8 tu ciy I s oin 0 0 th or psy oli o 1 o g i oal ] >U on oin on on 1 1 ko 
level of aspiration , appi'oval , atfiHatlon , 
frustration , leadership f creativity if studied* 

7 , study on thorough analysts of behavioural aiid 
other problfaus of adolescent pupils would also be 
use&l for further reseai'cho 

8 «, A study on socio economic status and attltiides 
oi adolescent pupils ( both boys and girls ) 
would also be worth-%vh lie » 

9a A st'.idy on tbe moral and •psyuhological values 
of adolescents vvould also be fruitful for the 
field of education « 
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^rifT ^ 

7? ’4 

srif ’> 

3;q^ % qstf ^ ¥w ffi? q>‘^44 , 


4t. sriqqiT fqq arfqqft t^qi q?t ^ ^«f ^rrq ^9^ t 

gt ^qq srfsrq; I efr srtq qqi qs^'^ ? 

^qc^ ?fqq f’fi^ ^4 wrq?r qr?: ^ 
firq ^4 ^?r4 ?r^Tq q^ri §% 
q^ qffq^ qi^rt ?fqq i lOO ^qtr qrq'q qir qq 
qfq fqq %4 qqr q ^ q4 sr^f aq; ^4 e4 qqt? ^qJH €*f 
100 ^qq sqqqq t’q 


(8. qqi 5fiq q4 ^qrq ^ xiaqiq: qqq q>’c*iT qS'^ t • 

?r3T q4 ?=5®T q;4 sqiq ?f qqq qjq;^ I 


